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EDITORIAL 

 
As the editor of “Advance Multidisciplinary Journal of Education”, I welcome all the 

readers of the journal. I am indeed very happy to bring out the very first issue of the journal 

“Advance Multidisciplinary Journal of Education”, which is the outcome of the sincere and best 

efforts of entire team of the journal. If “interdisciplinary” connotes anything, it should be 

improved communication across the disciplines that foster mutual understanding. This, in turn, 

advances our understanding of the deeply complex ethical and moral issues facing our world 

today. Acknowledging the need for diversity and integrity in addressing these issues, “Advance 

Multidisciplinary Journal of Education” promotes dialogue, reflection, inquiry, discussion, and 

action. These activities are informed by scholarship and by the acknowledgment of the civil and 

social responsibilities of academe to engage the world beyond the ivory tower. Let us hope that 

the interdisciplinary element of the journal fosters versatility and also enthuses the readers.  

The aims of the journal are to examine the nature of disciplinary practices and the 

interdisciplinary practices that arise in the context of ‘real world’ applications. It also 

interrogates what constitutes ‘science’ in a social context, and the connections between the 

social and other sciences. The focus of papers ranges from the finely grained and empirical to 

wide-ranging multidisciplinary and trans-disciplinary practices and also to perspectives on 

knowledge and method. 

The articles and research papers which we have received for publication for the very 

first issue are commendable and depict the utmost sincere investigative work of the scholars, 

contributors and teachers. We have tried to accommodate various essays and articles pertaining 

to interdisciplinary research. It is my profound duty to congratulate the young researchers for 

their paper contribution.  

We hope to receive a very positive response from your end. We solicit your kind 

suggestions, inputs and instructions for enriching the quality and content of this journal from 

time to time. Articles and reviews of worth are solicited from the researchers and paper 

contributors from all walks of life.  

 

 

 

 

(Dr. Manoj Kumar Sharma) 
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Behavioral Causes and effect of Drug Addiction in Adolescents 
 

Dr. Manoj Kumar Sharma 

Principal, Veena Memorial College of Education, Padewa, Karauli (Raj.) 

Dr. Manish Kumar Sharma 

Assistant Prof. B.S.N. College of Education, Sanganare, Jaipur (Raj.) 

Mukesh Kumar Verma 

Assistant Prof., Veena Memorial College of Education, Padewa, Karauli (Raj.) 

 

Introduction 

Young people's brains are growing and developing until they are their mid-20's. This is 

especially true of the prefrontal cortex, which is used to make decisions. Taking drugs when young 

can interfere with developmental processes occurring in the brain. It can also affect their decision-

making. They may be more likely to do risky things, such as unsafe sex and dangerous driving. 

The earlier young people start using drugs, the greater their chances of continuing to use them 

and become addicted later in life. Taking drugs when you are young can contribute to the development 

of adult health problems, such as heart disease, high blood pressure, and sleep disorders. 

The drugs that are most commonly used by young people are alcohol, tobacco, and 

marijuana. Recently, more young people have started vaping tobacco and marijuana. There is still 

a lot we don't know about the dangers of vaping. Some people have unexpectedly gotten very ill 

or have even died after vaping. Because of this, young people should stay away from vaping. 

Why do youth Generation take Drugs 

There are many different reasons why a young person may take drugs, including: 

• To fit in. Young people may do drugs because they want to be accepted by friends or peers 

who are doing drugs. 

• To feel good. Abused drugs can produce feelings of pleasure. 

• To feel better. Some young people suffer from depression, anxiety, stress-related 

disorders, and physical pain. They may do drugs to try to get some relief. 

• To do better in academics or sports. Some young people may take stimulants for 

studying or anabolic steroids to improve their athletic performance. 

• To experiment. Young people often want to try new experiences; especially ones that they 

think are thrilling or daring. 

Which youth Generation are at risk for drug use? 

Different factors may raise a young person's risk for drug use, including: 

• Stressful early life experiences, such child abuse, child sexual abuse, and other forms of 

trauma 

• Genetics 

• Prenatal exposure to alcohol or other drugs 

• Lack of parental supervision or monitoring 

• Having peers and/or friends who use drugs 

What are the signs that a youth Generation has a drug problem? 

• Changing friends a lot 

• Spending a lot of time alone 

• Losing interest in favorite things 

• Not taking care of themselves - for example, not taking showers, changing clothes, or 

brushing their teeth 

• Being really tired and sad 

• Eating more or eating less than usual 
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• Being very energetic, talking fast, or saying things that don't make sense 

• Being in a bad mood 

• Quickly changing between feeling bad and feeling good 

• Missing important appointments 

• Having problems at school - missing class, getting bad grades 

• Having problems in personal or family relationships 

• Lying and stealing 

• Memory lapses, poor concentration, lack of coordination, slurred speech, etc.. 

Why youth use or misuse drugs 

Many factors can feed into teen drug use and misuse. Your teen's personality, 

your family's interactions and your teen's comfort with peers are some factors linked to teen 

drug use. 

• A family history of substance abuse. 

• A mental or behavioral health condition, such as depression, anxiety or attention-

deficit/hyperactivity disorder (ADHD). 

• Impulsive or risk-taking behavior. 

• A history of traumatic events, such as seeing or being in a car accident or experiencing abuse. 

• Low self-esteem or feelings of social rejection. 

Youth may be more likely to try substances for the first time when hanging out in a 

social setting. 

Alcohol and nicotine or tobacco may be some of the first, easier-to-get substances for 

teens. Because alcohol and nicotine or tobacco are legal for adults, these can seem safer to try 

even though they aren't safe for teens. 

Youth generally want to fit in with peers. So if their friends use substances, your teen 

might feel like they need to as well. Teens also may also use substances to feel more confident 

with peers. 

If those friends are older, teens can find themselves in situations that are riskier than 

they're used to. For example, they may not have adults present or younger teens may be relying 

on peers for transportation. 

And if they are lonely or dealing with stress, youth may use substances to distract from 

these feelings. 

Also, teens may try substances because they are curious. They may try a substance as a 

way to rebel or challenge family rules. 

Some teens may feel like nothing bad could happen to them, and may not be able to 

understand the consequences of their actions. 

Consequences of youth drug abuse 

Negative consequences of youth drug abuse might include: 

• Drug dependence. Some teens who misuse drugs are at increased risk of substance use disorder. 

• Poor judgment. Teenage drug use is associated with poor judgment in social and 

personal interactions. 

• Sexual activity. Drug use is associated with high-risk sexual activity, unsafe sex and 

unplanned pregnancy. 

• Mental health disorders. Drug use can complicate or increase the risk of mental health 

disorders, such as depression and anxiety. 

• Impaired driving. Driving under the influence of any drug affects driving skills. It puts the 

driver, passengers and others on the road at risk. 

• Changes in school performance. Substance use can result in worse grades, attendance or 

experience in school. 
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Health effects of drugs 

Substances that teens may use include those that are legal for adults, such as alcohol or 

tobacco. They may also use medicines prescribed to other people, such as opioids. 

Or teens may order substances online that promise to help in sports competition, or 

promote weight loss. 

In some cases products common in homes and that have certain chemicals 

are inhaled for intoxication. And teens may also use illicit drugs such as cocaine or 

methamphetamine. 

Drug use can result in drug addiction, serious impairment, illness and death. 

Health risks of commonly used drugs include the following: 

• Cocaine. Risk of heart attack, stroke and seizures. 

• Ecstasy. Risk of liver failure and heart failure. 

• Inhalants. Risk of damage to the heart, lungs, liver and kidneys from long-term use. 

• Marijuana. Risk of impairment in memory, learning, problem-solving and concentration; 

risk of psychosis, such as schizophrenia, hallucination or paranoia, later in life associated 

with early and frequent use. For teens who use marijuana and have a psychiatric disorder, 

there is a risk of depression and a higher risk of suicide. 

• Methamphetamine. Risk of psychotic behaviors from long-term use or high doses. 

• Opioids. Risk of respiratory distress or death from overdose. 

• Electronic cigarettes (vaping). Higher risk of smoking or marijuana use. Exposure to 

harmful substances similar to cigarette smoking; risk of nicotine dependence. Vaping may 

allow particles deep into the lungs, or flavorings may include damaging chemicals or heavy 

metals. 

Talking about youth drug use 

You'll likely have many talks with your teen about drug and alcohol use. If you are 

starting a conversation about substance use, choose a place where you and your teen are both 

comfortable. And choose a time when you're unlikely to be interrupted. That means you both 

will need to set aside phones. 

It's also important to know when not to have a conversation. 

When parents are angry or when teens are frustrated, it's best to delay the talk. If you 

aren't prepared to answer questions, parents might let teens know that you'll talk about the topic 

at a later time. 

And if a teen is intoxicated, wait until the teen is sober. To talk to your teen about drugs: 

• Ask your youth views. Avoid lectures. Instead, listen to your teen's opinions and questions 

about drugs. Parents can assure teens that they can be honest and have a discussion without 

getting in trouble. 

• Discuss reasons not to use drugs. Avoid scare tactics. Emphasize how drug use can affect 

the things that are important to your teen. Some examples might be sports performance, 

driving, health or appearance. 

• Consider media messages. Social media, television programs, movies and songs can make 

drug use seem normal or glamorous. Talk about what your teen sees and hears. 

• Discuss ways to resist peer pressure. Brainstorm with your teen about how to turn down 

offers of drugs. 

• Be ready to discuss your own drug use. Think about how you'll respond if your teen asks 

about your own drug use, including alcohol. If you chose not to use drugs, explain why. If 

you did use drugs, share what the experience taught you. 

Other preventive strategies 

• Know your teen's activities. Pay attention to your teen's whereabouts. Find out what adult- 
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supervised activities your teen is interested in and encourage your teen to get involved. 

• Establish rules and consequences. Explain your family rules, such as leaving a party 

where drug use occurs and not riding in a car with a driver who's been using drugs. Work 

with your teen to figure out a plan to get home safely if the person who drove is using 

substances. If your teen breaks the rules, consistently enforce consequences. 

• Know your teen's friends. If your teen's friends use drugs, your teen might feel pressure to 

experiment, too. 

• Keep track of prescription drugs. Take an inventory of all prescription and over-the-

counter medications in your home. 

• Provide support. Offer praise and encouragement when your teen succeeds. A strong bond 

between you and your teen might help prevent your teen from using drugs. 

• Set a good example. If you drink, do so in moderation. Use prescription drugs as directed. 

Don't use illicit drugs. 

Recognizing the warning signs of teen drug abuse 

Sudden or extreme change in friends, eating habits, sleeping patterns, physical 

appearance, requests for money, coordination or school performance. 

• Irresponsible behavior, poor judgment and general lack of interest. 

• Breaking rules or withdrawing from the family. 

• The presence of medicine containers, despite a lack of illness, or drug paraphernalia in 

your teen's room. 

Seeking help for teen drug abuse 

• Plan your action. Finding out your teen is using drugs or suspecting it can bring up strong 

emotions. Before talking to your teen, make sure you and anyone who shares caregiving 

responsibility for the teen is ready. It can help to have a goal for the conversation. It can 

also help to figure out how you'll respond to the different ways your teen might react. 

• Talk to your teen. You can never step in too early. Casual drug use can turn into too much 

use or addiction. This can lead to accidents, legal trouble and health problems. 

• Encourage honesty. Speak calmly and express that you are coming from a place of concern. 

Share specific details to back up your suspicion. Verify any claims your child makes. 

• Focus on the behavior, not the person. Emphasize that drug use is dangerous but that 

doesn't mean your teen is a bad person. 

• Check in regularly. Spend more time with your teen. Know your teen's whereabouts and 

ask questions about the outing when your teen returns home. 

• Get professional help. If you think your teen is involved in drug use, contact a health care 

provider or counselor for help. 

It's never too soon to start talking to your teen about drug abuse. The conversations you 

have today can help your teen make healthy choices in the future. 
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Tradition, Modernity and the Space of Indian Women: 
Rama Mehta’s inside the Haveli 

 

Dr. Hossein Sheikhzadeh 

Assistant Professor and Faculty Member, Department of Humanities, Sarvan Branch, Islamic 

Azad University, Saravan, Sistan and Balochistan, Iran 

 

Abstract 

This paper tries to analyse the position and space of Indian women in Rama Mehta's 

novel Inside the Haveli. The novel seems to be written under the influence of Feminism and 

Post-structuralism and acts as a voice against the tradition and strict rules of a haveli in 

Udaipur such as purdah, servants’ and widows’ hard work, suppression and child marriage.  

However, in the course of the narrative one observes Geeta, a cultured and cosmopolitan girl 

from Bombay, who struggles to make some changes: to educate the girls and put a ban on child 

marriage. The novel highlights the perforated progress and reactions of women under a 

tradition-bound and male-dominated society. Geeta’s struggle is an escape from a cell (the 

haveli), old customs and imposed ties as well as a quest for identity. While Geeta plays the role 

of a new woman, others female characters in the haveli symbolise silent voices. Through this 

narrative, Rama Mehta intends to support and mirror women’s rights in India.  

Keywords: Tradition, Modernity, Clash, Feminism, Women’s rights, Education, Change. 

 

 Inside The Haveli (1977) is one of the most notable novels of the sociologist 

writer Rama Mehta. It won the prestigious Sahitya Academy Award in 1979 (Prasad 91). The 

title itself conveys the main message of the novel aptly. In India and Pakistan, ‘Haveli’ is the 

term used for a private mansion, usually one with historical and architectural significance. It 

means “an enclosed place” and is derived from Arabic haveli probably through Persian hawli 

(see Wikipedia). The setting of the novel is Udaipur in Rajasthan. 

 In short, this is a modern classic about the clash and struggle between tradition and 

modernity. Since the novel highlights also apparent hints of a male dominated society, feminist 

perspective are undeniable. Besides, feminism appeared with the advent of post-structuralism in 

1960s and thus the voices of objection and change created by this literary theory are obvious 

enough. Summarily, in this novel, an independent young woman endeavours to hold on to her 

identity in a traditional world and make some changes. Geeta, the protagonist, was born, 

brought up and educated in Bombay where she had experienced co-education and a 

metropolitan life. When she is nineteen, she marries Ajay Singh who is a professor of science 

and immediately finds herself trapped in a conventional family and an atmosphere where 

women keep Purdah. She tries to adjust, yet to maintain her independence, modern values and 

progressive views, despite all obstacles she faces in such an airless environment. Such a 

confinement begins just the moment she reaches Udaipur. She is regarded as an outsider by the 

maids who, while singing, came to railway station to receive the bride: 

She was immediately encircled by women singing but their faces 

were covered. One of them came forward, pulled her sari over her 

face and exclaimed in horror, 'Where do you come from that you 

show your face to the world? (Mehta 17) 

During first days, Geeta was a matter of curiosity for the women and maids of the 

haveli as her movements were diffident and inept: “. . . ‘She will never adjust. She is not one of 

us.’ As the clamour of voices and the clanging of utensils grew louder, Geeta decided it was 
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time to get out of bed” (Mehta 29). Geeta was accustomed to a “free mingling of men and 

women” (15) at a co-educational college but “marriage brought [her] from the outer world of 

modernity to the enclosures of the threshold” (Lal 88).  

            The rules and customs are even stricter towards upper class women, as they keep 

strictly veiled and are not allowed to interact with other males of the haveli during the day. 

Female servants are, however, less confined as they interact here and there and do their jobs. 

Yet they have their separate quartets.  

In their courtyard there is no dividing wall, the maids are free to 

talk to their husbands; they don't have to wait till the darkness of 

night settles over the haveli to share their thoughts with them. 

(Mehta 6) 

This novel actually appears to be an all women novel and dominated by them: Geeta, 

her mother-in-law, several female servants and daughters. However, Patriarchal perspectives 

and dominating male voice are much bold under the surface of the novel. Females were to 

satisfy their husbands and everything to be conducted with their permission. Even the haveli 

itself shows its prominence and lordliness over others.  The haveli, about three hundred years 

old, was one of the biggest and the most prominent havelis of Udaipur. It was called Jeevan 

Niwas and has been inherited from Ajay's ancestors who were the ministers of the Ranas of 

Udaipur. 

…In the haveli the men were regarded with awe as if they were 

gods. They were the masters and their slightest wish was a 

command; women kept in their shadow and followed their 

instructions with meticulous care. (Mehta 21) 

Though the whole haveli‘s work and duties were revolving round Geeta’s father-in-law 

(Bhagwat Singh Ji ) and grandfather-in-law, even after two years of her marriage, Geeta has 

seen none of them. Even after she finds her in-laws considerate, still she feels herself as a 

stranger: “Even after seven years I am a stranger to those who are mine and I will always 

remain a stranger” (Mehta 103). 

The females, maids and servants of the haveli, pretending to have no worry, seem to be 

passive, doing their domestic and submissive duties. In the haveli, one should conceal her very 

liberating feelings and such an articulating voice is suppressed: “. . . ‘Of course I am,’ she said 

hastily. ‘Who said I was not happy. I was only thinking of you” (Mehta 53).  

Besides the occasional and sympathetic attention of Geeta’s mother- in- law towards 

her thought and feelings, the only other female who had raised her voice and rebelled against 

the conventional standards was the maid Lakshmi. She had revolted against her husband‘s false 

accusations of her relationship with another man. Depressed badly, she left the haveli and her 

daughter and never came back. 

The discrimination of caste and social class is also apparent in the novel. Two 

daughters’ birth also sheds light on such matters. One is Vijay, the daughter of the mistress of 

the haveli (Geeta), while the other is Sita who is the daughter of a slave (Gangaram) and a maid 

(Lakshmi). In a comic way we see that both daughters are born in the same night. However, 

Geeta was attended by a young doctor while Lakshmi by a midwife. Boys are more welcomed 

in such a conventional and superstitious environment, as we see Sita’s father who predicts their 

child to be a girl and bad omen. He “took a long puff of his bide and then threw it away in 

disgust” (Mehta 7) and the cook consoles him: “Girls are a burden I admit but what can one do 

once they are born” (8). Gangaram’s superstitious view leads him in thinking, “[y]oung 

mistress of course she will get a boy. The rich always get what they want; it is the poor who 

have all the bad luck” (15). 
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Later, as a voice of objections, Geeta tries to teach and educate the girls and the maids 

in the haveli, holding classes for them. Accordingly females’ attitude towards her alienated 

character changed to some extent. She boldly sent her own daughter and Sita to school. In this 

regard, Malashri Lal comments as follows: 

Mehta points out that upper class educated women must provide 

the leadership to those born in less privileged conditions. For this 

they may need to sacrifice some of the modern principles of 

liberation that they could have grabbed for themselves. (Mehta 

101) 

However, the main crisis later depressed Geeta as she heard the news of child marriage 

for her daughter (Vijay) and Lakshmi’s daughter (Sita). The proposal for Geeta’s thirteen-

years-old daughter’s marriage was by Vir singh, the son of Daulat Singh ji‘s family, one of the 

richest families in Udaipur. Geeta’s only hope was that her husband may get a job in Delhi and 

they might move to that city very soon. She bewails on such a catastrophic situation and 

decides to raise her voice more loudly:  

‘What a mistake I made to stay on here; I could have easily 

persuaded Ajay to leave. This had to come sooner or later. Now I 

am really trapped and cannot escape. But on this point I will never 

give in, whatever happens. If I have ruined my life, the children 

are not going to ruin theirs.’ (Mehta, 206)  

Despite all of such up and downs, we see that later Sita marries a boy who is educated, 

has a land and can make his living. Geeta also, at the end, while holding onto her identity, was 

able to observe what is under the cover of rituals, customs and traditions and found that there is 

a warm love and care in the haveli. She gradually started to respect some of such conventions 

and adapted herself to her parents-in-laws, house work and the colourful life in the Haveli. On 

the other hand, changing others’ attitudes, surprisingly her views changed as well. 

To sum up, Rama Mehta appreciates modern thoughts in this novel while valuing 

traditional roots. It not only displays the helplessness of the protagonist but also highlights hope 

and optimism in life. This novel was surely under the sweeping influence of feminism and post-

structuralism. Marriage is a fate traditionally sanctioned to women by society (Meera 38), yet it 

is a stage of life and a gift from God that makes one experienced and knowledgeable. On a 

feminist perspective, one finds that at every stage, a female is influenced and controlled by 

others: when a child by parents, in adolescence by a husband and when a mother or aged by 

children. As far as this novel is concerned one may conclude that when one cannot change 

some conditions and views s/he must change his/her own attitudes. Such a gradual and silent 

change in the haveli can be achieved only when a modern educated woman like Geeta  practise 

some meaningful activity within the limits of her household in order to find happiness and 

satisfaction as well as her struggles, wishes, rights, ambitions and victories all together. In this 

way, an educated woman can play a major role in the change and modernization of those parts 

of the society wherein women still live under some false notions and strict standards. 

Nevertheless, Inside the Haveli is a book which gives us much information about customs and 

tradition in Indian culture and makes us to think about such matters in depth. The style of the 

novel is alive and the images are colourful and apt.  

 



Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 8 

Works Cited 
Bala, Anju and Varun Gulati. “Inside the Haveli: A Study.” LANGUAGE IN INDIA: Strength for Today 

and Bright Hope for Tomorrow. Volume 10: 2 February 2010. ISSN 1930-2940. Retrieved on 3 

Sep 2014 from http://www.languageinindia.com/feb2010/varunanjubala.html.  

“Haveli.” Wikipedia, the free encyclopedia. Wikimedia Foundation, Inc, n.d. Web. 28 Aug 2014. < 

http://en.wikipedia.org/wiki/Haveli#cite_note-1>. 

Lal, Malashri. “Rama Mehta’s Inside the Haveli: A Discourse on Gender and Class.” The Law of the 

Threshold: Women Writers in Indian English. Shimla: IIAS, 1995. 81-103. 

Meera, Ramnavmiwale. “Rama Mehta's ‘Inside the Haveli’ A Feminist Perspective.” Indian Streams 

Resaerh Journal (ISRJ). 1.1 (Feb 2011): 35-40. 

Mehta, R. Inside the Haveli. New Delhi: Penguin Books India, 1996. Print. 

Prasad, A.N. Arundhati Roy's the God of Small Things: A Critical Appraisal. New Delhi: Sarup & Sons, 

2004. Print. 
 

 

http://www.languageinindia.com/feb2010/varunanjubala.html
http://en.wikipedia.org/wiki/Haveli#cite_note-1


Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 9 

Behind the Badge: Police Officers in Bollywood 
Masterpieces 

 

Dr. Dushyant Kumar Rai 

Media Consultant to LG, Government of J&K 

 

Abstract 

This research paper examines the portrayal of police officers in Bollywood movies, analysing 

the depiction of these characters as either honest and dedicated individuals or as corrupt and brutal 

figures. The study explores films from different eras of Bollywood, including the Simple Idealistic Era 

(1950s-1960s), the Era Full of Resentment (1970s-1980s, the era of Amitabh Bachchan), the Era of the 

Honest Angry Young Man (1990s), and the Era of Complex Excessive Pressure and Gimmicks (2000s 

onwards). Through a qualitative analysis of selected films, this study aims to provide insights into the 

changing representation of police officers in Indian cinema. 

Keywords: Bollywood movies, police officers, honesty, corruption, portrayal, societal perceptions, 

evolving representation. 
 

Introduction  

● Background: The portrayal of police officers in movies has always been a subject of 

interest and scrutiny. In the context of Bollywood, the Indian film industry, police 

characters hold a prominent place in storytelling, reflecting the socio-cultural and political 

climate of the country. These portrayals often depict a dichotomy of honesty and 

corruption, presenting police officers as either virtuous defenders of justice or as 

perpetrators of abuse of power. 

● Research Objectives: The primary objective of this research paper is to analyse the 

representation of police officers in Bollywood movies. Specifically, the study aims to: a) 

Examine the depiction of police officers as either honest and dutiful individuals or as brutal 

and corrupt figures. b) Explore the evolution of these portrayals across different eras of 

Bollywood cinema. c) Investigate the societal perceptions and influences generated by 

these representations. 

● Research Questions: To achieve the research objectives, the following questions will be 

addressed: a) How are police officers portrayed in Bollywood movies? What are the 

common stereotypes and characterizations? b) How have these portrayals evolved over 

time? What factors have influenced these changes? c) What impact do these representations 

have on societal perceptions of police officers and law enforcement? 

● Significance of the Study: Understanding the portrayal of police officers in Bollywood 

movies is crucial due to the immense popularity and reach of Indian cinema. The study's 

findings can contribute to the broader discourse on media representations of law enforcement 

and their influence on public perceptions. Moreover, this research can shed light on the 

cultural and social implications of these portrayals, potentially informing efforts to address 

stereotypes and promote a more nuanced understanding of the police force. 

Literature Review  

● Representation of Police Officers in Cinema: Previous research has explored the 

representation of police officers in cinema globally, examining various genres and cultural 

contexts. Studies have highlighted the tendency to depict police characters in binary terms, 

either as heroes or villains, reflecting the broader societal perceptions of law enforcement. 

The genre of crime and courtroom dramas in Indian movies has widespread vigilante 

justice, and often the glorification of extra-judicial means to deliver justice. This influences 

viewers to support vigilantism and fake encounters by the police in real life.1 
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● Bollywood Cinema and its Influence: Bollywood cinema holds a significant influence on 

Indian society, shaping cultural norms, values, and perceptions. Scholars have studied the 

impact of Bollywood movies on societal attitudes towards diverse topics, including law 

enforcement. Whenever a Bollywood movie with the protagonist playing the role of a 

police is announced, the image created in front of us is that of a person dressed in khaki 

with dark glasses and maybe a moustache or something defining him, who can beat up 50 

people at a time without breaking a sweat.2  

● Evolution of Police Officer Portrayals in Bollywood: Bollywood cinema has undergone 

significant transformations over the years, reflecting changing social, political, and cultural 

dynamics. Previous studies have examined the evolution of Bollywood films and the 

portrayal of police officers across different eras, tracing the shift from idealistic depictions 

to more nuanced and complex characterizations (Ganti, 2012)3. These analyses have 

highlighted the influences of societal changes, audience preferences, and filmmaking trends 

on the representation of police officers in Indian cinema. 

Methodology 

• Film Selection Criteria: The selection of films for this study was based on following 

criteria: 

• Historical significance: Films that had a significant impact on the portrayal of police 

officers in Bollywood and were considered influential in shaping audience perceptions.  

• Diversity of eras: Films from different eras, including the Simple Idealistic Era (1950s-

1960s), the Era Full of Resentment (1970s-1980s), the Era of the Honest Angry Young 

Man (1990s), and the Era of Complex Excessive Pressure and Gimmicks (2000s onwards). 

• Box Office Success: Films that achieved commercial success and garnered widespread 

popularity among audiences.   

• Variety of genres: Films from various genres such as action, drama, crime, and social 

issues were included to capture the multifaceted representations of police officers in 

Bollywood. 

• Directorial Influence: Films directed by renowned filmmakers who have made significant 

contributions to the industry.  

• Critical Acclaim: Films that received critical acclaim for their portrayal of police officers 

or addressed relevant social issues. 

• Data Collection and Data Analysis: Data collection for this study will involve the 

systematic viewing and analysis of selected films. The following steps will be undertaken:  

• Film Viewing: The selected films will be viewed, taking note of key scenes, dialogues, and 

character interactions related to police officer portrayals.  

• Transcription and Documentation: Relevant scenes and dialogues will be transcribed and 

documented for further analysis.  

• Qualitative Analysis: A thematic analysis approach will be applied to identify common 

patterns, stereotypes, and characterizations of police officers in the selected films.  

• Comparative Analysis: A comparative analysis will be conducted to examine the 

evolution of police officer portrayals across different eras of Bollywood cinema.  

• Interpretation and Findings: The collected data will be interpreted, and findings will be 

presented to provide insights into the changing representation of police officers in 

Bollywood movies. 

The Simple Idealistic Era (1950s–1960s) 

Analysis of Police Officer Characters 

During the Simple Idealistic Era of Bollywood, police officer characters were often 

portrayed as paragons of virtue and righteousness. They were depicted as individuals who took 
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their duty to uphold the law and maintain order very seriously. The portrayal of police officer 

characters in this era exhibited certain common characteristics. They were typically portrayed 

as brave, fearless, and physically strong. These characters were often seen as role models, 

upholding high ethical standards and demonstrating unwavering commitment to justice.4 

Honesty and Duty in Police Officer Portrayals 

Honesty and duty were key themes in the portrayal of police officers during the Simple 

Idealistic Era. They stood firmly against injustice and wrongdoing, upholding the principles of 

truth and fairness. These characters were shown as selfless public servants who put the needs of 

society above their own. These characters often served as moral anchors in the narrative, 

guiding the audience towards the right path and emphasizing the importance of adhering to 

ethical values. 

Comparison of Honesty vs. Corruption Themes 

While the Simple Idealistic Era predominantly showcased police officers as honest and 

upright individuals, there were occasional instances of corruption or challenges to their 

integrity portrayed in some films. However, these instances were typically depicted as 

exceptions rather than the norm. The contrast between honesty and corruption within the police 

force served as a narrative device to showcase the internal struggle faced by some characters. 

These conflicts added depth and complexity to the storytelling, exploring moral dilemmas and 

the challenges faced by individuals in positions of power. 

Baazi (1951)5 film was said to be inspired by the Hollywood hit Gilda, Dev Anand 

plays a poor unemployed young man. He’s framed for Leena’s murder and his mysterious 

employer, The inspector in charge of the investigation played by Krishna Dhawan6, however, 

lays a trap and catches the real culprit.  CID (1956)7was Waheeda Rehman's screen debut film.8 

This crime thriller CID had Dev Anand playing a police inspector working for the special 

branch. Dev Anand comes across as somewhat natural as an investigating officer, devoid of his 

image-conscious mannered acting.9 

V Shantaram's Do Aankhen Barah Haath (1957)10 is the story that believes hope and 

faith can change the world. The film tells the story of an open prison experiment as jailor 

Adinath, played by Shantaram himself, takes six of the most dangerous convicts of his prison 

and relocates with them to a farm.11 In the realm of idealistic characters donning khaki 

uniforms, Do Aankh Barah Haath made its mark as a classic film, and in the same vein, Ganga 

Jamuna (1961)12 further solidified the legacy. This era witnessed the birth of a triumphant 

police character, draped in the iconic khaki attire, etching their place in history as a symbol of 

success and inspiration. The 1967 suspense thriller films Humraaz (1967)13 and Jewel Thief 

(1967)14 did not feature police officers in the lead roles, but the theme of these films was one 

that brought the police to the centre stage. This was followed by Jaani Mera Naam in (1970)15, 

which set the backdrop against which unforgettable police films of the 1970s-1980s were built. 

The Era of Resentment (Amitabh Bachchan Era, 1970s-1980s) 

The Amitabh Bachchan era, famously known as the Era of Resentment, brought forth a 

profound examination of police officer characters in Bollywood films. During this 

transformative period, filmmakers delved into the depths of law enforcement, presenting 

characters with nuanced shades of ambiguity and grey. Let's explore this captivating trend in 

more detail: 

● Examination of Police Officer Characters: One significant film that exemplifies the 

exploration of police officer characters is "Zanjeer" (1973)16. In this iconic movie, 

Amitabh's portrayal of Inspector Vijay revolutionized the image of the police on screen. 

His relentless pursuit of vengeance against the system resonated with audiences and 

established Amitabh as the "Angry Young Man" of Indian cinema17. In film Sholay 
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(1975)18 Thakur's portrayal depicts the unwavering determination and sacrifice of a retired 

police officer.19 Along with this, the irony is that how even the honest police officer, 

disappointed with the law, gives supari to two criminals to eliminate the dacoits. 

Another notable example is "Shakti" (1982)20, starring Dilip Kumar and Amitabh. The 

film delves into the complex dynamics between a principled police officer and his wayward 

son. The narrative explores themes of duty, morality, and the strained relationship between a 

father and son caught between their divergent paths. This introspective portrayal of a police 

officer's personal struggles added depth and emotional resonance to the character. 

Additional films that deserve mention include "Ardh Satya" (1983)21. "Ardh Satya" 

(1983), directed by Govind Nihalani, is a landmark film. The movie revolves around Anant, an 

upright policeman, caught between a corrupt police system and an inefficient judicial system. 

Nihalani’s film was to prove a shining example of hard-hitting, gritty cinema. It was neither 

vainglorious like many films of Prakash Mehra and Manmohan Desai, nor steeped in sobriety 

like many films of Mrinal Sen or Shyam Benegal or even self-conscious. Govind in this tale of 

an honest cop against the system did not hold his punches. His go-for-the-jugular approach 

worked wonders. Both at the box office and the sphere of critical acclaim.22 

This compelling narrative set a new trend by highlighting the struggle for truth in films. 

"Andhaa Kaanoon" (1983)23 broke barriers with Hema Malini's portrayal of Inspector Durga, 

revolutionizing the portrayal of women police officers.24 Her character defied stereotypes, 

ushering in a new era of empowered female cops in Bollywood. "Satyamev Jayate" (1987)25 

and "Ram Lakhan" (1989)26 are other important films of this era. 

The Era of Complex Excessive Pressure and Gimmicks (1990s onwards) 

● Analysis of Police Officer Characters 

During the era of complex excessive pressure and gimmicks, police officer characters 

evolved from one-dimensional heroes to multi-dimensional individuals. These characters 

challenge the traditional archetype of a flawless and morally upright police officer. They 

explore the complexities of their roles, highlighting the pressures they face and the dilemmas 

they encounter in upholding justice within a flawed system. It’s difficult to imagine a loyal 

police officer when he goes against his own system. Samar Pratap Singh's (Manoj Bajpayee) 

character in movie Shool (1999)27 remains loyal to his principles and fights against corruption, 

he also resorts to violent methods and takes matters into his own hands. This showcases the 

immense pressure and frustration faced by policeman when confronting deep-rooted corruption. 

Inspector Sadhu Agashe (Nana Patekar) in Ab Tak Chappan (2004)28 character is portrayed as a 

respected and feared officer, highlighting the complexities of the public's perception of the 

police. The film delves into the internal conflicts faced by police officers who are both admired 

for their dedication and despised for their involvement in extrajudicial activities. Such type of 

police officer characters added depth and realism to their portrayals, allowing for a more 

nuanced understanding of their challenges and choices. 

● Blurring the Lines between Honesty and Corruption 

In this era, the lines between honesty and corruption in police officer characters 

became increasingly blurred. Many of the films produced in this period depict police officers 

who navigated a morally ambiguous landscape. They may resort to unconventional methods or 

engage in corrupt practices to achieve their goals or maintain order. For instance, characters 

like Inspector Chulbul Pandey (Salman Khan) in Dabangg  (2010)29 are most famous and loved 

characters. Chulbul is a corrupt police officer who can floor multiple goons with one punch. 

Films like Dabangg tried to justify the corruption of the police when they kill a criminal or use 

bribe money to help the poor like Robin Hood. That is why the character Chulbul Pandey 

famously delivers one-liners, with one reading: “Hum yahan ke Robin Hood hai!” (“I am the 
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Robin Hood of this place”). This line particularly became popular with his fans. While they 

were committed to their duty and have noble intentions, they were not immune to bending the 

rules or using violence when faced with extreme circumstances.  

● Examination of Societal Reflections in Depictions 

These films explore various social issues and themes prevalent in our society, such as 

corruption, crime and the struggles of law enforcement. By delving into the personal and 

professional lives of police officers, these films shed light on the challenges faced by 

individuals working within the system. Bajirao Singham, portrayed by Ajay Devgn in the 2011 

film Singham30, is a character known for his fearless and unyielding nature. The movie centres 

around Singham's mission to eradicate corruption and injustice, particularly targeting the 

crooked politician Jaikant Shikre. While some of Singham's reactions may not positively 

represent the Indian police, such as the scene where he removes his belt to confront 

wrongdoers, his intentions remain focused on protecting the people and fulfilling his duty as a 

police officer. The film portrays Singham as a revered figure in his village and garners the 

ultimate trust and support from his colleagues. One of his famous lines, "I have lost my 

mind,"(Aata Majhi Satakli) has become iconic. The character's relentless pursuit of justice and 

his unwavering commitment to his principles make him a memorable figure for audiences. 

● Portrayal of Strong Female Police Officers 

By delving into the personal and professional lives of police officers, these films shed 

light on the challenges faced by individuals working within the system. They touch upon the 

pressures, prejudices, and injustices that can impact both the police officers and the 

communities they serve. Moreover, the portrayal of strong female police officers like Shivani 

(Rani Mukerji) in Mardaani (2014)31 and Meera Deshmukh (Tabu) in Drishyam (2015)32 

reflects the growing empowerment and recognition of women in society. These characters 

challenge gender stereotypes and provide role models for audiences, contributing to the 

examination of societal values and aspirations. 

Overall, the analysis of police officer characters, the blurred lines between honesty and 

corruption, and the examination of societal reflections in their depictions during the era of 

complex excessive pressure and gimmicks demonstrate the evolving nature of Bollywood's 

portrayal of law enforcement, moving beyond simplistic archetypes and presenting more 

nuanced and realistic portrayals of police officers in Indian cinema. 

● Cross-Era Comparison of Police Officer Representations 

A cross-era comparison of police officer representations reveals significant changes in 

the portrayal of these characters over time. Earlier depictions often showcased police officers as 

uncompromising, heroic figures upholding law and order. Examples include characters like 

Inspector Vijay in Zanjeer (1973), Thakur in Sholay (1975), DCP Ashwini Kumar in Shakti 

(1982), Sub Inspector Anant in "Ardh Satya" (1983). However, more recent portrayals have 

started to incorporate nuanced perspectives, showcasing the flaws and internal struggles of 

police officers. Films like Article 15 (2019)33 and Rangasthalam (2018)34 present protagonists 

who confront systemic issues within the police force and question their own roles and 

responsibilities. The genre of crime and courtroom dramas in Indian movies has widespread 

vigilante justice, and often, the glorification of extra-judicial means to deliver justice. This 

influences viewers to support vigilantism and fake encounters by the police in real life.35  

● Emerging Trends and Patterns 

Emerging trends in police officer portrayals reflect a shift towards realism and 

complexity. Contemporary films explore themes such as corruption, moral dilemmas, and the 

impact of societal pressures on police officers. This trend aims to humanize these characters 

and present a more nuanced understanding of their professional challenges. Now, Films delve 
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into the psychological and emotional toll that the profession can have on individuals, 

highlighting their vulnerabilities and inner conflicts. 

● Impact of Police Officer Portrayals on Society 

Police officer portrayals in media have a significant impact on society. They shape 

public perception, influence attitudes towards law enforcement, and can contribute to the 

formation of stereotypes. Positive and aspirational portrayals can instil trust and respect for the 

police force, while negative or stereotypical representations can erode public confidence. By 

shedding light on the challenges faced by police officers and the system they operate within, 

films can contribute to a broader understanding of the complexities involved in maintaining law 

and order. 

Conclusion 

There is a noticeable shift in the portrayal of police officers in films, from idealized and 

heroic figures to more complex and realistic characters. Emerging trends focus on exploring the 

flaws, challenges, and personal struggles faced by police officers. The study contributes to the 

field by highlighting the changing representations and their implications for future research. It 

underscores the importance of diverse and responsible portrayals of police officers in media to 

foster a more informed and constructive dialogue about law enforcement. Through an analysis 

of films from different eras of Bollywood, it has become evident that these movies have played 

a significant role in shaping public perceptions of law enforcement in India. However, this 

influence has not always been positive, as the normalization of police brutality and the 

perpetuation of certain stereotypes have emerged as notable trends. 

One of the central findings of this research is the normalization of police brutality in 

popular Bollywood films. Characters such as Salman Khan's Radhe in Wanted or Ajay Devgn's 

Singham have solidified the image of the Bollywood cop as a larger-than-life hero who resorts 

to violence and takes the law into their own hands. These characters are often portrayed as 

macho figures, donning their khaki uniforms, exhibiting exaggerated displays of physical 

strength, and employing unrealistic fighting techniques. While their intentions may be rooted in 

the desire to protect and serve, their actions often cross ethical and legal boundaries. 

The use of violent language within these films further exacerbates the normalization of 

police brutality. This glorification of violence, coupled with the humour that often accompanies 

it, presents a distorted view of law enforcement and can lead to the desensitization of audiences 

towards acts of brutality. 

Moreover, mainstream Bollywood cop films tend to have a limited representation of 

women in heroic police officer roles. While films like Mardaani, aim to challenge traditional 

gender norms by portraying hyper-aggressive female characters, they inadvertently reinforce 

the idea that violence is empowering. This one-dimensional depiction overlooks the diverse 

range of skills, intelligence, and dedication that women bring to policing. To counter this, there 

is a need for more inclusive and nuanced representations of women in policing roles. 36 

The impact of these portrayals on society cannot be underestimated. The normalization 

of police brutality depicted in these films can have serious consequences, such as eroding 

public trust in law enforcement, perpetuating a cycle of violence, and hindering meaningful 

discussions on police reforms and accountability. 

This research emphasizes the importance of responsible storytelling and the need for 

diverse and nuanced portrayals of police officers, especially with regards to gender. 

Moving forward, future research should explore the complex relationship between the 

depiction of police officers in Bollywood films and real-world instances of police brutality. It 

should delve deeper into the impact of these portrayals on social attitudes, public discourse, and 

the overall perception of law enforcement.  
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Ultimately, it is imperative for filmmakers, audiences, and society as a whole to 

critically evaluate the onscreen portrayal of police officers in Bollywood. By encouraging a 

more thoughtful and responsible depiction of law enforcement, Bollywood can contribute to 

meaningful discussions, societal change, and the improvement of the justice system in India. 
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Abstract 
At the dawn of independence, the Indian economy was largely an agrarian economy with the 

major proportion of population living in villages in rural India. Committees were formed to evaluate and 

measure the poverty level from time to time. Present study is an attempt to revisit the submitted reports 

on poverty and draw an inference and suggest a suitable method. 

 

1. Building the Context: 

The colonial exploitation and economic drain of wealth from India to England resulted 

into pauperization of the people and ultimately moved India in the clutches of poverty by the 

late 19th century. Several studies have been conducted on the extent of poverty in the 

independent India. The important studies include the Ojha’s Estimate of Poverty, Dandekar and 

Rath’s Study of Poverty, Minhas’ Study of Rural Poor, Bardhan’s Study of Rural Poor, and 

Montek Ahluwalia’s Study of Rural Poverty. They have studied the different hues of poverty in 

India and have lucidly brought to surface the way the problem of poverty persisted in India. 

2. Methodology: 

The approach and methodology of the present paper is that is similar to that is related 

to journals, websites and other secondary data available in libraries and on internet. Therefore, 

the present paper is based on the explorations in the reports published on poverty and the status 

of present economy.  

3. P.D. Ojha Estimate: 

P.D. Ojha estimated the extent of poverty (number of persons below the poverty line) 

in India on the basis of average calorie intake and monthly per capita consumption expenditure. 

At 1960-61 prices, the minimum calorie intake of 2,250 per day needed a monthly consumption 

expenditure of Rs. 15-18 in urban areas and of Rs. 8-11 in rural areas. Given the minimum 

calorie intake and monthly consumption expenditure needed, Ojha estimated that 190 million 

persons (44% of the total population) lived below the poverty line in 1960-61. The rural and 

urban breakup of poverty was also estimated by the Ojha. He estimated that 184 million rural 

persons constituting about 51.8% of rural population, and 6 million persons in the urban areas 

constituting about 7.6% of the urban population were below the poverty line. In his study, he 

reported that the rural poverty in India had gone up from 51.8% in the year 1960-61 to 70% by 

the year 1967-68. The study estimated that 289 million persons in rural areas lived below the 

poverty line. 

4. Dandekar and Rath Estimates: 

V.M. Dandekar and Nilkantha Rath came out with their estimates of poverty in India. 

They considered the 2,250 calories as the desired minimum level of nutrition and suggested a 

lower minimum expenditure of Rs. Rs. 324 per capita per annum for rural population and a 

higher minimum expenditure of Rs. 486 per capita per annum for the urban population at 1968-

69 prices. Based on this, Dandekar and Rath found that about 166 million rural people 

constituting 40% of the rural population and about 49 million urban people constituting slightly 

more than 50% of the urban population lived below the poverty line in 1968-69. According to 

them the total number of persons living below the poverty line in India had increase from 177 

million in 1960-61 to 216 million in 1968-69. 
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5. Minhas Estimate: 

Estimate by the B.S. Minhas was made on the basis of NSSO data is presented in Table 

1. According to Minhas estimate, there were about 210 million poor people in rural areas in 

1967-68. The number of poor people in the earlier years had varied between 206 and 221 

million. However, Dr. P.K. Bardhan questioned the validity of the GNP deflator used by Dr. 

B.S. Minhas in his study and suggested the use of agricultural labour price index as a more 

suitable deflator. Bardhan in his study had concluded that the rural poverty in India had surged 

up with percentage of rural poor (people below the poverty line) had swelled up from 38% in 

1960-61 to 54% in 1968-69. 

Table 1: Minhas’s Rural Poverty in India 
Year Absolute Size of Rural Poverty (Number of 

Persons in Millions) 

Percentage of Rural Population 

in Poverty 

1956-57 215 65.0 

1957-58 212 63.2 

1960-61 211 59.4 

1961-62 206 56.4 

1963-64 221 57.8 

1964-65 202 54.6 

1967-68 210 50.5 

Source: B. S. Minhas, Planning and the Poor, (1974), S. Chand & Co. 

6. Ahluwalia Estimate: 

Another important study on rural poverty in India was done by the Montek Singh 

Ahluwalia in which he studied the trends in rural poverty during the period 1956-57 to 1973-74 

is presented in Table 2. On 1960-61 prices, he used an expenditure level of Rs. 15 for rural 

areas and Rs. 20 per person for urban areas even though he believed that this expenditure was 

seriously insufficient to supply nutritional minimum to a person and thus this level of 

expenditure was an indication of extremely low level of living. In his study, Ahluwalia has 

reported a marked fluctuation in incidence of rural poverty in India over time. Initially, the rural 

poverty had declined from over 50% of the mid-fifties to around 40% in 1960-61. Then after, 

the rural poverty sky-rocketed through the mid-sixties and touched a peak of 56.5% in the 

1967-68. In absolute terms, the number of people living below the poverty line in rural India 

had gone up from 141 million in 1960-61 to 235 million in 1967-68. Having peaked, it then 

declined to 46.1% by the year 1973-74.  

Table 2: Ahluwalia’s Rural Poverty in India 

Year Absolute Size of Rural Poverty (Number of 

Persons in Millions) 

Percentage of Rural Population 

in Poverty 

1956-57 181 54.1 

1957-58 171 50.2 

1960-61 141 38.9 

1961-62 146 39.4 

1963-64 171 44.5 

1964-65 184 46.8 

1967-68 235 56.5 

1968-69 217 51.0 

1970-71 210 47.5 

1973-74 241 46.1 

Source: Montek Singh Ahluwalia, Rural Poverty and Agricultural Performance in India, The Journal of 

Development Studies (1977), p. 319. 
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7. Report of Seventh Finance Commission:  

Poverty in India was studied by the Seventh Finance Commission also. The 

Commission studied poverty and developed estimates of Poverty in the year 1978. The 

Commission developed a more inclusive concept of poverty line in the name of the “augmented 

poverty line”. In order to calculate the augmented poverty line, the per capita monthly private 

consumer expenditure was added with the per capita monthly public expenditure by each state 

government in 1970-71. The commission found that 277 million persons lived below the 

augmented poverty line in India in 1970- 71. Of the total 277 million persons, 225 million 

persons in the rural areas and 52 million persons in the urban areas lived below the poverty 

line. As a whole, the number of persons living below the poverty line constituted 52% of the 

total population. It is evident that as compared to earlier studies, the proportion of population 

living below the augmented poverty line was a relatively higher figure of 52% in the year 1970-

71. However, the proportion of persons below the poverty line in the rural and urban areas was 

nearly the same as was revealed by the earlier studies. 

By the early years in 1980s, the economic growth rate registered an improvement. 

During the period 1980-1989, the economy grew at an annual growth rate of 5.5% and the per 

capita growth rate was 3.3%. The average annual growth rate of industry was 6.6% and that of 

the agriculture was 3.6%. Improvement in growth rate was made possible by the high rate of 

savings and investments in the economy during the period. Investments in the economy went 

up from about 19% of GDP in the early 1970s to nearly 25% in the early 1980s. A high savings 

rate augmented the investments in the economy. However, by the middle of the 1980s the 

savings growth became stagnant. As a result, India had to rely increasingly on borrowings from 

foreign sources during the late 1980s. It was at around this time a serious economic problem 

was in the making which finally surfaced in the year 1990 as a balance of payments crisis.  

8. World Bank Estimate: 

The picture in this regard is well reflected by the World Bank Estimate of Poverty. The 

World Bank in its country study India: Poverty, Employment and Social Services (1989) 

estimated poverty proportions using a deflator series developed by the NSSO and the Indian 

Statistical Institute and calculated on current prices the updated poverty lines of Rs. 52.2 for 

rural people and Rs. 68.6 for urban people for the year 1977-78. The poverty line for the year 

1983 was calculated by the World Bank as Rs. 89 for rural people and Rs. 112.2 for urban 

people.1 The World Bank also calculated the poverty line for ultra-poor taking at 75% of the 

expenditure of poverty line. The data on below poverty line and below ultra-poverty line for 

1970, 1983 and 1988 are presented in the Table 3. The table reveals that the proportion of 

population below poverty line in rural areas had declined from a high of 53% in 1970 to 44.9% 

by 1983 and further to 41.7%. However, when we look in absolute terms, the number of rural 

poor had increased from about 237 million in 1970 to 252 million in 1983 and hovered around 

the same figure in 1988. 

The World Bank had also calculated the proportion of ultra-poor in India. In India in 

1970 the proportion of ultra-poor was around 29.8%. This had declined to 21.8% in 1983 and 

further to 19.2% in 1988. A very peculiar fact is being revealed by the Table 3. In absolute 

terms of poverty, the Table 3 brings to surface the paradox of a decline in rural ultra-poor and 

an increase in urban ultra-poor. The rural-ultra poor were 134.6 million in 1970 and they 

declined to 123.6 million in 1988. But the situation was different for urban ultra-poor. They had 

gone up from 28.4 million in 1970 to 32.9 million in 1988. 
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Table 3: World Bank Study on Rural and Urban Poverty in India 
 Poverty in Absolute Terms 

(Numbers in Millions) 

Percentage of Population 

below Poverty Line 

 Year Year 

 1970 1983 1988 1970 1983 1988 

Below Poverty Line Rural People 236.8 257.6 252.2 53.0 44.9 41.7 

Below Poverty Line Urban 50.5 54.7 70.1 45.5 36.4 33.6 

Below Poverty Line Total 287.3 311.7 322.3 52.4 42.5 39.6 

Below Ultra-poverty Line Rural 134.6 128.1 123.6 30.1 22.8 20.4 

Below Ultra-poverty Line Urban 28.4 31.5 32.9 25.6 17.7 15.8 

Below Ultra-poverty Line Total 163.0 159.6 156.5 29.8 21.8 19.2 

Total Population 547.6 733.2 813.7 100.0 100.0 100.0 

Source: Compiled from World Bank, India: Poverty, Employment and Social Services (1989). 
The crisis was so grave that the government had no other choice but to go for massive 

economic reforms in the name of liberalisation, privatisation and globalisation in the year 1991.  
It would be interesting to take a look into the poverty scenario in India ever since the 

all sweeping economic reforms were enunciated in the year 1991. 
9. Scenario of Poverty in India: 

It would be in fitness of things to recall what Dr Manmohan Singh had said quoting 
Victor Hugo. While the 1991 budget was presented, Dr. Manmohan Singh said that no power 
on earth can stop an idea whose time has come. He further said that the emergence of India as a 
major economic power in the world happens to be one such idea. Since then the Indian 
economy has witnessed a sea change and has progressed tremendously with GDP growing at 
the rate of 6-8% per annum. Undoubtedly the growth story of India has been remarkable in the 
post 1990 period and growth impulses have led India to emerge as one of the largest economies 
of the world. India in fact has become one of the most favoured and preferred FDI destinations 
of the world. Today the industrial landscape of India is very rich with all sorts of modern 
industries in her fold. The major industries include information technology, 
telecommunications, textiles, chemicals, food processing, steel, motor-vehicles, transportation 
equipment, engineering goods, cement, mining, petroleum, machinery, software, 
pharmaceuticals and so on so forth. Similarly, Indian agriculture has also grown tremendously 
and has become self-sufficient in feeding the Indian population on several food needs. The 
major agricultural products of India include rice, wheat, oilseed, cotton, jute, tea, sugarcane, 
potatoes, cattle, sheep, goats, poultry and fish. Likewise, the foreign trade of India has also 
registered a welcome growth over the years of economic reforms. The top five trading partners 
of India include United States of America, United Arab Emirates, China, United Kingdom and 
Germany.2 The post 1990 growth story of India is reflected by the changed shares of the 

primary, secondary and tertiary sectors of the economy in GDP. The comparative data in this 
regard is presented in the Table 4. From the table it is evident that in the post 1990 period the 
contribution of primary sector has gone topsy-turvy with that of the tertiary sector. The high 
contribution of tertiary sector (services) and secondary sector (manufacturing) indicate the 
pleasing progress made by the Indian economy since its Independence when it was 
predominantly an agrarian economy with 59% share of the primary sector in 1951. 

Table 4: Sector-wise Breakup of GDP in India 
Sectors Percentage Share in GDP in 

1950 1991 2021 

Primary Sector 59.0 32.2 20.19 

Secondary Sector 13.0 27.2 25.92 

Tertiary sector or Service Sector 28.0 40.6 53.89 

Source: Economic Survey 
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Today India is a leading economy in services sector and is reckoned as the “back office 

of the world”. India is also poised to become the manufacturing hub of the world economy. The 

Government of India in the year 2011 has come out with the National Manufacturing Policy 

(NMP) wherein it is aimed to enhance the share of manufacturing in India's GDP to 25% and to 

add at least 100 million jobs by 2025.3  

The Tenth Five Year Plan in 2005 had forecasted and projected the poverty figures to 

be 220.1 million (about 19.5% of the population) by the year 2007.4 However, this forecast 

proved an underestimate. The Rangarajan Committee came out with new estimates on poverty. 

The Committee reported the poverty figures to be 454.6 million (38.2% of the total population) 

and 363 million (29.5% of the total population) in the year 2009-10 and 2011-12 respectively.5 

This constitutes a whopping proportion of poor population living below the poverty line. The 

highly unequal distribution of wealth and income implies that people in different regions suffer 

more with more serious pinch of poverty 

Some studies suggest that about 33% of the world’s extreme poor6 and 56% of the 

South Asia’s extreme poor7 call India home. Severity of the problem of poverty in India is also 

reflected by the figures of child malnutrition. India suffers with the highest malnutrition of 

children under the age of 36 months and the proportion is estimated to be a massive 46%. India 

had the highest number of under-five deaths in the world in 2012 with 1.4 million children 

dying before reaching their fifth birthday.8   
In the post 1990 period, the Planning Commission has periodically estimated poverty 

lines and poverty ratios. An Expert Group under the Chairmanship of Prof. Suresh D. Tendulkar 

was constituted by the Planning Commission to review the poverty scenario in India. The 

Tendulkar Committee had submitted its report in December 2009 and therein the committee 

computed poverty lines and poverty ratios for 2004-05 and for comparison purposes they also 

computed poverty lines and poverty ratios for 1993-94.9 The data in this regard are extracted from 

the C. Rangarajan Committee submitted in the year 2014. The data so presented contain the 

poverty estimates for 2011-12 as also annual average decline in poverty from 1993-94. 

From the Table 5, it is evident that 45.3% of the population lived below the poverty 

line in India in the year 1993-94. The overall poverty ratio had declined from 45.3% in the year 

1993-94 to 37.2% in the year 2004-05 and further to 21.9% in the year 2011-12. Similarly, 

when we look to rural and urban breakup of poverty ratio, we find that rural and urban poverty 

ratios have also declined over the years. The rural poverty has declined from a high of 50.1% in 

the year 1993-94 to 41.8% in the year 2004-05 and to 25.7% in the year 2011-12. As like the 

rural poverty, the urban has declined from a high of 31.8% in the year 1993-94 to 25.7% in the 

year 2004-05 and to 13.7% in the year 2011-12. 

Looking to figures in the above way gives a sense that the problem of poverty is easing 

out with lesser proportion of population living below the poverty line. Let us now look to the 

absolute number of poor people in India. The table reveals that the absolute number of people 

living below the poverty line had gone up from 403.7 million people in the year 1993-94 to 

407.1 million people in the year 2004-05. But then after, the absolute number of people living 

below the poverty line declined significantly. The number of people living below the poverty 

line declined from 407.1 million people in the year 2004-05to 269.8 million in the year 2011-

12. Similarly, the poverty situation in rural and urban breakup reflects an improvement with 

declining number of persons living below the poverty line.  
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Table 5: Percentage and Number of Poor Estimated from Expert Group (Tendulkar) 

Methodology 

 Poverty Ratio (%) Number of Poor (million) 
Rural Urban Total Rural Urban Total 

1993-94 50.1 31.8 45.3 328.6 74.5 403.7 
2004-05 41.8 25.7 37.2 326.3 80.8 407.1 
2011-12 25.7 13.7 21.9 216.7 53.1 269.8 

Annual Average Decline: 1993-

94 to 2004-05 (percentage points 

per annum) 

0.75 0.55 0.74    

Annual Average Decline: 2004-

05 to 2011-12 Percentage points 

per annum) 

2.32 1.69 2.18    

Annual Average Decline: 1993-

94 to 2011-12 Percentage points 

per annum) 

1.36 1.01 1.30    

Source: Report of the Expert Group to review the Methodology for Measurement of Poverty, Government 

of India, Planning Commission, June 2014. 
It is worth mentioning here that the Tendulkar Committee had stipulated a daily per 

capita expenditure of Rs. 27 and Rs. 33 in rural and urban areas and accordingly had arrived at 

a cut-off of about 22% of the population living below the poverty line. However, the daily per 

capita expenditure of Rs. 27 and Rs. 33 in rural and urban areas was so low that it immediately 

received scathing criticism from all sections of the society. Because of the scathing criticism, 

the government appointed another committee under the then Prime Minister’s Economic 

Advisory Council Chairman C. Rangarajan to review the poverty estimation methodology. The 

new committee brushed aside the Tendulkar Committee methodology and raised the daily per 

capita expenditure from Rs. 27 to Rs. 32 in rural areas and from Rs. 33 to Rs. 47 in urban areas. 

The new committee worked out poverty line at close to 30% and the number of poor in India 

was estimated at 36.3 crore in 2011-12. 

The estimates of poverty ratios for the years 2009-10 and 2011-12 as derived using the 

Rangarajan methodology and Tendulkar methodology are summarised in the Table 6.  

Table 6: Comparative Picture of Poverty Estimates using the Rangarajan methodology 

and Tendulkar methodology 

Year Poverty Ratio No. of poor (million) 

 Rural Urban Total Rural Urban Total 

Expert Group (Rangarajan) 

2009-10 39.6 35.1 38.2 325.9 128.7 454.6 

2011-12 30.9 26.4 29.5 260.5 102.5 363.0 

Reduction (%age 

points) 

8.7 8.7 8.7 65.4 26.2 91.6 

Expert Group (Tendulkar) 

2009-10 33.8 20.9 29.8 278.2 76.5 354.7 

2011-12 25.7 13.7 21.9 216.7 53.1 269.8 

Reduction (%age 

points) 

8.1 7.2 7.9 61.5 23.4 84.9 

Source: Press Note on Poverty Estimates, Government of India Planning Commission, June 2014 

(Computed as per Rangarajan Method Based on Consumption Estimates on Modified Mixed Recall 

Period (MMRP)) 
A comparison of the poverty ratios for the two years 2009-10 and 2011-12 as derived 

using the Rangarajan methodology and the Tendulkar methodology are presented in the Table 
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2.7. The table reveals that the average level of poverty ratio computed using the Rangarajan 

method is higher than that of the Tendulkar method. It is evident that the all India poverty ratio 

as computed using the Rangarajan method is 8.4 percentage points higher in 2009-10 and 7.6 

percentage points higher in 2011-12 than that computed using the Tendulkar method. 

The report of the Rangarajan Committee met serious criticism as like the Tendulkar 

Committee report. The report of the C. Rangarajan Committee failed to assuage the critics and 

invited heavy and vehement spry of criticism. Therefore, when the new NDA Government 

came to power, it turned down the Rangarajan Committee report. The new Government has 

constituted a 14-member task force under Arvind Panagariya (NITI Aayog’s vice-chairman) to 

come out with recommendations for a realistic poverty line in India. 

The task force suggested four options for tracking the poor. i) Continue with the 

Tendulkar poverty line; ii) Switch to the Rangarajan or other higher rural and urban poverty 

lines; iii) Track progress of the bottom 30% of the population; iv) Track progress along specific 

components of material poverty such as nutrition, housing, drinking water, sanitation, 

electricity and connectivity.10 

10. Conclusion: 

India’s success in addressing multidimensional poverty is critical for the realization of 

the ambitious sustainable development goals (SDGs) that aim to leave no one behind. It would 

help policymakers make evidence-based decisions by identifying trends and intervention 

hotspots, which mean public resources officials could be directed more effectively. The more 

complete picture provided by the Multidimentional Poverty Index would help monitor the 

effectiveness of poverty reduction efforts, to understand which components of 

multidimensional poverty are improving and which are not. 
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Abstract 
This paper explores the benefits and drawbacks of learning education at the higher secondary 

school level. The higher secondary school stage is a critical juncture in a student's educational journey, 
often serving as a bridge between secondary education and higher education or the workforce. This 
abstract highlight the advantages of this phase, such as specialized subject knowledge, skill development, 
and career preparation. However, it also acknowledges the drawbacks, including academic stress, 
standardized testing pressures, and limited exposure to diverse subjects. Understanding the intricacies of 
learning at the higher secondary level is essential for educators, policymakers, and students as they 
navigate this pivotal stage in the educational continuum. 

 
Introduction: 

Higher secondary school, often considered the penultimate stage of formal education, 
marks a critical juncture in a student's academic journey. This educational level, designed to 
bridge the gap between foundational education and higher studies, plays a pivotal role in 
shaping young minds and preparing them for the challenges and opportunities that lie ahead. It 
is at the higher secondary level that students not only deepen their knowledge but also explore 
their interests and passions, setting the stage for future academic pursuits or career choices. 
This level of education, although known by various names in different countries, shares a 
common goal: to provide students with a well-rounded education that encompasses academic 
excellence, critical thinking, personal development, and the skills needed for college readiness 
or entry into the workforce. In this introductory stage, students embark on a transformative 
educational journey that equips them with the tools they need to navigate the complexities of 
adulthood and contribute to society as informed, capable, and responsible individuals.  

Learning education at the higher secondary school level represents a pivotal phase in a 
student's educational odyssey. As students transition from the foundational years of primary and 
middle school, they enter a realm of more specialized and in-depth learning. Higher secondary 
education, often occurring during the adolescent years, is characterized by an enriched 
curriculum, greater academic rigor, and the cultivation of critical thinking skills. It serves as a 
critical stepping stone towards higher education or career choices by providing students with 
the knowledge and competencies necessary for success in their chosen paths. Beyond academic 
excellence, this stage also emphasizes personal development, fostering essential life skills, 
social interaction, and a deeper understanding of the world. It is a time when students begin to 
discover their passions and interests, setting the stage for their future academic and professional 
pursuits. Higher secondary education, though subject to variations across different regions and 
educational systems, universally strives to equip students with the intellectual tools and 
readiness they need to embark on their unique journeys towards a promising future. 

Education is a fundamental aspect of human development, and the higher secondary 
school level plays a crucial role in shaping students' intellectual, social, and emotional growth. 
This stage of education serves as a bridge between the foundation laid in primary and middle 
school and the specialized knowledge gained in higher education. In this paper, we will explore 
the benefits and drawbacks of learning education at the higher secondary school level. 
Learning education at the higher secondary school level offers several significant benefits: 
1. Preparation for Higher Education: Higher secondary education serves as a vital 
preparatory phase for students aspiring to pursue higher studies in colleges or universities. 
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During this stage, students are introduced to a more advanced and specialized curriculum, 
which includes subjects that are essential for success in tertiary education. They not only gain 
subject-specific knowledge but also develop critical skills such as research, analysis, and 
academic writing. Additionally, higher secondary education helps students establish effective 
study habits and time management skills, which are indispensable in the demanding 
environment of college or university. 
2. Advanced Curriculum: The higher secondary level offers an enriched curriculum that 
allows students to delve deeper into various subjects. This stage is characterized by a broader 
array of courses, including advanced mathematics, sciences, humanities, and arts. Students 
have the opportunity to explore subjects that align with their interests and aptitudes, aiding 
them in making informed decisions about their future academic and career paths. This 
advanced curriculum not only enhances their knowledge base but also nurtures their curiosity 
and intellectual growth. 
3. Critical Thinking and Problem-Solving: Higher secondary education places a strong 
emphasis on cultivating critical thinking and problem-solving skills. Students are exposed to 
complex concepts and are challenged to analyze information, question assumptions, and 
develop well-reasoned arguments. The curriculum often includes subjects that require students 
to think critically, synthesize ideas, and apply their knowledge to real-world problems. These 
skills not only benefit their academic pursuits but also empower them to navigate the 
complexities of the world and make informed decisions in various aspects of life. 
4. Personal Development: Beyond academic achievements, higher secondary education 
promotes personal development. Students learn essential life skills, such as effective 
communication, time management, self-discipline, and adaptability. These skills are not only 
instrumental in academic success but also in personal growth, fostering independence and 
resilience. Higher secondary school provides a supportive environment for students to discover 
their strengths, build confidence, and develop a sense of responsibility, all of which are vital for 
their overall development. 
5. Social Interaction: Higher secondary schools serve as diverse communities that bring 
together students from various cultural, social, and economic backgrounds. This rich tapestry of 
diversity fosters social interaction, cultural exchange, and the development of essential social 
skills. Students learn to communicate effectively, collaborate with others, and appreciate 
different perspectives. This exposure to diversity prepares them for the globalized world, where 
cross-cultural understanding and empathy are increasingly important in personal and 
professional contexts. 
6. Career Readiness: Many higher secondary schools offer vocational and technical programs 
that equip students with practical skills and knowledge relevant to specific careers. Whether it's 
acquiring technical expertise, learning a trade, or gaining proficiency in areas like computer 
programming or healthcare, such programs provide students with a direct pathway to the job 
market. This emphasis on career readiness ensures that students are well-prepared to enter the 
workforce immediately after completing their higher secondary education, should they choose 
to do so. 
7. Exploration of Interests: Higher secondary education encourages students to explore their 
academic interests and passions. Through elective subjects, specialized tracks, or 
extracurricular activities, students can delve deeper into subjects they are passionate about. This 
exploration helps them make informed decisions about their academic and career paths, 
aligning their choices with their personal interests and long-term goals. The ability to explore 
and pursue one's passions is a fundamental aspect of higher secondary education, allowing 
students to find their unique paths to success. 
8. Holistic Development: Education at the higher secondary level emphasizes holistic 
development, recognizing that success is not solely defined by academic achievements. 
Alongside rigorous academics, students are encouraged to develop emotional intelligence, 
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resilience, and social skills. These aspects of personal growth are nurtured through various 
activities, including sports, arts, and community engagement. The goal is to prepare students to 
become well-rounded individuals capable of navigating the complexities of adulthood and 
contributing positively to society. 
9. Global Perspective: Higher secondary education exposes students to diverse subjects and 
interactions with peers from different backgrounds, fostering a global perspective. They gain a 
deeper understanding of international issues, cultural diversity, and the interconnectedness of 
the world. This global awareness is crucial in a world where cross-cultural understanding and 
collaboration are essential for success in various fields, including business, diplomacy, and 
academia. 
10. Entry into Specialized Fields: For students interested in specialized fields such as 
medicine, engineering, law, or the arts, higher secondary education serves as a critical entry 
point. It provides the foundational knowledge and prerequisites necessary for admission to 
specialized higher education institutions and programs. This stage helps students lay the 
groundwork for pursuing their chosen professions, whether it involves rigorous academic 
preparation or specialized vocational training. 
Drawbacks: 
1. High Stress Levels: The pressure to excel academically in higher secondary school can be 
intense. Students often face the burden of not only performing well in class but also scoring 
high on standardized tests, as these scores can significantly impact college admissions. The 
constant competition and the weight of expectations can lead to exceptionally high levels of 
stress and anxiety among students. This stress can negatively affect their mental health and 
overall well-being, making it a significant drawback of this educational stage. 
2. Standardized Testing Emphasis: In many educational systems, standardized testing is the 
primary method used to evaluate student performance. While these tests can provide valuable 
data, an excessive focus on them can have detrimental effects. It often leads to a narrow 
curriculum focused on test preparation, leaving little room for the exploration of diverse 
subjects and critical thinking. This emphasis on standardized testing can hinder students' 
holistic development and their ability to apply knowledge in practical situations. 
3. Limited Practical Skills: Some higher secondary education systems prioritize theoretical 
knowledge over practical skills. While students may have a strong academic foundation, they 
may lack essential real-world skills needed in the job market. This can lead to a disconnect 
between what students have learned in school and the demands of the workforce, making the 
transition to adulthood more challenging. 
4. Lack of Individualization: With larger class sizes and standardized curricula, it becomes 
increasingly challenging for teachers to cater to the individual learning needs and styles of each 
student. Some students may require extra support to grasp certain concepts, while others may 
find the pace too slow. The one-size-fits-all approach can leave many students feeling left 
behind or unchallenged, impacting their overall learning experience. 
5. Early Specialization: In certain educational systems, students are required to choose a 
specific academic or vocational track early in higher secondary school. While specialization 
can be beneficial for those with clear career goals, it can limit students' exposure to a broad 
range of subjects. This early commitment can lead to regret or closed doors if students later 
discover different interests or career paths they would like to explore. 
6. Unequal Access: Inequality in access to quality higher secondary education remains a 
significant issue in many regions. Socioeconomic disparities can lead to unequal opportunities 
for students, perpetuating social inequality. Students from disadvantaged backgrounds may lack 
access to resources, extracurricular activities, and experienced educators, putting them at a 
disadvantage compared to their more privileged peers. 
7. Transition Challenges: Moving from the relatively sheltered and structured environment of 
middle or secondary school to the more challenging and independent atmosphere of higher 
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secondary school can be daunting for some students. This transition can result in academic 
struggles, social adjustment issues, and increased stress, particularly for those who may not be 
adequately prepared for the increased academic demands and responsibilities. 
8. Inflexibility: Some higher secondary education systems lack flexibility in terms of course 
offerings and schedules. This can limit students' ability to explore diverse interests or 
accommodate personal circumstances, such as part-time work or family responsibilities. The 
lack of flexibility can hinder students from pursuing a well-rounded education that aligns with 
their individual needs and goals. 
9. Pressure to Make Career Decisions: Higher secondary education often places immense 
pressure on students to make significant career decisions. Choices regarding subjects and 
academic tracks can have long-lasting implications for their future. This pressure to make early 
career choices can be overwhelming, leading to anxiety and uncertainty about the future. 
10. Curriculum Disparities: The quality and content of higher secondary education can vary 
significantly between institutions and regions. Some schools may offer advanced courses, 
experienced teachers, and ample resources, while others may struggle with outdated materials 
and limited resources. These disparities can result in unequal educational outcomes, depending 
on where a student resides or the school they attend. 
Conclusion:  

In conclusion, the benefits and drawbacks of learning education at the higher secondary 
school level underscore the multifaceted nature of this critical phase in a student's educational 
journey. On the one hand, higher secondary education offers substantial advantages, such as 
preparing students for higher academic pursuits, fostering critical thinking, and promoting 
personal development. It serves as a pivotal bridge between the formative years of primary 
education and the specialized knowledge of higher education or career choices. 

However, it is equally important to acknowledge the drawbacks associated with this 
stage. The pressures of high-stakes testing, stress, and the potential lack of practical skills can 
burden students. Additionally, issues like limited individualization, early specialization, unequal 
access, and curriculum disparities highlight areas where improvements are necessary to ensure 
equitable educational opportunities for all. 

Recognizing these benefits and drawbacks should serve as a catalyst for educational 
reform and innovation. Policymakers, educators, and stakeholders in the field of education must 
collaborate to create a more balanced and inclusive higher secondary education system. By 
addressing these challenges, we can enhance the educational experience, minimize disparities, 
and better prepare students for the complexities of adulthood, thereby maximizing the potential 
for success in their future endeavors. Ultimately, the aim should be to ensure that higher 
secondary education is a transformative and empowering phase for all students, regardless of 
their backgrounds or aspirations. 
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Abstract 

Consumer awareness, which refers to a buyer's knowledge of a particular product or company, 

allows the buyer to get the most from what he buys. Consumers know more about their choices when they 

have product information and benefit from knowing their rights, hearing about alerts and warnings and 

finding out about safety issues. 

 
Introduction 

 Each of us is a consumer. Every consumer consumes different commodities and 

services from his birth to death. All business activities revolve around the consumer. In the 

words of Mahatma Gandhi (1890) “A customer is the most important visitor of our premises, 

he is not dependent on us. We are dependent on him. He makes favors to us, we don’t favour 

him.” Today’s consumer is said to be the king of the market. Yet, the king also suffers from the 

exploitations and misconceptions due to false and misleading ways of sales promotion. The 

forms of exploitation and unfair trade activities may be looking alike, less weight, inferior 

quality of goods and services and exorbitant prices. So, there is a  need of creating awareness 

in our country. Consumer awareness may be defined as clearly understanding the need and 

priority of purchasing, conditions and warranties of purchase agreement and rights and duties 

of consumer as well as the supplier or service provider. Higher consumer awareness, lower the 

exploitation would be an ideal situation.  

 The consumer must be aware regarding his rights and the available legal measures 

against exploitation. In order to create consumer awareness and safeguarding their interest, the 

Government of India has enacted Prevention of food adulteration Act 1954, Standards of 

Weights and Measures Act 1956, Indian Standards Institution Act 1952, Essential 

Commodities Act 1955, Consumer Protection Act 1986 etc. 

 Indian consumer is a victim of exploitation in the form of sub-standard goods and 

services, false guarantee, exorbitant prices and fraudulent tactics. Creation of consumer 

awareness is a big task in a vast country like India. Due to some impediments such as, 

illiteracy, indifferent attitude, ignorance of law, lengthy legal procedures etc., the degree of 

consumer awareness is still very low in India. 

  A number of laws, concerned with the protection of consumers, have been framed by 

the Government from time to time. Proper machineries are also provided to see that justice is 

provided to the consumers. This is the reason, for which the government has setup consumer 

forums in all the districts. 

Statement of Problem 

 A change in the perception of consumer attitude in regard to safeguarding of  his 

right in the matters associated with consumption of a product or service is obvious in view 
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of the legal protection granted by Government of India. The consumer protection Act, 1986 

guarantees the rights such as right to safety, right to be informed, right to choose, right to be 

heard, right to redress, right to education, and right to healthy environment and also the act 

expects the consumer to assert his rights and development of consumer organization. 

Various other measures initiated by Government of India from time to time has manifold 

objectives via encouraging consumer to fight for his right and protect himself on the one 

hand and insist businessman to excise rigid self discipline on the other hand. In view of this 

measure it is hoped that the consumers to have affair deal and protected themselves from 

exploitation. But in reality it is not so. The unscrupulous sellers continue to defraud the 

consumers and take advantage of every possible situation. In this context, it is believed that 

the consumer should be well aware of his rights granted by various legal measures. To 

understand the level of consumer awareness in the society, this study has been selected. It 

studies the related title and tries to enlighten certain facts.  To what extend the consumers 

are aware of their rights and their attitude towards the legal measures assumes importance in 

the light of safeguarding the interest of the consumer forms the problem of the study. Hence 

the research finds initiative to study the consumer awareness and attitude towards consumer 

protection measures. 

Objectives of the Study 

1. To study the awareness of consumer protection association. 

2. To study the awareness of consumer rights and responsibilities 

3. To study the awareness of consumer protection measures. 

Methodology of the Study 

Sampling design 

The sampling technique selected for the study as simple random sampling. The 

respondents have been randomly selected from total population. 

Sample size 

The sampling size is 200. The questionnaire were systematically prepared and 

distributed to the consumer respondents. The respondents varied from a wide cross section of 

various economic and demographic characteristics. 

Source of data 

➢ Primary data 

Primary data are those, which are collected afresh and for the time and thus happen 

to be original in character. In this study the questionnaire were used for the primary data 

collections. 

➢ Secondary data 

Secondary data are those which have already been collected by some other context 

and which have been already processed through the statistical process. Secondary data was 

collected through journals, books, websites, and published data. Various reports and articles 

related to consumerism were studied to get an idea about the behavior and perceptions of the 

consumers’ community. 
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Statistical Tools 

➢ Chi-Square analysis 

In order to find out whether there was any significant association between two variables 

chi-square test was applied.  

Analysis and Interpretations 

In this study, the analysis and interpretation on consumer awareness and attitude 

towards consumer protection measures is based on the information supplied by a sample of 

200 respondents, selected from total population. The following analytical tool was applied, 

namely: 

➢ Chi-Square Analysis 

In this section, chi-square test is employed to identify whether there is any significant 

association between the personal profile of the respondents and study factors. The quality χ2 

describes the magnitude of the discrepancy between theory and observation. It is defined as: 

 

Where O refers to observed frequency and E refers to the expected frequencies. The 

calculated value of χ2 compared with the table value for given degrees of freedom at a certain 

specified level of significant. 

If the calculated value is more than the table value, the difference between theory and 

observation is considered to be significant; on other cases, the difference between theory and 

observation is not considered as significant. 

Table No. 1 : Table showing Gender (vs.) Attend any meeting or conference 

Attend any Meeting 

or Conference 

Gender 

Male Female Total 

Regular 03 07 10 

Occasionally 17 37 54 

Never 62 74 136 

Total 82 118 200 

Source: Primary Survey 

Ho: There is no significant association between gender and watching or reading about 

consumer protection programs. 

Result: Calculated value: 3.71  

Table value: 5.991 

Degrees of freedom 2 at 5% level of significance 

Inference: Since the calculated value of χ2 is less than the table value, the null hypothesis is 

accepted. Hence it can be concluded that there is no significant association between Gender and 

attend any meeting or conferences. 
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Table No. 2 : Age (vs.) Any meeting or conference Attended 

Attend any meeting or 

conference 

Age 

Below 20 

Years 

21-35 

Years 

36-50 

Years 

Above 

50 Years 
Total 

Regular - 5 5 - 10 

Occasionally - 34 20 - 54 

Never 24 65 19 28 136 

Total 24 104 44 28 200 

Source: Primary Data 

Ho: There is no significant association between age and at- tend any meeting or conference 

Result: Calculated value: 39.3 Table value: 12.592 

Degrees of freedom at 5% level of significance 

Inference: Since the calculated value of χ2 is greater than the table value, the null hypothesis is 

rejected. Hence it can be concluded that there is a significant association between age and   

attend any meeting or conference. 

Table No. 3 : Age (vs.) Watching or Reading about Consumer Protection Program 

Watching or Reading 

about Consumer 

Protection Programmes 

Age 

Below 20 

Years 

21-35 

Years 

36-50 

Years 

Above 

50 Years 
Total 

Yes 18 64 32 22 136 

No 06 40 10 08 64 

Total 24 104 42 30 200 

Source: Primary Data 

Ho: There is no significant association between age and watching or reading about 

consumer protection program. 

Result: Calculated value: 5.29  

Table value: 7.815 

Degrees of freedom 3 at 5% level of significance 

Inference: Since the calculated value of χ2 is less than the table value, the null hypothesis 

is accepted. Hence it can be concluded that there is no significant association between age 

and watching or reading about consumer protection program. 

Table No. 4 : Age (vs.) Reaction of consumer cheated by manufacturer or seller 

Reaction by consumers 

cheated by sellers 

Below 

20 Years 

21-35 

Years 

35-50 

Years 

Above 

50 Years 
Total 

Insist that seller not to 

cheat 
5 7 3 5 20 

Do not React 7 16 7 6 36 

Replacement 7 48 32 9 96 

Lodge a complaint, with 

consumer court 
5 33 2 8 48 

Total 44 104 44 28 200 

Source: Primary Data 
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Ho: There is no significant association between age and reaction of consumer cheated by 

manufacturer or seller. 

Calculated value: 27.2 

Table Value: 16.919 

Degrees of freedom 9 at 5% level of significance 

Inference: Since the calculated value of χ2 is greater than the table value, the null hypothesis is 

rejected. Hence it can be concluded that there is a significant association between age and 

reaction of consumer c 

Findings, Suggestions and Conclusion 

Findings of chi square test 

• There is no significant association between Gender and attend any meeting or conferences. 

• There is a significant association between Gender and watching or reading about consumer 

protection programs. 

• There is a significant association between age and attend any meeting or conference. 

• There is no significant association between age and watching or reading about consumer 

protection program. 

• There is a significant association between age and reaction of consumer cheated by 

manufacturer or seller. 

Suggestions 

The suggestions based on the results of the study and the opinion given by the 

respondents with during the conduct of the study are presented in the following pages. 

1. Providing consumer awareness programs to the public Government at the centre and state 

should feel the necessity of consumer awareness programs and consumer education to the 

public. 

2. Consumer education in schools and colleges Government should include consumer 

education in the curriculum of schools and colleges. This will help in creating awareness 

about consumer protection laws amongst the public. 

3. Establishment of voluntary consumer organizations Government should also provide 

necessary encouragement for establishment and functioning of voluntary consumer 

organisations. In fact, in the fields like consumer education, consumer redressal etc., 

voluntary consumer organizations can contribute more than the governmental agencies. 

4. Telecast consumer awareness programs through media. The DoorDarshan and all India 

Radio should telecast consumer awareness programs more frequently. These are the best 

media to create more awareness among illiterate consumer of rural and urban areas. 

Government should also take up possible measures insist/motivate television network to 

telecast more number of consumer awareness programs. 

Conclusion 

 The study shows that consumer protection measures are not aware to general public 

because of lack of proper communications. So in this context it is necessary to say that 

information should reach to each and every individual consumer irrespective of any media or 

means. It further reveals that government brings out lot of measures to protect consumer, but 
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the consumer are not utilising it properly. On the other part, the sellers still remain as 

dominators of the market even though many laws come to protect consumers. So it could be 

said as co-operative efforts on the part of consumers, business and the government is necessary 

to protect consumers. A well organized consumerism mechanism will make the government 

responsive and effective and also a sincere and dynamic business enterprise. Consumerism is 

not going to be a threat but only a better opportunity for better business. 

 However consumer awareness through consumer education and actions by the 

government, consumer activists, and association are needed the most to make consumer 

movement a success in the country. 
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Abstract  
 The present series of experiment were perform with Propane -1,3 Diol used as organic 
substrate. To find out the order of reaction with respect to Osmium tetroxide the concentration of all the 
reactants except to Osmium tetroxide as kept constant. Manifold variation of Osmium tetroxide 
concentration are present in the table. The ionic strength of medium was kept constant with the help of 
standard solution of potassium chloride. Average of the calculated K1 values along with graphical K1 
values are given at the bottom of each table. In this case it is also observe that the calculated K1 values 
are constant in particular run.  
       From the literature it is also obvious that the Osmium tetroxide shows the typical nature during the 
catalytic behaviour in alkaline medium. Now in order to examine its roll as oxidant, the oxidation of 
some organic substrates, different sets of reactions have been studied. With this idea the oxidation of 
Propane -1,3 –diol has been carried out by osmium tetroxide in aqueous alkaline medium. Explanation 
of results has been shown as was found by the study. 
Keywords : Osmium tetroxide, catalyst, Rate of reaction, Rate constant, Effect of temperature, 

hexacynoferrate (Ⅲ) ion. 
 

Introduction 
 The oxidation of diols1,2 is of great interest because of unusual oxidation pattern. Diols 
can react as alkoxide ions or as such. This peculiar behaviour of diols was inferred from 
kinetics observation3. Manifold variations of diol concentration show that the reaction velocity 
initially increases with diol concentration, reaches a maximum, and then decreases at still 
higher concentration. This decreases in reaction velocity is attributed to the formation of a 1:2, 
Osmium –diol complex4. 
 It was also observed that the reaction is first order in Hydroxide ion at lower OH- 
concentrations, but tends towards zero order at higher OH- Ion Concentration11 . 

 The variation of Osmium tetroxide and hexacyno ferrate (Ⅲ) u first order and zero 

order kinetics, respectively,for the entire course of reaction. In order to explain the actual path 
of the reaction, two reaction schemes have been proposed5.  
  The final oxidation products have been identified by chromatography. In Propane -1,3-
diol, Malonic acid has been confirmed as the final oxidation product6. 
Experimental :- 
1. Material Employed :- Chemical were used A.R. Grade. The Osmium tetroxide (osmic acid) 
used was 1.00 gram ample (Johnson Matthey & Co. Ltd.) The stock solution of Os (VIII) was 
prepared by dissolving the above sample in sodium hydroxide solution of known strength7. The 
stock solution of diols were prepared by weighing approximate quantities of sample. The 
solution were finally standardized against potassium dichromate solution, prepared from Analar 
(B.D.H.) grade sample8. 
2. Mixing of Reactants (Stopped-Flow Technique) :- This technique is an extension of 
conventional spectrophotometry, based on rapid mixing of two reactants.9 Temperature control 
is essential, since kinetics of the most chemical reaction are strongly temperature dependent. 
For this reason in the “cantebury’’ design the mixing cell is immersed in the thermostatics bath 
maintained with the help of two automatically controlled heaters10. 
 Stopped-flow spectrometry covers a time scale of 10-3 to 2 x 102 second. The lower 

limit is set by the mixing time of the reactant and by observing cell volume11. The mixing time 
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is not so easily defined and depends markedly on viscosity of the sample. It has been shown 

that efficient mixing can be obtained with reagent of viscosities 20 times greater than water in 

suitable condition12. 

 It is necessary to transform the kinetic trace in to optical density, according to the 

definition- 

   D = log V0/Vt 

After the completion of reaction the [Os(VI) ] produced was determined spectro photo 

metrically13. In all instances the reaction stoichiometry was found to be 4:1. Thus the reaction 

may be represented as- 

Diol  + 4 Os(VIII) → 4 Os (VI) + other products 

The organic products were identified by paper and thin layer chromatography.5 

Determination of The order of The Reaction With Respect To Osmium Tetroxide In The 

Oxidation Of Propane -1,3-Diol In Aqueous Alkaline Medium :-  

 The order of reaction with respect to osmium tetroxide, its concentration was varied 

keeping the concentration of all the other reactants constant14. The ionic strength of the medium 

was kept constant with the help of standard solution of potassium chloride15. Results obtained 

are presented in the individual tables from 2.1 to 2.5. From the experimental graph the value of 

voltage i.e. Vt have been calculated at different intervals of time. It is given in first and second 

columns of velocity constant K1 has been calculated accordingly16. The last column of each 

table contains the value of calculated first order velocity constant K1 . The average value of K1  

also given below each table. In order to further verify the order with respect to osmium tetoxide 

log D0 /Dt against time has been plotted and from the slop of these straight line the value of K1 

has been calculated7 for each set of osmium tetroxide concentration. The graphical values are 

given below each table17. The straight lines passing throufh the origen are self indicating that 

the order with respect to osmium tetroxide is unity. The calculated and graphical values are 

practically same, for manifold variation of osmium tetroxide .This clearly leads to the 

conclusion that the order with respect  to osmium tetroxide is Unity18. 

      Table 2.1 

[OsO4]     = 1.965 X 10-4 M  Temp.   = 350C 

[Propane- 1,3 –diol]  = 2.0 X10-3M      Volt F.S.  =0.1 V 

[NaOH]   = 0.15 M   Sweep Time  = 2 sec. 

[KCl]     = 0.35 M   u    = 0.50M 

Time (sec.) Voltage Log V0/Vt =D Log D0/Dt K1 (sec-1) 

0.00 4.930 0.006123 0.0000 0.0000 

0.02 4.935 0.005683 0.032386 3.7293 

0.04 4.939 0.005331 0.060155 3.4635 

0.06 4.943 0.004979 0.08982 3.4477 

0.08 4.948 0.004540 0.12991 3.7397 

0.10 4.952 0.004189 0.16485 3.7966 

0.12 4.956 0.003839 0.20275 3.8910 

0.14 4.960 0.003488 0.24438 4.0202 

0.16 4.963 0.003226 0.27829 4.0058 

0.18 4.967 0.002876 0.32818 4.1988 

0.20 4.969 0.002701 0.35544 4.09289 

0.22 4.971 0.002526 0.3845 4.02534 

0.24 4.973 0.002352 0.41553 3.9873 

Average K1  = 3.866 sec-1 , Graphical K1 = 3.991 sec-1   
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Table 2.2 

[OsO4]   = 3.93 X 10-4 M   Temp.    = 350C 
[Propane- 1,3 –diol] = 2.0 X10-3M       Volt F.S.  =0.1 V 
[NaOH]  = 0.15 M   Sweep Time  = 2 sec. 
[KCl]   = 0.35 M   u       = 0.50M 

Time (sec.) Voltage(V) Log V0/Vt =D Log D0/Dt K1 (sec-1) 
0.00 4.874 0.011084 0.0000 0.0000 

0.02 4.882 0.01037 0.02892 3.3299 
0.04 4.890 0.009661 0.05967 3.4358 
0.06 4.898 0.008951 0.09282 3.5629 

0.08 4.904 0.008419 0.11944 3.4383 
0.10 4.912 0.007712 0.15753 3.6279 
0.12 4.916 0.007358 0.17794 3.4149 

0.14 4.922 0.006828 0.210403 3.4611 
0.16 4.928 0.006299 0.24542 3.5326 
0.18 4.932 0.005947 0.27039 3.4596 
0.20 4.936 0.005595 0.29689 3.4188 

0.22 4.940 0.005243 0.32511 3.4034 
0.24 4.944 0.004892 0.35521 3.4085 

Average K1  = 3.4578sec-1 , Graphical K1 = 3.498 sec-1   

Table 2.3 

[OsO4]   = 5.895 X 10-4 M  Temp.   = 350C 
[Propane- 1,3 –diol ] = 2.0 X10-3M       Volt F.S.  =0.5 V 
[NaOH]  = 0.15 M   Sweep Time  = 2 sec. 
[KCl]   = 0.35 M   u    = 0.50M 

Time (sec.) Voltage (V) Log V0/Vt =D Log D0/Dt K1 (sec-1) 

0.00 4.775 0.01999 0.0000 0.0000 
0.02 4.795 0.01818 0.041219 3.7464 
0.04 4.810 0.01682 0.074987 4.3174 

0.06 4.825 0.01547 0.11132 4.2729 
0.08 4.835 0.01457 0.13735 3.9541 
0.12 4.855 0.01278 0.19428 3.72859 

0.14 4.865 0.01189 0.22563 3.71163 
0.16 4.875 0.01099 0.25982 3.73971 
0.18 4.880 0.01055 0.27756 3.55123 
0.20 4.885 0.01010 0.29649 3.41409 

0.22 4.890 0.009661 0.31579 3.30575 
0.26 4.905 0.008331 0.38012 3.36694 
0.30 4.915 0.007446 0.42889 3.29244 

 
Average K1  = 3.7834 sec-1 , Graphical K1 = 3.576 sec-1   

Table 2.4 

[OsO4]   = 7.86 X 10-4 M   Temp.   = 350C 
[Propane- 1,3 –diol ] = 2.0 X10-3M       Volt F.S.  =0.5 V 
[NaOH]   = 0.15 M   Sweep Time  = 2 sec. 
[KCl]   = 0.35 M   u    = 0.50M 

Time (sec.) Voltage Log V0/Vt =D Log D0/Dt K1 (sec-1) 
0.00 4.750 0.02228 0.0000 0.0000 
0.02 4.765 0.02091 0.027561 3.1737 
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0.04 4.785 0.01909 0.6711 3.8638 
0.06 4.800 0.01737 0.099206 3.80787 

0.08 4.810 0.01682 0.122089 3.51464 
0.10 4.820 0.01592 0.14597 3.3617 
0.12 4.830 0.01502 0.17125 3.2865 

0.14 4.840 0.01412 0.19808 3.25842 
0.16 4.850 0.01323 0.22636 3.2581 
0.18 4.860 0.01233 0.25695 3.2876 

0.20 4.870 0.01144 0.28949 3.3335 
0.24 4.880 0.01055 0.32466 3.11541 

Average K1  = 3.3538 sec-1 , Graphical K1 = 3.3163 sec-1   

Table 2.5 
[OsO4]   = 9.825 X 10-4 M  Temp.   = 350C 
[Propane- 1,3 –diol] = 2.0 X10-3M       Volt F.S.  = 0.5 V 
[NaOH]  = 0.15 M   Sweep Time  = 2 sec. 
[KCl]   = 0.35 M   u    = 0.50 M 

Time (sec.) Voltage Log V0/Vt =D Log D0/Dt K1 (sec-1) 

0.00 4.740 0.02319 0.0000 0.0000 
0.02 4.755 0.02182 0.026446 3.04526 
0.04 4.775 0.01999 0.064488 3.71289 
0.06 4.790 0.01863 0.095088 3.6498 

0.08 4.805 0.01728 0.12776 3.6778 
0.10 4.815 0.01637 0.15125 3.48334 
0.12 4.830 0.01502 0.18863 3.62014 

0.14 4.840 0.01412 0.21547 3.54442 
0.16 4.850 0.01323 0.24374 3.5083 
0.20 4.865 0.01189 0.29012 3.34072 

0.24 4.875 0.01099 0.32430 3.11196 
Average K1  = 3.4695 sec-1 , Graphical K1 = 3.531 sec-1   

Table 2.6 
Effect of variation of osmium tetroxide concentration on the reaction rate in the oxidation 

of Propane -1,3 –diol. 
[Propane- 1,3 –diol] = 2.0 X10-3M       Temp.   = 350C 
[NaOH]  = 0.15 M   
[KCl]   = 0.35 M   u     = 0.50 M 

[OSO4]X104M K1 (sec-1) Volt F.S.(v) Sweep Time 
(sec) Calculated     Graphical 

1.965 3.866 3.991 0.1 2 
3.930 3.458 3.498 0.2 2 
5.895 3.783 3.576 0.5 2 

7.860 3.354 3.316 0.5 2 
98325 3.469 3.531 0.5 2 

[Propane- 1,3 –diol = 2.0 X10-3M      [OSO4] X 10-4M 
[NaOH]  = 0.15 M  (1) - 1.965 
[KCl]   = 0.35 M  (2) – 3.930 
Temp.    = 350C 

On Y-axis log (D0 /Dt) x 102 And On X-Axis Time (sec) 
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 Fig.1 Individual plots of log (D0 /Dt) vs Time for the oxidation of Propane -1,3 –diol 
[Propane- 1,2 –diol = 2.0 X10-3M      [OSO4] X 10-4M 
[NaOH]  = 0.15 M  (3) - 5.895 
[KCl]   = 0.35 M  (4) – 7.86 
Temp.   = 350C   (5) - 9.825 

On Y-axis log (D0 /Dt) x 102 And On X-Axis Time (sec) 

 
Fig.2 Individual plots of log (D0 /Dt) vs Time for the oxidation of Propane -1,3 –diol. 
Result and Discussion:- 
 The value k, kK, K and K1 obtained from different plots for the oxidation of diols by 
osmium tetroxide in aqueous alkaline medium are- 

Diol K(sec-1) kK K ✕ 10-3 K1 ✕10-5 

Propane -1,3-diol 2.38 3500 1.47 1.90 
 

A close examination of above table shows that the value of rate constant of 
disproportion “k” are practically constant19.  
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The plot of 1/K1 VS[S] is shown below- 

 
[Propane -1,3-diol] ✕ 103M 

Fig. Plot of 1/K1 VS[S] for Propane -1,3-diol 
 The rate law which clearly explain first order kinetics with respect to osmium tetra 
oxide concentration are- 

-d [OS(VIII)] = 2kK[OS(VIII)]T [G] 
          dt  1+K[G] +KK1[G]2          

 The results obtained with respect to substrate and hydroxide ions are also quite clear 
from above equation. 
 The equation clearly explain the first order kinetics with respect to diol at low 
concentration are- K1  = 2. kK[G] 

The experimental data were subjected to statistical regression analysis. Theoretical 
values were obtained by using equation developed from the proposed reaction mechanism20. 
The result is Malonic Acid.  
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Abstract 

A field experiment was conducted on conventional and reduced tillage with different organic 

mulches during 2012-13 to study the “response of tillage and organic mulches on fertility and physical 

properties under mustard crop in rainfed condition of mirzapur district, Uttar Pradesh” at the Agronomy 

farm of Rajiv Gandhi South Campus, Barakachha (BHU), Mirzapur which is situated in Vindhyan 

region. Uses of organic mulches under reduced and conventional tillage were found non-significantly 

except water holding capacity. The maximum water holding capacity was recorded under reduce tillage 

system (82.28%) compare to conventional tillage (79.62%).  The water hyacinth was found with 

maximum water holding capacity (83.12%). The chemical properties were also found non-significant 

except nitrogen under mulches. Among different mulching practices observed that legume straw 

mulching was significantly more effective for the available nitrogen (166.77 kg ha-1) in soil after 

harvesting then other mulches.   

Keywords: Soil, Mulching, Mustard, fertility, physical properties. 

 

Introduction 

Among the various soil moisture conservation practices, mulching is one of the 

technology is assuming greater importance. Further, mulching reduces evaporation, checking 

down weeds and there by enhance infiltration of water. Further it moderates wide fluctuation in 

soil temperature too. Green manuring also play an important role in soil and moisture 

conservation and improvement of soil properties. Mulching is the process of covering the 

surface soil with various mulching materials such as straw, dry leaves, stubbles, cut grasses, 

polyethylene etc. In general, mulches have favorable effect on physical, chemical and 

biological properties of soil by stabilizing soil, aggregates, enhancing soil organic matter, soil 

nutrients and reducing run off and soil erosion by intercepting rain drops. Soil moisture is the 

major limiting factor for crop production under rainfed situation, therefore, moisture 

conservation is important to achieve higher yield. The effect of mulch on soil temperature, 

moisture regime and root growth as well as yield depend on the climatic environment, made of 

mulch application and quality and quantity of mulch materials. Tillage plays a vital role in plant 

growth at different stages under rainfed cultivation. It also improves soil condition by altering 

the mechanical impedance to root penetration, hydraulic conductivity and holding capacity, 

which in turn affects plant growth (Dexter, 1989).  

Mustard is an important rabi oilseed crop in India. It occupies about 24.70 per cent of 

area and 48.28 per cent of production of the total oilseed production in India. Its area, 

production and productivity in the country is 5.43 M. ha, 6.41 Million tonnes & 1159 kg ha-1, 

respectively. In Rajasthan state the total area under mustard cultivation is 2.84 M.ha with the 

estimated production of 3.5 M. tonnes & average productivity of mustard in the state is 1234 kg 

ha-1 (Anonymus, 2010).  
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Materials and Methods 

A field experiment was conducted during 2012-13 at the Agronomy farm of Rajiv 

Gandhi South Campus, Brakachha (BHU), Mirzapur which is situated in Vindhyan region of 

district Mirzapur (25º 10’ latitude, 82º 37’ longitude and altitude of 427 meters above mean sea 

level) occupying over an area of more than 1000 ha. Vindhyan soil comes under rainfed and 

invariably poor fertility status. This region comes under agro-climatic zone III A (semi-arid 

eastern plain zone). The climate of Barkachha is sub-humid, characterized by extremes of 

temperature both in summer and winter with medium rainfall. Maximum temperature in 

summer (May) is reached up to 39.85˚C and minimum temperature in winter (January) falls 

below 8.12˚C. The average annual rainfall of locality is 1100 mm, of which nearly 90 per cent 

is contributed by South West monsoon between July to September and 10 percent rain fall in 

other months. The total rainfall and evaporation during the crop season 2012-13 was 53.55 mm 

and 43.9 mm; maximum and minimum temperature was 37.48ºC and 4.75ºC, and relative 

humidity was 96.28 and 83.96 per cent respectively. 

A composite soil sample was collected from the experimental field before sowing of 

the mustard seed and analyzed for physical and chemical properties. The soil was sandy loam 

in texture having Sand (50.1%), silt (37.2%), and clay (12.7%) and textural classes were 

recorded by Bouycous hydrometer method (piper, 1966). Soil analysis was carried out with 

these standard procedures, Available nitrogen (Subbiah and Asija, 1956), phosphorus (Bray and 

Kurtz, 1945), potassium (Hanway and Heidal, 1952), sulphur (Chesnin and Yien, 1950), 

organic C (Walkley and Black, 1934), Soil pH and EC (Jackson, 1973) by electrical 

conductivity meter. The soil was moderately acidic in pH (5.7), having low salt concentration 

(EC 0.29 dSm-1), at par medium in organic carbon (0.49 %) and low available N (177.72 

kg/ha), lower range in available P (9.34 kg/ha) and available K (113.31 kg/ha), available 

sulphur (38.96 mg kg-1). The experiment was conducted with eight treatment combinations, 

involves application of Conventional tillage and no mulch (T1M0), Conventional tillage and 

Water hyacinth mulch (T1M1), Conventional tillage and paddy straw mulch (T1M2), 

Conventional tillage and legume straw mulch (T1M3), Reduce tillage and no mulch (T2M0), 

Reduce tillage and water hyacinth mulch (T2M1), Reduce tillage and paddy straw mulch 

(T2M2), Reduce tillage and legume straw mulch (T2M3). The experiment was conducted under 

two tillage systems viz., conventional tillage and reduces tillage. In this system seeds were 

sown in rows with the help of hand operated narrow blade (Kudal) by opening furrow, with 

spacing of 30 cm between two rows. Higher seed rate (5 kg ha-1) was applied at 4 cm depth in 

open furrows made with a manual single row drill at a spacing of 30×10 cm and immediately 

covered with soil. The recommended dose of fertilizers (25:40:25:2 Kg NPK & S/ha). Fifty 

percent of nitrogen and full dose of phosphorus, potassium and sulphur were applied at sowing 

and remaining 50% N was applied at the pre - flowering stage.  

Soil samples were collected from each plot after harvesting of the mustard crop. Soil 

samples were brought to the laboratory, air dried ground and passed 2-mm sieve and 

representative samples (about half kg) were stored in polythene bags. The samples were 

analyzed for physical properties like bulk density, particle density, porosity and water holding 

capacity. For soil fertility like EC, pH, Organic Carbon, Available N,P,K & S in the soil 

samples were determined with the standard procedures as used for above mentioned pre sowing 

soil sample. 

Results and Discussion 

Perusal of data (Table 1) indicated that there is no significant effect was observed on 

physical properties of soil except water holding capacity of experimental soil after harvesting 

the crop. The maximum water holding capacity was recorded under reduce tillage system 
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(82.28%) compare to conventional tillage (79.62%).  This might be due to more organic matter 

in the soil compare to conventional tillage (Verma et al., 2011).  Among the mulching practices 

water hyacinth mulching have more water holding capacity (83.12%) over control, paddy straw 

and legume mulches also have at par values with water hyacinth(82.56% and 82.01%). This 

could be assigned as better physical condition of soil may increase the soil moisture as well as 

crop yield (Nanda et al., 2004). 

Table 1 : Effect of tillage and organic mulches on bulk density, particle density, porosity 

and water holding capacity on soil 

Treatments 
Bulk density 

(g./cm3) 

Particle 

density 

(g./cm3) 

Porosity 

(%) 

Water Holding 

capacity (%) 

Tillage 

Conventional tillage 1.45 2.24 35.57 79.62 

Reduce tillage 1.46 2.24 34.69 82.28 

SEm± 0.01 0.01 0.15 0.41 

CD (0.05) NS NS NS 2.48 

Mulch 

No mulch 1.48 2.33 36.86 76.09 

Water hyacinth mulch 1.45 2.23 34.83 83.12 

Paddy straw mulch 1.45 2.22 34.66 82.56 

Legume straw mulch 1.44 2.19 34.17 82.01 

SEm± 0.01 0.01 0.34 0.52 

CD (0.05) NS NS NS 1.6 

 

Table 2 indicated about fertility status of the soil samples which were collected from 

each plot treatment wise. Reveled that there are no significant effects were observed on 

chemical properties of soil after crop harvesting except available nitrogen in mulching and 

available phosphorus under tillage system. The maximum available phosphorus was recorded 

under conventional tillage system (12.73 kg ha-1) compare to reduce tillage (13.03kg ha-1). 

Among different mulching practices legume straw mulching was observed with significantly 

more value of available nitrogen (166.77 kg ha-1) over other mulches. This might be due to 

addition of legume straw in the soil which contains more nitrogen absorbed from environmental 

nitrogen through microbial activity during plant growth (Quddus, M.A., 1989). 

 

Table 2 : Effect of tillages and organic mulches on EC, pH, organic carbon and available 

N, P, K, S of soil after harvesting the mustard crop 

Treatments 
Soil 

pH 

Soil EC          

(dSm-1) 

Soil organic 

Carbon (%) 

Avail. N 

(kg.ha-1) 

Avail. P  

(kg.ha-1) 

Avail. K    

(kg.ha-1) 

Avail. S  

(mg.kg-1) 

Tillage 

Conventional 

tillage 5.22 0.12 0.43 108.12 12.73 14.12 47.02 

Reduce 

tillage 5.3 0.12 0.34 109.51 13.03 13.03 42.85 

SEm± 0.23 0 0.03 4.86 0.17 1.15 7.06 

CD (0.05) NS NS NS NS 1.04 NS NS 

Mulch 

No mulch 5.11 0.08 0.31 69.9 12.25 15.04 44.79 
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Water 

hyacinth 

mulch 5.24 0.12 0.45 95.12 12.9 12.9 56.84 

Paddy straw 

mulch 5.4 0.13 0.41 103.48 13.82 13.82 49.1 

Legume 

straw mulch 5.29 0.15 0.39 166.77 12.55 12.55 29.01 

SEm± 0.11 0.01 0.04 7.74 0.18 1.37 6.91 

CD (0.05) NS 0.02 NS 23.85 NS NS NS 

 

Conclusions 

The Physical properties of the soil after harvesting were non-significantly recorded 

except water holding capacity maximum under reduced tillage condition (82.28%) while water 

hyacinth mulch was contained highest water holding capacity (83.12%) among the different 

mulches. Soil fertility was not significant found after crop harvesting except available nitrogen 

(166.77 kg ha-1) in legume straw mulching and available phosphorus (13.03kg ha-1) under 

reduced tillage system. 
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Abstract 

The society of any nation grows economically much faster when a large number of people are 
involved in economic development activities. Financial inclusion is one of the most effective tools for 
socioeconomic development. Improving financial literacy among individuals would lead to a better and 
more efficient way of achieving financial inclusion, resulting in financial well-being and economic 
development. This paper applied theoretical research methods to analyse the existing research, facts, 
and data. Determine the relationship model between financial literacy, financial inclusion, and financial 
well-being, highlight the importance of financial literacy for the financial inclusion of the unbanked and 
underserved, and achieve the financial inclusion and financial well-being objectives.  
Keywords: Financial Inclusion, Financial Literacy, Financial well-being, Economic Development, 
Government Schemes. 
 

Introduction  

“The progress of any society depends on the progress of education in that society” 
– Dr. Babasaheb Ambedkar  

Financial Inclusion and Financial literacy go hand in hand. To increase financial 
inclusion, it is essential for society to be aware and have the information, knowledge, and skills 
related to financial matters. Highly literate individuals make better financial decisions, maintain 
proper savings and retirement planning, and can meet any unfortunate situation; as a result, 
they live a comfortable life. Any nation's society can only grow economically when it has better 
access to financial resources, products, and services and a better understanding of how to use 
them; that is where education plays a role.  

Poverty reduction is one of the critical objectives of the United Nations Sustainable 
Development Goals (SDGs) worldwide. As per the Poverty and Shared Prosperity Report 2022 
by the World Bank, 719 million people are living in extreme poverty, which is 11 percent more 
post-COVID- 19. These are the most vulnerable to fulfilling their basic needs like food, shelter, 
health, and social and financial security (United Nations, SDGs, 2022). 

Governments worldwide are working towards reducing social inequalities through 
different social welfare and financial schemes. Financial Inclusion has become one of the 
crucial tools for transforming the lives of the underserved and financially excluded.  

Financial Inclusion is ensuring the availability of financial products and services to the 
unbanked and underserved in cost-effective, tailored, and nearby surroundings (RBI, 2021; 
World Bank, 2022; Gwalani & Parkhi, 2014). On the other side, financially excluded people 
are excluded from formal banking and financial products and services, which hurts individual 
and economic growth. To include many people in economic activities like production, 
consumption, and income distribution, the financial system must be well established and spread 
across the nation's depth (Agrawal, 2007). 

Bank accounts to save money for future needs, insurance, payment, transaction, and 
investment products must be available for individuals and small entrepreneurs that enable them 
to fulfil their financial requirements and increase their living standards.  
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Introducing formal banking and financial products and services to the last mile and 

small entrepreneurs for delivering social security schemes, small loans, and other benefits is 

changing the lives of poor people in many countries.  

Two important factors need to be urgently considered for handling the financial 

exclusion problem in India,  one is to increase the number of bank branches, and the second is 

to educate the people about the uses of financial products and services. In India, only 27% of 

adults have scored at a satisfactory level on a financial literacy survey conducted by the OECD, 

which highlights the need for a more in-depth large-scale financial literacy education 

programme (NCFE-FLIS, 2019; OECD, 2019).  

Financial literacy promotes the financial habits of individuals, and how they use their 

financial resources impacts their overall financial well-being. Every nation and individual faces 

the challenges of limited financial resources; to use these in the best possible way, they have to be 

financially literate. Financially literate people actively participate in economic activities, which 

helps in economic growth (de Bassa Scheresberg, 2013; Hassan Al‐Tamimi & Anood Bin Kalli, 

2009; Lahiri & Biswas, 2022; Lusardi, 2015). It also impacts how an individual deals with 

financial challenges and develops the ability to predict his future financial needs; based on that, 

he chooses the best financial products. The decisions related to saving, assessing risk capacity, 

retirement saving, insurance products, personal loans, stock market trading, and investment are 

greatly enhanced by the level of financial education. The cumulative effect of an individual's 

financial decision impacts the nation's economic stability and growth (Dewi et al., 2020). 

Individuals can achieve greater financial satisfaction by enhancing their financial 

knowledge and financial behaviour. (Oishi et al., 1999), the study highlights that financial 

satisfaction helps individuals to achieve satisfaction in their lives. Findings show that 

individuals who follow the ideal financial behaviour would be able to meet future financial 

requirements better and manage their overall family financial well-being (Sam et al., 2022). 

Financial knowledge is crucial for individuals to make informed decisions and achieve overall 

financial well-being in their life. It allows them to understand their financial needs and choose 

the better options available in the market. 

Financial stability is attained when a person has enough money and is equipped to 

cover their future expenses. Young adults can achieve financial stability by making wise 

judgements about investing and saving by developing their financial literacy abilities. In order 

for financial concepts and principles to be implemented throughout a person's lifetime, it is 

crucial to begin learning about them at a young age. This will ultimately bring economic 

development, prosperity, overall well-being and life satisfaction among the individuals. 

Objectives 

The objective of this study is to understand the role of financial literacy in the financial 

inclusion and financial well-being of underserved Indians.  

Literature Review 

Developed countries like the US and UK have created unique and specialised products 

for the unbanked and underserved small enterprises and individuals. The UK government has 

made a particular Financial Inclusion Fund for such people and works with a motto like 

accessible, affordable and freely available money advice. The Post Office Card Account 

(POCA) is also for people who do not have access to a basic saving account (Agrawal, 2007), 

which gives them an easier way to access financial products. Similarly, the Federal Reserve of 

the United States uses the Community Reinvestment Act and Civil Rights Law to protect and 

promote unbanked people. One research also highlights its benefits for individuals and the US 

government conducted jointly by the Federal Reserve Bank and Harvard University (Agrawal, 

2007).  

https://www.zotero.org/google-docs/?JXv2ch
https://www.zotero.org/google-docs/?JXv2ch
https://www.zotero.org/google-docs/?z2PNsj
https://www.zotero.org/google-docs/?JlxPuF
https://www.zotero.org/google-docs/?LZtisN
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Financial Inclusion in India 

In India, banking and other financial products and services have witnessed significant 
improvement, with the support of the Reserve Bank of India, whether it is the nationalisation of 
banks, the creation of the State Bank of India, no-frill accounts, relaxation and easiness in KYC 
process and Bank linked programmes for Self Help Groups. In recent years, the Government of 
India has taken many Financial Inclusion initiatives for the country's unbanked, underserved 
and poor people, which are helping them to a large extent to come out of their precarious 
situations. Here are a few important government schemes related to financial inclusion (Barik 
& Sharma, 2019; Chakrabarty, 2013; Ozili, 2021).  

Pradhan Mantri Jan Dhan Yojana (PMJDY) under this scheme, people can have access 
to a bank account and all other banking products and services, including a RuPay debit card, 2 
lakh insurance cover for accident and overdraft facilities provided certain requirements to be 
fulfilled are available for unbanked individuals. From this account, they can also access other 
social security benefits like Pradhan Mantri Suraksha Bima Yojana (PMSMY), Pradhan Mantri 
Jeevan Jyoti Yojna and Atal Pension Yojana. Since its launch on 9th May 2015, this has shown 
tremendous growth in the number of accounts held, which is 28.70 crore (66.69%) accounts 
from rural areas and 23.87 crore (55.47%) are women. As of 18 August 2021,  Rs. 1,46,230.71 
crore deposit amount held on these PMJDY accounts (Ministry of Finance, GoI, 2022). This 
scheme proves to be a tremendous financial access tool for the poor and changes their lives in 
many ways.  

Pradhan Mantri Jeevan Jyoti Bima Yojana (PMJJBY) covers Rs. 2 lakh death benefit 
available for the age group 18 to 50 years, and all reasons for death are acceptable. The 
premium amount is just Rs. 436 annually and is provided by Life Insurance Corporation. 
Currently, 13.11 crore people are covered under this scheme till 30 Jun 2022 (Ministry of 
Finance, GoI, 2022).  

Pradhan Mantri Suraksha Bima Yojana (PMSBY)- the total enrollment under this 
insurance scheme is 29.01 crore which covers Rs. 2 lahks for full disability and accidental 
death and 1 lakh for partial disability. It is available only for Rs. 20 per annum provided by 
government general insurance companies (Ministry of Finance, GoI, 2022).  

Atal Pension Yojana (APY) was launched on 9th May 2015 for all saving or post-
saving bank account people aged 18 to 40 years. As of 2021, 321.02 lakh enrolled subscribers 
are under this scheme (Ministry of Finance, GoI, 2022).  

Pradhan Mantri Mudra Yojana is a scheme to encourage first-generation young 
entrepreneurs to the new business establishment.  Collateral-free loans are provided in three 
sub-schemes like Shishu, which covers up to 50,000 loan amounts; Kishore is for Rs. 50,000 to 
5.0 lakh loan amount; and under Tarun, the sub-scheme amount is between Rs. 5 lakhs to Rs. 
10.0 lakh. Rs 16,22,203 crores sanctioned as of 2021 for about 30.7 crores accounts (Ministry 
of Finance, GoI, 2022).    

Stand Up India Scheme for greenfield enterprises, loans between Rs. 10 lakhs to Rs. 1 
crore are covered under this scheme. The enterprises can be manufacturing, service or trading 
sectors offered by scheduled commercial banks across India. It is mandated per bank branch to 
give loans to at least one SC/ST candidate. This section of people is facing different hurdles in 
accessing funds and quality entrepreneurial training; hence, to promote women SC/ST people, 
this scheme is helping them. Rs. 26,688 crores have been sanctioned in 1,18,462 accounts as of 
2021 (Ministry of Finance, GoI, 2022).   

Pradhan Mantri Vaya Vandana Yojana this yojna covers senior citizens aged 60 years 
and above and provides a pension in case of a fall in interest income in the future due to market 
conditions, which has different options under its hood and an assured 7.40% per annum rate of 
return (Ministry of Finance, GoI, 2022).  
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Financial Technology and Financial Inclusion 

Improving the internet and mobile facilities increases access to financial services 

among people of all ages. Financial services and products through financial technologies can 

reach people far more efficiently and cost-effectively (Sharma, 2021; Kanungo & Gupta, 2021). 

In India, products like Aadhar-based banking, Unified Payment Interface (UPI), mobile 

banking, mobile wallet and account aggregators, which are in the development process, are 

rapidly reaching millions of people. It made the financial inclusion process  more seamless on 

all three dimensions Access, Usage, and Quality (Diniz et al., 2012; World Bank, 2021; RBI, 

2021) 

Financial Inclusion and Socio-economic Development  

In many countries, financial inclusion becomes a tool for economic growth by 

promoting financial activities; as many people join the financial system, the saving rate, 

investment and financial health in the country and among the people increase. Accessing 

financial credit for productive uses improves economic activity that, leads towards income 

generation and employment, and increases the living standard. Unbanked, underserved and 

poor people participate formally in economic development activities to transform the social and 

national income in the long run (Gwalani & Parkhi, 2014; Sarma & Pais, 2011; Sharma, 2021). 

Financial inclusion propels socio-economic development by giving access the capital to 

individuals and business owners and participating in economic activities. It promotes social 

empowerment by providing access to the financial needs of the people.  

Financial Literacy 

Financial literacy is about having the understanding and skills to deal with financial 

matters like saving, payments, investments and insurance products. For Individuals and small 

business owners, it plays a crucial role to achieve financial well-being in their life. Financial 

knowledge, financial skills, financial attitude and financial behaviour are important dimensions 

of financial literacy. As per the S&P Global FinLit Survey, 33 percent financial literacy rate 

around the world is among young adults and at the same time 57 percent of American adults are 

financially literate which is higher than the worldwide literacy rate. When it comes to women 

they are standing at 33 percent and men are 35 percent financially literate. As per OECD/INFE 

Survey 2020; Denmark, Sweden and Norway are the top most countries in terms of financial 

literacy rate with 71 percent, Canada and Israel adults have achieved 68 percent, the United 

Kingdom stand at 67 percent, Netherlands and Germany with 66 percent, 64 percent in 

Australia and Finland have 63 percent literacy rate. 

Basic financial knowledge questions cover the concepts related to interest rates, 

inflation, compounding, and risk diversification. Simple questions about these concepts to 

identify the basic financial knowledge of the participants are suggested in the OECD 

framework. Other concepts like budgeting and money management, savings and investment, 

debt management, financial goal setting, insurance and risk management, and taxation-related 

questions are included in advanced financial knowledge. 

Although things have improved manifold in terms of availability, affordability, and 

accessibility of financial products and services and the same due to a lack of awareness, 

knowledge, and financial education, the participation of the peoples are very nominal (RBI, 

2021). Many studies highlight the positive relationship between financial knowledge and 

financial behaviour, which means people use more financial products and services to increase 

their level of financial literacy. Financial Knowledge is about the financial concepts necessary 

to make daily financial decisions.  Savings, investment, and transaction-related information 

play a vital role in every individual make an optimal and judicious decision for their economic 

well-being (Md.Sapir @ Md.Shafik & Wan Ahmad, 2020). 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 2, May 2026 

    47 

The financial literacy scores of individuals in developing countries are lower as 

compared to developed countries, and that is more often affected by the lack of availability of 

educational resources and social and economic factors. Only 28% of adults in BRICS (Brazil, 

Russia, India, China, and South Africa) nations are financially literate and same time, in G7 

(Canada, France, Germany, Italy, Japan, the United Kingdom, and the United States) countries 

this goes around 55% adults poses financial literacy. In developed countries, financial literacy 

impacts an individual's financial outcomes significantly in the long term. Financially literate 

individuals tend to choose different financial products and use their resources wisely to 

improve their financial well-being. They also diversify their investment to reduce financial risk 

and show a high level of participation in the stock market. 

Indian adults' financial literacy scores are lowest compared to developed nations, and 

even among BRICS nations, they have low financial literacy levels. To overcome this challenge 

Reserve Bank of India 2007 started Financial Literacy and Credit Counselling Centers. In 2014 

Government of India also launched the Pradhan Mantri Jan Dhan Yojna (PMJDY) to increase 

bank account access among underserved Indians. This scheme helps to enhance financial 

literacy and access to different financial products, along with bank accounts. Currently stands at 

80% of adults have a bank account (Lahiri & Biswas, 2022).  

Financial satisfaction was greatly enhanced by the financial literacy, found in his study  

(Ali et al., 2015). Higher financial satisfaction majorly shows the higher financial literacy of 

individuals (Xiao et al., 2014), And credit mismanagement, overcredit and bankruptcy 

situations are signs of low financial literacy in individuals. (Mugenda & Hira, 1998) have 

identified six major financial wellbeing factors like money owed, amount of savings, present 

financial situations, long-term goals fulfilment, emergencies fund and financial management 

skills. Men and women have different financial literacy scores as mentioned in the study 

(Atkinson & Messy, 2013). Education level increases the financial literacy score of individuals 

Atkinson & Messy, 2012; Lusardi & Mitchell, 2011). Conservative investors are less likely to 

answer financial literacy questions correctly as compared to aggressive investors. Individuals 

who have more goals, liabilities and investments show the ability to answer more financial 

literacy questions. And the same time when they have too many, actually it decreases. 

Aggressive growth investors generally have more insurance plans compared to others (Agarwal 

et al., 2015). 

Financial Well-being 

As wellbeing defined by the Global Findex 2021, is about the financial resiliency of the 

individuals to manage the unexpected financial challenges in life. This reduces financial stress 

and gives them the strength to live a balanced life. 

For individuals, financial well-being can be a situation where individuals achieve a 

stable financial situation where they are able to maintain their income, expenses, debt and 

savings which is sufficient to meet their current and future needs. Having financial security 

leads towards financial well-being and that brings life satisfaction.  Financial inclusion can be a 

great instrument for people towards achieving well-being.  

In India, nearly 68.84% of people live in rural areas and are mostly financially 

excluded. Increasing the accessibility of financial products and services for these people will 

fulfil the objectives of financial inclusion. Encouraging them through awareness and literacy 

programs to use them and reap the benefits of savings, insurance, retirement and investment 

products.  The core objectives of financial well-being are that people should achieve a quality 

of life happiness and have better savings for their retirements and live happy lives (Strömbäck 

et al., 2017; Brüggen et al., 2017; Kanungo & Gupta, 2021). 

https://www.zotero.org/google-docs/?StRQVl
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The relationship between financial literacy, financial inclusion and financial well-being 

reflects the importance of education-related financial matters. It increases the likelihood of 

using financial instruments for personal use, business use, and other things, brings financial 

well-being to the end of people's lives and helps the nation's economic development. 

(World Bank, 2021; RBI, 2021; OECD, 2019; Sharma, 2021; Chakrabarty, 2013; Gwalani & 

Parkhi, 2014) 

Financial resilience surveyed by Global Findex 2021 highlights some facts– 

1. From developing countries, 55 percent of adults mentioned that they can access extra 

needed funds within 30 days without facing many difficulties. 

2. These adults mainly contact family and friends whenever they require extra money in 

developing countries. 50 percent said that it is hard for them to get money. 

3. As compared to men and rich individuals; women and the poor have fewer chances to 

access money and mostly they rely on family and friends for their first-hand access to 

finance 

4. Adults who have the habit of saving money and using it for emergencies in developing 

countries have a greater chance of getting extra money when they need it. 

5. 33 percent of adults in advanced countries and 66 percent of adults in developing countries 

are worried about one or more simple financial expenditures.  

6. In developing countries, 50 percent of adults are worried about their health expenses of 

major illness, and for 35 percent it is the biggest worry. 

7. School fees are the most common worry for Sub-Saharan African adults; they are about 54 

percent and for 30 percent it is the biggest worry. 

 

 
 

Discussions 

As highlighted by many studies financial literacy plays a key role in improving access 

to financial products and services. As a result the overall financial well-being of the people also 
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increases. Hence to achieve the objectives of financial inclusion, financial awareness and 

literacy, education needs a focus that can be introduced in the early stages of school and college 

courses curriculum. As India has introduced multidisciplinary based graduate and 

undergraduate programs, here for every discipline student, this short course related to financial 

matters can be a great idea for improving financial literacy among youth. Other awareness and 

understanding programs for the general public will help to achieve financial inclusion at a more 

widespread level. Although in India there are many programmes initiated by the Reserve Bank 

of India, Small Industries Development Bank of India and Government of India to enhance 

financial literacy and increase the financial accessibility of these people but things are falling 

short. We as a nation now needed committed and dedicated efforts to improve the level of 

financial literacy and financial inclusion to the objective of financial well-being. 

Challenges 

In India, per capita income and the number of bank branches are very low as compared 

to developed nations, due to which the reach of banking products and services is also very less. 

Lack of financial literacy, number of Bank branches, unfamiliarity with financial technologies, 

less income level, financial Inclusion research are sufficient, the lesser interest of the banks in 

low-income groups of people, precarious infrastructure, the socio-cultural difference among the 

people, unavailability, less of customised products Payment, p infrastructure are in developing 

stages (World Bank, 2020; RBI, 2021) 

Conclusion 

Although the availability of financial products and services through technological 

means is everywhere, due to a lack of technical knowledge among a large group of people 

hampering the reach of these services, improving financial literacy and technical knowledge 

among every age group of people will support the objectives of financial inclusion.  

Financial inclusion is the greatest means for achieving financial well-being in life for 

individuals. Most adults around the world are worried about their financial health for fulfilling 

their basic needs. The more people start using financial means for their savings, retirement 

planning, investment products, and general and health insurance benefits schemes would bring 

overall financial well-being. Financially self-sufficient individuals and the society of India can 

live more joyfully and with happiness. The living standards and quality of life will increase 

with financial well-being and financial literacy.  

 

References : 
Agarwal, S., Amromin, G., Ben-David, I., Chomsisengphet, S., & Evanoff, D.D. (2015). Financial 

literacy and financial planning: Evidence from India. Journal of Housing Economics, 27, 4–21. 

https://doi.org/10.1016/j.jhe.2015.02.003 

Agrawal, R. (2007). 100 % Financial Inclusion: A Challenging Task Ahead. 271–281. http://dspace. 

iimk.ac.in/xmlui/bitstream/handle/2259/29/271-286%2B.pdf?sequence=1&isAllowed=y 

Ali, A., Rahman, M.S.A., & Bakar, A. (2015). Financial Satisfaction and the Influence of Financial 

Literacy in Malaysia. Social Indicators Research, 120(1), 137–156. https://doi.org/10.1007/s11205-

014-0583-0 

Atkinson, A., & Messy, F.-A. (2013). Promoting Financial Inclusion through Financial Education: 

OECD/INFE Evidence, Policies and Practice (OECD Working Papers on Finance, Insurance and 

Private Pensions No. 34; OECD Working Papers on Finance, Insurance and Private Pensions, Vol. 

34). https://doi.org/10.1787/5k3xz6m88smp-en 

Barik, R., & Sharma, P. (2019). Analyzing the progress and prospects of financial inclusion in India. 

Journal of Public Affairs, 19(4). https://doi.org/10.1002/pa.1948 

Brüggen, E. C., Hogreve, J., Holmlund, M., Kabadayi, S., & Löfgren, M. (2017). Financial well-being: A 

conceptualization and research agenda. Journal of Business Research, 79, 228–237. https://doi.org/ 

10.1016/j.jbusres.2017.03.013 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 2, May 2026 

 50 

CGAP. (n.d.). Financial Inclusion | CGAP. Retrieved 11 December 2022, from https://www.cgap.org/ 

financial-inclusion?gclid=CjwKCAiAs8acBhA1EiwAgRFdwxmBAq7FmB-

0d1zm4ey9r4qUcNJ97HJbMLs-mHnj2NL3GfsYkv1DnBoC468QAvD_BwE 

Chakrabarty, K.C. (2013). Financial Inclusion in India: Journey so far and way forward. https://rbidocs. 

rbi.org.in/rdocs/Bulletin/PDFs/01SP071013F.pdf 

Diniz, E., Birochi, R., & Pozzebon, M. (2012). Triggers and barriers to financial inclusion: The use of 

ICT-based branchless banking in an Amazon county. Electronic Commerce Research and 

Applications, 11(5), 484–494. https://doi.org/10.1016/j.elerap.2011.07.006 

Fungáčová, Z., & Weill, L. (2015). Understanding financial inclusion in China. China Economic Review, 

34, 196–206. https://doi.org/10.1016/j.chieco.2014.12.004 

Gwalani, H., & Parkhi, S. (2014). Financial Inclusion – Building a Success Model in the Indian Context. 

Procedia - Social and Behavioral Sciences, 133, 372–378. https://doi.org/10.1016/j.sbspro.2014.04.203 

Hira, T. K., & Mugenda, O. M. (1998). Predictors of financial satisfaction: Differences between retirees 

and non-retirees. Journal of Financial Counseling and Planning, 9(2), 75. 

Kanungo, R. P., & Gupta, S. (2021). Financial inclusion through digitalisation of services for well-being. 

Technological Forecasting and Social Change, 167, 120721. https://doi.org/10.1016/j.techfore. 

2021.120721 

Lusardi, A., & Mitchell, O. (2011). Financial Literacy around the World: An Overview (No. w17107; p. 

w17107). National Bureau of Economic Research. https://doi.org/10.3386/w17107 

Md.Sapir @ Md.Shafik, A. S., & Wan Ahmad, W. M. (2020). Financial literacy among Malaysian 

Muslim undergraduates. Journal of Islamic Accounting and Business Research, 11(8), 1515–1529. 

https://doi.org/10.1108/JIABR-10-2017-0149 

Ministry of Finance, GoI. (2022). Important Schemes | Department of Financial Services | Ministry of 

Finance| Government of India. https://financialservices.gov.in/banking-divisions/Important-Schemes 

NCFE-FLIS. (2019). NFLIS. https://ncfe.org.in/reports/nflis 

Ozili, P.K. (2021). Financial inclusion research around the world: A review. Forum for Social 

Economics, 50(4), 457–479. https://doi.org/10.1080/07360932.2020.1715238 

RBI. (2021a). Reserve Bank of India—Reports. https://www.rbi.org.in/Scripts/PublicationReportDetails. 

aspx?UrlPage=&ID=1156 

RBI. (2021b). Reserve Bank of India—Reports. https://www.rbi.org.in/Scripts/PublicationReportDetails. 

aspx?UrlPage=&ID=1154 

Sarma, M., & Pais, J. (2011). Financial Inclusion and Development. Journal of International 

Development, 23(5), 613–628. https://doi.org/10.1002/jid.1698 

Sharma, A. K. (2021). Financial Inclusion Index for India. https://rbidocs.rbi.org.in/rdocs/Bulletin/ 

PDFs/5FINANCIALINCLUSIONINDEX9DFF97DBF80E4D96AB83A3A8C1FF0275.PDF 

Strömbäck, C., Lind, T., Skagerlund, K., Västfjäll, D., & Tinghög, G. (2017). Does self-control predict 

financial behavior and financial well-being? Journal of Behavioral and Experimental Finance, 14, 

30–38. https://doi.org/10.1016/j.jbef.2017.04.002 

United Nations, SDGs. (n.d.). Take Action for the Sustainable Development Goals. United Nations 

Sustainable Development. Retrieved 11 December 2022, from https://www.un.org/sustainable 

development/sustainable-development-goals/ 

United Nations, SDGs. (2022). Goal 1: End poverty in all its forms everywhere. United Nations 

Sustainable Development. https://www.un.org/sustainabledevelopment/poverty/ 

World Bank. (n.d.). On fintech and financial inclusion. Retrieved 13 December 2022, from https://blogs. 

worldbank.org/psd/fintech-and-financial-inclusion 

World Bank. (2020). UFA2020 Overview: Universal Financial Access by 2020. World Bank. https:// 

www.worldbank.org/en/topic/financialinclusion/brief/achieving-universal-financial-access-by-2020 

World Bank. (2022). Overview [Text/HTML]. World Bank. https://www.worldbank.org/en/topic/ 

financialinclusion/overview 

Xiao, J. J., Chen, C., & Chen, F. (2014). Consumer Financial Capability and Financial Satisfaction. 

Social Indicators Research, 118(1), 415–432. https://doi.org/10.1007/s11205-013-0414-8 
 

 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 2, May 2026 

 51 

Ambient Air Quality Status in Bahadurgarh City, Haryana 
 

Dr. Amita Devi 

Former Research Scholar, Department of Geography, Jamia Millia Islamia, New Delhi 
 

Abstract  

The study investigated ward-wise variation of ambient air quality in the city of Bahadurgarh of 

Haryana State for the year 2013. Three major pollutants namely SO2, NO2 and RSPM (PM10) were monitored 

for twenty-four hours for each ward of the city covering twenty residential wards, seven commercial wards 

and four wards as industrial areas as per Central Pollution Control Board location categorization. The 

analysis of data revealed that concentration of RSPM was higher than the permissible limit whereas 

concentration of SO2 and NO2 were lower than the permissible limit at all the wards.  Ward no. 12 recorded 

highest RSPM level (238.72µg/m3) in the city. The wards having high concentration of industries are 

characterized by high concentration of RSPM (much higher than the prescribed limit of CPCB). It was mainly 

caused by suspension of road dust, soil dust, vehicular traffic, construction work and industrial emission. 

From Air Pollution Index status, it was found that nineteen per cent of the total wards are having light air 

pollution whereas forty two per cent of the wards have moderate air pollution. Twenty three per cent of the 

total wards are in the category of heavy air pollution whereas sixteen per cent of the total ward reported 

severe air pollution. Air pollution index revealed that eastern and central parts of the city emerged as severe 

polluted area. This was mainly due to concentration of industrial units and commercial activities.  

Keywords: Air Pollution, SO2, NO2 and RSPM (PM10), Ward- Wise, Air Pollution Index, Geographic 

Information System (GIS). 
 

Introduction 

Today, we are facing many ecological and environmental problems, which are a big threats 

for the survival of human beings. Uncontrolled human actions and resource consumption are 

affecting the environment badly. In recent years, a number of scientific discoveries have drawn 

attention towards human activities responsible for damaging the environment, pollution, global 

warming, ozone hole and acid rain etc. The study of air pollution is of great social importance 

because of the increased level of air pollution which is threat to physical health of the human beings 

causing cancer, cardiovascular, respiratory disorders, inflammation to lungs of people (Ahmad, 

Firdause et al., 2006). Air pollution is a growing dangerous problem is being faced by the urban 

places all over the world.  Therefore, it is a matter of great concern throughout the world. 

According to World Health Organisation, air pollution is defined as limited to situation in 

which the outdoor ambient atmosphere contains materials in concentration which are harmful to 

human life and its surrounding environment. Air pollution consists of gases, liquids or solids present 

in the atmosphere in high enough levels to harm humans, other organisms and materials. Air 

pollutants are added in the atmosphere from variety of sources that change the composition of air 

and affect the biotic environment.The ever increasing urban air pollution is attributed to cumulative 

effects of rapid population growth, unplanned urban development, high level of energy 

consumption, more traffic on road, reliance on outdated industrial processes, lack of industrial 

zoning and environmental regulations (Ahmad. A, et al, 2006). There are four major sources of 

environmental pollution in Haryana i.e. industries, agriculture, urban local bodies and transport. The 

presence of pollutants in air beyond a certain limits has a detrimental effect on the human health as 

well as animals and it has also adverse effect on vegetation and property (Annual Report 2008-09, 

HSPCB). Developing countries were confronted with the great challenge of controlling the 

atmospheric pollution especially in the rapidly growing mega cities because of the modernization 

and industrialization of developing countries had led to the increase use of fossil fuels and their 

derivatives (Chattopadhyay. S. et al 2010).  

Oxides of Sulphur (SO2), Oxides of Nitrogen (NO2), Suspended Particulate Matter (SPM) 

and Respirable Suspended Particulate Matter (RSPM) among the air pollutants are significant to 

determine air quality as they are the primary pollutants. There was close relation to elevated level of 

pollutants and deteriorating health conditions (Ahmad. A,et al, 2006). The nodal (busy points) and 
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dense residential areas of the town were very much suffered from air pollution (Ghosh. S, 2012).  

An attempt has been made here, to study status of air quality in Bahadurgarh city of Haryana and 

tries to find out the ward-wise variation of ambient air quality in the city. 

Study Area 

Bahadurgarh city falls within geo- coordinates 76º55ꞌ-25" East longitude and 28º43ꞌ-50" 

North latitude. The city has an area of 29. Sq.km (Map.1), which is located 37 kms. West of Delhi 

in the Jhajjar district of Haryana state. The city’s average height above mean sea level is 206 meters.  

The climate of the area falls is tropical steppe, extremely hot summer and cold winter with normal 

annual precipitation of about 532 mm and average temperature is 25.10C. The maximum 

temperature reaches up to 450C while in winter season minimum temperature fall up to 40C in the 

month of January. The city is well connected with Delhi and other important surrounding urban 

centres of state i.e. Rohtak, Hisar by National Highway no.10 and railway line. The city has 

developed along important transport arteries i.e. N.H.-10 Bahadurgarh - Najafgarh road, 

Bahadurgarh –Jhajjar road and across the railway line in the north. There are 31 wards and the total 

population of the city is 1, 70,440 in the year 2011 with a density of about 5877 person per km2. 

Objectives of the Study 

❖ To know air quality status of Bahadurgarh city 

❖ To know ward-wise variation of level of air quality in the city 

 
Map 1 

Database and Methodology 

In this study cartographic as well as quantitative methods have been used. The study was 

base on primary data. To examine Ambient Air Quality status, a monitoring was carried out in the 

city during the month of November 2013 in different wards of the city covering twenty residential 

wards, seven commercial wards and four wards as industrial areas. Three major pollutants namely 

SO2, NO2 and RSPM (PM10) were monitored for twenty-four hours in each ward of the city. The 

data pertaining to air quality were processed and tabulated ward wise for the city based on RSPM, 

SO2 and NO2 levels. API score was determined for each ward to know the air quality status. 

Choropleth map was prepared showing the air quality of the region. 

Result and Discussion 

Outcome of ambient air quality status which was carried out monitoring during November 

2013 in different wards of study area covering twenty residential wards, seven commercial wards 

and four wards as industrial areas are in table 1.  

Scenario of Respirable Suspended Particulate Matter (RSPM (PM10) 

All industrial wards have high level of RSPM than the standard of permissible limit 

prescribed by National Ambient Air Quality Standards (NAAQS). The level of RSPM varied from 

121.6 µg/m3to 238.72 µg/m3. This is because of suspended road dust, soil dust, vehicular traffic and 
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industrial emission. Ward no. 12 recorded highest RSPM level (i.e., 238.72 µg/m3) whereas lowest 

RSPM level i.e., 121.6 µg/m3 recorded in ward no. 30. 

In residential ward, level of RSPM varied from 56.78µg/m3 to 159.33µg/m3.Ward no. 1, 2, 

3, 13, 14, 15, 16, 26, 28 and 29 have high level of RSPM than the  prescribed standard limit whereas 

wards 4, 5, 6, 7, 8, 9, 10, 18, 20 and 27 have the  RSPM level within permissible limit. Highest level 

of RSPM i.e., 159.33 µg/m3 has been recorded in ward 1 and 2 whereas the lowest has been 

recorded in ward no. 18 (i.e., 56.78 µg/m3). The main factors responsible for the high RSPM level 

are traffic, road dust, construction work and agricultural activities of the surrounding areas.  

Regarding the commercial ward, level of RSPM varied from 60.7 µg/m3to 208 µg/m3. 

Ward 17, 19, 23, 24 and 25 have the level of RSPM value above the prescribed standard limit. Ward 

21 and 22 have reported the RSPM level below the prescribed limit. Highest value of RSPM level 

i.e., 208 µg/m3 has been recorded in ward 23, 24 and 25 while lowest value i.e., 60.7 µg/m3 has 

been recorded for ward no. 21. Ward no. 17, 23, 24 and 25 are located on National Highway no.10 

and State Highway. Ward no.19 also situated at busy city railway road and near the railway station. 

Presence of road dust, footpath dust, soil dust and vehicular traffic has increased RSPM to high 

level. 

Scenario of Sulphur dioxide (SO2) 

The concentration of SO2 has been found comparatively lower than the prescribed standard 

limit in all the wards. Among the industrial, residential and commercial areas highest SO2 level has 

been observed at commercial ward no.17 (i.e., 38.12 µg/m3). This is due to burning of coal and 

wood in the hotels and houses and diesel driven motor vehicles. In industrial ward, SO2 level varied 

from 27.21 µg/m3to 30.44 µg/m3. Ward 31 recorded highest SO2 level (i.e., 30.44 µg/m3). In case of 

residential wards, SO2 level varied from 14.68 µg/m3 to 24.11 µg/m3.Ward no. 28 observed highest 

SO2 level  i.e., 24.11 µg/m3whereas lowest recorded 14.68 µg/m3 at ward 18. In commercial ward, 

SO2 level varied from 23.84 µg/m3to 38.12 µg/m3. Highest SO2 level has been observed at ward 

no.17 (i.e., 38.12 µg/m3). 

Scenario of Nitrogen dioxide (NO2) 

Throughout the study area, concentration of NO2 level was lower than the prescribed standard 

limit in all wards. Among industrial, residential and commercial areas, highest NO2 level was found in 

ward no. 17(commercial area) i.e. 73.01 µg/m3. This was due to traffic density. In industrial wards, 

NO2 level varied from 52.51 µg/m3 to 68.75 µg/m3. Highest level of NO2 was observed in ward no. 

31(i.e., 68.75 µg/m3). It is interesting to note that this ward also has highest SO2 level. 

In residential wards, concentration of NO2 level varied from 36.04 µg/m3to 60.4 µg/m3. 

Highest level of NO2 has been recorded 60.4 µg/m3 in ward no. 28 while lowest recorded in ward 26 

and 29 (i.e., 36.04 µg /m3). Regarding commercial wards, NO2 level varied from 50.3 µg/m3to 73.01 

µg /m3. Highest level of NO2 was observed in ward no. 17 i.e. 73.01 µg/m3 which is located on 

National Highway number 10. 

Table 1: Ambient Air Quality Status in Various Locations of Bahadurgarh City. (All values 

are expressed in µg/m3) 
Ward Categories RSPM Prescribed 

Limit 

SO2 Prescribed 

Limit 

NO2 Prescribed 

Limit 

1 Residential 159.33 100 23.44 80 55.3 80 

2 Residential 159.33 100 23.2 80 55 80 

3 Residential 159.1 100 23.1 80 55 80 

4 Residential 83.05 100 18.23 80 43.6 80 

5 Residential 83.11 100 18.23 80 43.93 80 

6 Residential 83.1 100 18.23 80 43.65 80 

7 Residential 71.61 100 15.22 80 43.62 80 

8 Residential 71.56 100 15.15 80 43.65 80 

9 Residential 71.82 100 15.35 80 43.55 80 

10 Residential 71.5 100 15.22 80 43.5 80 
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13 Residential 114.11 100 16.43 80 48.18 80 

14 Residential 114.2 100 16.2 80 48.35 80 

15 Residential 114.35 100 16.5 80 48.2 80 

16 Residential 110.35 100 16.5 80 48.5 80 

18 Residential 56.78 100 14.68 80 41.61 80 

20 Residential 60.78 100 20.7 80 41.5 80 

26 Residential 114.17 100 16.43 80 36.04 80 

27 Residential 77.77 100 19.3 80 57.6 80 

28 Residential 147.22 100 24.11 80 60.4 80 

29 Residential 114.17 100 16.43 80 36.04 80 

17 Commercial 105.72 100 38.12 80 73.01 80 

19 Commercial 178.67 100 23.84 80 57.69 80 

21 Commercial 60.7 100 30.6 80 50.3 80 

22 Commercial 90.44 100 32.33 80 62.95 80 

23 Commercial 208.00 100 28.29 80 69.14 80 

24 Commercial 208.00 100 28.15 80 69.1 80 

25 Commercial 208.00 100 28.29 80 69.14 80 

11 Industrial 215.94 100 30.04 80 59.01 80 

12 Industrial 238.72 100 27.21 80 52.51 80 

30 Industrial 121.6 100 30.2 80 68.6 80 

31 Industrial 121.72 100 30.44 80 68.75 80 

Source: Surveyed by the Research Scholar (2013). 
Air Pollution Index  

On the basis of Air Pollution Index, a GIS based air pollution analysis was performed. This 

index may be developed by number of techniques available in research methodology. However, in 

this study following method has been used for calculating the index. In this method, the mean of the 

total of the ratio of RSPM, SO2 and NO2 pollutants concentration to their respective air quality 

standards is obtained. The average is than multiplied by 100 to get the index. The formula used to 

calculate the index is given below. 

API = 1/3 (PM/S PM+ (SO2)/SSO2+ (NO2)/sNO2)*100   (M.N. Rao 2003) 

Where –s PM, s SO2, 
SNO2 represents the ambient air quality standards for particulate 

Matter, Sulphur dioxide and Nitrogen Dioxide respectively. 

Air pollution index of three major parameters i.e., SO2, NO2 and RSPM of different ward 

was represented in table 3. From API status of all the monitored ward, it was found that nineteen  

per cent of the total ward became light air pollution areas (ward 7, 8, 9, 10, 18 and 20) whereas forty 

two per cent of the ward ( 3, 4, 5, 6, 13, 14, 15, 16, 21, 22, 26, 27 and 29) have become moderate air 

pollution areas.  Twenty three percent of the total ward became heavy air pollution area i.e., wards 

1, 2, 17, 19, 28, 30 and 31. Sixteen per cent of the total ward remained under sever air pollution 

(wards 11, 12, 23, 24 and 25). By using GIS software, Air Pollution Index map has been generated. 

On the basis of Air Pollution Index (API) rating and using interpolation techniques this image has 

been classified. This image reveals that eastern and central part of the city mainly covered severely 

polluted area. This might be due to the industries presence and commercial centre in the eastern and 

central part of the city. Western part of the city is highly polluted region (see on map 2). This was 

mainly because of construction and agriculture activities. In the northern part and some southern 

part light air pollution was recorded. 

Table 2: Levels of Air Pollution 

0-25 Clean air 

26-50 Light air pollution 

51-75 Moderate air pollution 

76-100 Heavy air pollution 

>100 Severe air pollution 

Source: M.N. Rao 2003 
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Table 3: Ambient Air Quality Status in Various Locations of Bahadurgarh City in 2013. 

(Except (API) all values are expressed in µg/m3) 
Ward RSPM SO2 NO2 API STATUS 

1 159.33 23.44 55.3 85.92 Heavy air pollution 

2 159.33 23.2 55 85.65 Heavy air pollution 

3 159.1 23.1 55 60.38 Moderate air pollution 

4 83.05 18.23 43.6 53.45 Moderate air pollution 

5 83.11 18.23 43.93 53.64 Moderate air pollution 

6 83.1 18.23 43.65 53.48 Moderate air pollution 

7 71.61 15.22 43.62 48.39 Light air pollution 

8 71.56 15.15 43.65 48.35 Light air pollution 

9 71.82 15.35 43.55 48.48 Light air pollution 

10 71.5 15.22 43.5 48.30 Light air pollution 

11 215.94 30.04 59.01 109.08 Severe air pollution 

12 238.72 27.21 52.51 112.79 Severe air pollution 

13 114.11 16.43 48.18 64.96 Moderate air pollution 

14 114.2 16.2 48.35 64.96 Moderate air pollution 

15 114.35 16.5 48.2 65.08 Moderate air pollution 

16 110.35 16.5 48.5 63.87 Moderate air pollution 

17 105.72 38.12 73.01 81.54 Heavy air pollution 

18 56.78 14.68 41.61 42.38 Light air pollution 

19 178.67 23.84 57.69 93.53 Heavy air pollution 

20 60.78 20.7 41.5 46.18 Light air pollution 

21 60.7 30.6 50.3 53.94 Moderate air pollution 

22 90.44 32.33 62.95 69.85 Moderate air pollution 

23 208 28.29 69.14 109.93 Severe air pollution 

24 208 28.15 69.1 109.85 Severe air pollution 

25 208 28.29 69.14 109.93 Severe air pollution 

26 114.17 16.43 36.04 59.92 Moderate air pollution 

27 77.77 19.3 57.6 57.97 Moderate air pollution 

28 147.22 24.11 60.4 84.29 Heavy air pollution 

29 114.17 16.43 36.04 59.92 Moderate air pollution 

30 121.6 30.2 68.6 81.70 Heavy air pollution 

31 121.72 30.44 68.75 81.90 Heavy air pollution 

Source: Surveyed by the Research Scholar (2013) 

 
Map 2 
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Conclusion 

The analysis of ambient air quality of Bahadurgarh city has been observed that the wards 

having high concentration of industries are characterised by high concentration of RSPM. The high 

level of RSPM is mainly caused by suspension of road dust, soil dust, vehicular traffic, construction 

work and industrial emission. Ward. No. 12 recorded highest RSPM level (238.72 µg/m3) whereas 

lowest RSPM level was 56.78 µg/m3 in ward 18 in the city. Ward nos.1, 2, 3, 11,12,13,14, 15, 16, 

17, 19, 23,24,25,26, 28, 29, 30 and 31were have level of RSPM value above the permissible limit.  

The concentration of SO2 and NO2 were lower than the prescribed standard limit at all 

thirty-one wards. From API status, it was found that nineteen per cent of the total wards are having 

light air pollution whereas forty two per cent of the wards have moderate air pollution. Twenty three 

percent of the total wards are in the category of heavy air pollution .whereas sixteen percent of the 

total ward reported severe air pollution. Eastern and central parts of the city emerged as severe 

polluted areas. This is mainly due to concentration of industrial units and commercial activities in 

the eastern and central part of the city. Western part of the city has emerged as heavy polluted 

region. Construction and agriculture activities are the main source of air pollution in this part of 

city. The northern part and some southern area recorded light air pollution.  
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Abstract 

Hindus and Muslims have lived in peace and harmony over centuries. A certain cultural 

rapprochement and synthesis can be perceived along with gradual development of common culture in 

different parts of the country. Over ninety percent of Muslims in Indian subcontinent are progeny of 

Hindu forefathers. So, ethnically and culturally, they are not different from the Hindus. Through 

convention and inter-marriage, other social elements were constantly added to form a mixed culture of 

today. The religious diversity of India is of an exceptionally high order. Through the Hindus, with their 

diverse sects, multiple castes, doctrinal variety and regional traditions; constitute an overwhelming 

majority of its population; the number of Muslims among its citizens is also quite substantial. They not 

only, constitute the second largest group in the country but also the second largest group of Muslims in 

any country of the world. 

This paper tries to explore and evaluate the historical relations between both communities after 

the battle of Plassey upto the launch of Non-cooperation Movement. It further emphasises on the 

mistakes commited by national leaders that finally culminated in tragic partition. Further, the paper tries 

to conclude that mistakes of 1920s made the watershed in increasing communal divide. This divide was 

visualised in potitical, social, economic and cultural levels as well. With every events, this divide could 

not be overcomed due to cause-effect theory, leading ultimatlely to the vivisection of India.  

Keywords:  Hindus, Muslims, British, Communal Divide, Separatism, Partition. 

 

Introduction 

Ever since 1757, when Hindus and Muslims fought shoulder to shoulder against the 

British at the Battle of Plassey and subsequently in the Sepoy Mutiny of 1857, the British 

purposely fomented Hindu-Muslim tension as a weapon for weakening the united resistance to 

their imperialism. The British rulers in colonial India were not interested in basing themselves 

on and getting sustenance from such source of strength and vigor in the Indian tradition, rather 

they mischievously manipulated it strategically, with a view to divide and rule. So, British 

recognition for Hindu-Muslim antipathies, soon worked its way into colonial policy. 

Retrieving a little back, Blockman, in his translation of Ain-i-Akbari, says that Akbar 

totally rejected the fundamental doctraines of Islam and invented a new religion ‘the divine 

faith’ i.e.  Din-I-Ilahi. Beatrice Pitney Lamb states that in case Akbar’s religious tolerance had 

been pursued by his successors, the partition of India in 1947 might have never occurred. It is 

not out of place to mention here that Dara Sukoh, the eldest son of Emperor Shah Jahan, was 

largely instrumental in bringing Islam and Hinduism closer to each other. He devoted himself 

studying the Hindu scriptures. His studies in Sanskrit led him towards Vedanta and Yoga 

philosophy, Hindu rituals and mythology. His translations from Sanskrit to Persian include the 

Upanishads. His important work on Hinduism ‘Majma-ul-Bahrain’ is a comparative study of 

Hinduism and Islam. Further, ‘Sirr-i-Akbar’, the translation of Upanishads begins with ‘Om 

Shri Ganeshaya Namah’. The great religious saints and reformers like Kabir, Nanak, 

Chaitanya, Ramananda, Namdev, Vallabha Swami, Ramakrishna, and Vivekananda etc. had 

their specific contributions towards Hindu-Muslim amity. The wars in Indian history had 

seldom been a religious war between Hindus on one side and the Muslims on the other. Shivaji 

is glorified as merely a Hindu ruler, forgetting that his arsenal was managed by a Muslim and 
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that Shivaji’s fight was against Mughal imperialism but not a religion. His army consisted of 

both Hindus and Muslims.  

Although communalism in Modern India was a byproduct of British colonial rule, it 

brought about momentous social and economic transformation in the country. The traditional, 

social and economic institutions were greatly undermined and were eventually replaced by new 

relationships and institutions.1 Thus in the name of protecting allegedly threatened religious 

rights and paradises at the time of communal riots, the middle class, especially professionals, 

shopkeepers and traders helped financially in organising these riots.2 The communalism in 

modern period had a triangular dimension. The Hindus, the Muslims and the British, all 

contributed towards this vicious triangle as per their interests but the British Government had 

the major share. It turned communal politics to its own advantage by following the policy of 

‘divide and rule’. Other minority communities like Sikhs, the Depressed Classes, the Anglo-

Indians and the Europeans were also not immune from this deadly virus of communalism. The 

differences among all these sections were exploited by the British government in such a fashion 

that these communities never succeeded in their attempts at evolving some sort of 

understanding. 

The Formative Phase: 

Syed Ahmed Khan was the first important Muslim thinker in modern times whose 

ideas and organizational enterprises led to the growth of separatism amongst Muslims. He 

initiated the ideology of separatism much before the emergence of national political 

movement.3 The establishment of Anglo-Oriental College at Aligarh owes him maximum 

credit. The British Government made full use of the situation of that time and by adopting the 

policy of ‘divide and rule’ they had tried their level best and succeeded to some extent, to 

disrupt the process of the India which was a nation in the making.4 

The Congress wanted to bring unity between various communities since the day of its 

formation. But the followers of Sir Syed wanted to remain loyal towards the British Raj and 

maintained their separate political and religious identity. The Muslim League was formed in 

1906 while the Hindu Sabha in Punjab in 1909; a Muslim majority province, roused as its 

counterforce and finally culminated into an All India Hindu Maha Sabha in 1915 at Haridwar.5 

In the Government’s opinion, as greater as, political progress was made by the Hindus greater 

was the Muslim distrust. With the introduction of separate electorate (1909), enfranchised 

Muslims and members of other sections were made to vote communally, think communally, 

listen only to the communal speeches, judge the delegates communally, and express their 

grievances in communal terms.6 

But, this does not mean that nationalists were anti-Muslim or even wholly communal. 

The Congress had brilliant Muslim leaders like Badruddin Tyabji, R.M.Sayani, A. Bhimji, 

Mohammad Ali Jinnah etc. Tilak favored Hindu-Muslim unity while Jinnah was hailed as the 

harbinger of Hindu-Muslim unity. Muslim intellectuals, like Abdul Rasul and Hasrat Mohani 

joined Swadeshi Movement. The partition of Bengal (1905), intended to promote efficient 

administration, cut new boundary across Bengali language communities and Hindu ethnic 

groupings. Wide spread agitation and violence that followed ultimately led to its unification in 

1911. Lucknow Pact of 1916 was a landmark in Hindu-Muslim relations. The Pact was an 

understanding between the two organizations. It formulated a joint scheme of reforms. This 

unity was between moderate nationalists and militant nationalists on one hand and the Congress 

and the Muslim League, on the other. The event aroused a great political enthusiasm in the 

country. So, to appease the nationalists, the British Government announced Montagau-

Chelmsford reforms in 1919. Some leaders such as Maulana Mohammad Ali, Abul Kalam 

Azad and others were trying for rapprochement between Congress and Muslim League. Even 
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men like Shibli Nomani from the Ulema group, Ali brothers, Mazhar-ul-Haq, and M.H. 

Kidwai, who were educated on western lines, were in favour of this union.7 They suggested that 

Muslims should join the Congress. The Congress leader, Gokhale was in favour of acceptance 

of a separate electorate in order to minimize communal friction and to ensure the representation 

of minorities. Tilak and R.N. Mudholkar also supported the granting of this concession to the 

Muslims. Tilak even forced Malaviya to accept it.8 

The Rowlatt Act had touched the emotion of masses. Swami Shradhanand, a staunch 

Arya Samaj leader, was asked by the Muslims to preach from the pulpit of Jama Masjid. Dr. 

Saifuddin Kitchlew, a Muslim leader was given the keys of Golden Temple of Amritsar. 

Further, Tilak and Gandhi viewed the Khilfat agitation as golden opportunity for cementing 

Hindu and Muslim relations. The Khilafat Movement had brought urban Muslims into the 

Nationalist Movement. But the suspension of Non-cooperation movement was a thunderbolt on 

relations. The nationalist leadership had failed in raising religious and political consciousness 

of the Muslims to the higher plane of secular political consciousness. 

The Jallianwalla Bagh massacre in 1919 had kindled the wrath and saw a mass 

upheaval, brought about by a united struggle of Hindus and Muslims against the British rule. 

So, from 1919 to 1922, there was a large measure of unity between both the communities. The 

enthusiastic crowds demonstrated in the streets and hailed the unity. The official government 

report of 1919 was compelled to record the unprecedented fraternization between the Hindus 

and the Muslims.9 A large number of Hindus and Muslims participated in the Khilafat 

Movement and Non-cooperation Movement. But the leaders like Iqbal and Jinnah did not 

favour this mass politics, in which religion was mixed with politics. Khilafat was the only 

religious cause that Gandhi ever espoused during the Independence movement. He probably 

had his reasons for doing so. The Khilafat misadventure of Congress had demonstrated that the 

seeds of communal separatism sown by the British were sprouting up, actively nurtured by the 

misplaced convictions of the Congress leadership. Later events led to further communalisation 

of Muslim politics as the Congress continued its appeasement policies. 

Dilemma in Relations: 

The twentieth century found Indian Muslims politically ‘on edge’. They wanted to play 

a distinct role but were unable to decide as to what the role should be. Both, the Hindus and 

Muslims were fairly launched not upon a common struggle but upon a joint struggle. The 

philosophy of the Khilafat movement was not that of territorial nationalism rather community 

federation and of a federation where in the Muslims looked outside a common habitat. On 

cooperation with the Hindus, the members of the Jamiat-ul-Ulama were confident, as 

Mahmud-al-Hasan, Sheikh-al-Islam said in their presidential address at Delhi in November 

1920, that it was not a tragedy that Hindus and Muslims did not mix in social life so long as 

they struggled together against the British. Mahmud-al-Hasan considered Hindu-Muslim 

cooperation vital and said that God had strengthened the Hindus, so that the Muslims could 

attain their aims.10 

     The purport of the resolutions of Jami’at-al-Ulama and of Abul Kalam Azad’s 

Masla-i-Khilafat emphasized the inmost vital concerns of life. The message of Khilafat 

movement, as they conveyed, was that India could win freedom from the British rule. Further, 

the Muslims would cooperate only, if in free India, they were to be allowed to become 

members of an ‘imperium in imperio’. Indian Muslims were members of a worldwide religious 

fraternity under the jurisdiction of a Khalifa – but they were to form a separate legal and 

religious community with self-governing institutions of its own. Thus in 1920-22, these groups 

were advocating for the mental partition of the country. Gandhi had remarked:  
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“I had been telling Maulana Shaukat Ali, all along, that I was helping to save    

his cow i.e. the Khilafat, because I hoped to save my cow thereby.” 

It should be stressed that Gandhi was only encouraging emotions that were already 

raging and which had been growing intensively for at least two decades. The poetry of Khilafat 

movement in India was fated to be deflated by the prose of political and military events of 

Turkey itself.11 The cup of Muslim discomfiture was filled to the brim when Turkish 

Government abolished the Caliphate and criticized all pro-caliphate movements. In September 

1919, Mustafa Kemal Pasha (1881-1938) formed the association for the defense against the 

western power and the captive Anatolia and Rumelia, which became the instrument of the 

Turkish Sultan. So, the psychological atmosphere after the collapse of this first and as it proved 

last effort of Hindu-Muslim alliance against the foreign rule, was ‘post coitum omne animal 

triste.’12 The signing of the Treaty of Sevres by Turkey, the abolition of Khilafat Movement 

and the withdrawal of Non-cooperation Movement by Gandhi in 1922, saw the completion of 

Hindu-Muslim honeymoon. And from now, till entire 1920s, various forms of activities caused 

sporadic communal riots at various places. While the feelings of distrust and suspicion were 

growing, sporadic violence broke out in Moplah Rebellion in 1921. In March and April 1923, 

serious riots occurred in Amritsar, Multan and other parts of Punjab that later on spread to 

Meerut, Moradabad, Allahabad and in Ajmer. Mohammed Ali wrote Gandhi that the Muslims 

would prefer to remain slaves of the comparatively ‘fair dealing’ British than to run the risk of 

being enslaved by a people of weak character.13  

Under such disturbed scenario, efforts were made to bring two communities together. 

Dr. Ansari with Lala Lajpat Rai had formulated a new pact ‘Solan Pact’ or Indian National 

Pact.14 It was to be the basis of Hindu-Muslim cooperation. C.R. Das drew up a pact for the 

settlement of the communal question in Bengal, although it could not be passed in the Kakinada 

session of the Congress. Yakub Hussain was opposed to the adoption of any other pact as the 

Lucknow Pact was still in operation, being accepted by the Congress during last two sessions. 

An All India Parties Conference was convened on January 23, 1925 under the presidentship of 

Mahatma Gandhi. Its main objective was to explore the avenues of communal and political 

unity and to formulate a scheme of Swaraj. Accordingly, a committee15 was to be appointed 

consisting of forty members which, in turn, was to be divided into two small sub-committees 

out of which  one was to frame a report on the Constitution while other was to devise a scheme 

of communal representation. No doubt, the former submitted its report but the latter could not, 

as Lalaji and other Hindu leaders were not prepared to participate in its deliberations. So, the 

committees could not arrive at any agreement and were ultimately adjourned sine die.                                                   

Phase of Communal Separatism: 

By 1924, however, the collapse of the Non-cooperation and Khilafat Movement had 

weakened Muslim confidence in all India political deal with the Congress. The 1924 session of 

All India Muslim League (with Jinnah’s presence) resolved that, under any future constitutional 

reforms, India must be reorganized as a federation with full provincial autonomy and with full 

expression being given constitutionally to the Muslim majority in Punjab, Bengal and North-

West Frontier Province (NWFP) with separate electorates retained and the powers of any 

central government kept to a minimum. 

In fact, the Hindu leaders formed their own blocs. Lajpat Rai and Malaviya formed the 

Nationalist Party to fight elections against the Congress. By now, the Swaraj Party had also 

merged into the main Congress stream. The Hindu Mahasabha leaders were condemning the 

Congress leaders like Motilal Nehru as anti-Hindu and pro-Muslim along with stigma of a beef 

eater.16 Because of these oppositions from within, the Congress had to face certain defeats at 

the general elections of 1926 in the Central Assembly and Provincial Councils although the 
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Ahrars, the Muslims inside the Congress and Jamiat-ul-Ulema were cooperating with the 

Congress.17                                              

In the decade of 1920s and 1930s, many Muslims in U.P. deserted the organization of 

Muslim separatist politics. The Muslim landlords went into their respective politics while 

professionals joined the Congress and many left politics altogether. The Muslim separatism was 

no longer a powerful force, nor did it exist till the Muslims of U.P. rejoined the Muslim 

League, in large numbers after the elections of 1937. In the League’s years of glory from 1940 

till the partition of India, Muslims of U.P. were at the heart of the organization. They held two 

most important posts after that of the President and dominated its committees.18 Throughout the 

development of Muslim separatism under the British Raj, whenever the politics of All India 

Muslim organizations were vigorous, they were more active in the politics of U.P. Muslims 

than those of any other group of Indian Muslims. So the Muslims in U.P., inspite of being mere 

fourteen percent of the population, formed the heart of separation. They mainly founded and 

led the organization that represented the Muslim interests in Indian politics, with only an 

exception being the Bombay-based Mohammad Ali Jinnah. The Congress leaders, on the other 

side, were far better prepared for popular struggle in 1930s than they had been, when Non-

cooperation Movement had begun a decade earlier. Satyagraha was no longer unfamiliar. It was 

in this movement that a leading Congress Journal had recognized that peasants must form ‘the 

bulwark of the nationalist movement’.19 

Deadlock in the Relations: 

In the first decade of twentieth century, the newly emerging professional elite led by 

individuals like Motilal Nehru, Madan Mohan Malaviya and Tej Bahadur Sapru energetically 

rouse to the challenge of transforming U.P. from a loyalist stronghold into one that pioneered 

nationalist stirrings. They reinvigorated the tradition of public debate, extended the nebulous 

political organization to the muffosil and in general, founded the political transformation of the 

province that actually took place after the First World War. The subsequent Home Rule and 

Khilafat campaigns marked the transition to full-scale ‘nationalist’ politics. The stage was set 

for UP’s colonial construction in the succeeding decades to be challenged and eventually 

dismantled. The U.P. Congress set up an organizational structure, which paralleled that of Raj 

in terms of district, town and tehsil-level Committees; main provincial headquarter located in 

Allahabad. After 1920s, the British moved the provincial capital to Lucknow in a symbolic 

gesture to move closer to their confidant of asserting the status of Allahabad as the locus of 

U.P. politics. By turning the focus on the inequalities of the agrarian system, the nationalists 

could demonstrate their enhanced capacity to moblise the masses. 

It was ridiculous thing to drive over seventy million Muslims out of India. 

Furthermore, it was not possible for the Muslims to progress in an atmosphere of peace and 

security without the support and goodwill of the Hindus. Muslims, themselves, admitted that 

they would not have stagnated and their progress would have been greater, if there was no 

communal discord. So, it was essential that ways and means must be found to avoid distrust 

and recrimination leading to confrontations and riots. The only silver lining in the dark cloud 

seem that more than ninety percent of Hindus, Muslims and other communities, who 

constituted the strength of our society, were same while less than ten percent, paranoidly 

communal, who possessed greatest threat to the unity and survival of the nation. In case all, the 

Hindus had been communal, no law and order machinery could have prevented the massacre of 

Muslims, scattered in towns, villages as well as all over the country. It had been a redeeming 

feature of Hindu tolerance that could prevent the situation changing into the worst. The only 

serious effort to resolve the communal problem was made by Jawaharlal Nehru and the Left 

during the period 1933-37 through their Muslim ‘mass contact” programme’.20  
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Conclusion: 

Nehru tried to give a philosophical twist to it in a speech in August 1947, saying 

“Division is better than union of unwilling hearts”. The same Nehru in 1956 told Michael 

Brecher, his biographer, that the Congress leadership agreed to Partition because they found 

that as the only solution to end violence. They were not agreeable to the Cabinet Mission Plan, 

which could have ensured a united India, but left the central government weak. In 1960, he 

confessed to British journalist Leonard Mosley that they were “tired of arguing with Jinnah and 

considered that Partition was most likely to be a temporary arrangement.” The interactions 

between the Congress and the League leaders between June 3 and August 15, 1947 did not to 

say, did anything substantial, to reduce that bitterness. The violent corruptions at the time of 

partition on both sides of the border and the unspeakable horrors committed indiscriminately 

against men, women and children in their wake could only add further to the already present 

legacy of mutual hostility in a large measure. Although 15 August 1947, marked not only the 

end of one conflict i.e. between Hindus and Muslims but also the beginning of another one that 

was between India and Pakistan; which has been continuing ever since in  one form or other. 
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xzkeh.k thou&ifjos'k dh dgkfu;k¡ % lanHkZ izsepUn 

 
डॉ. रमेश यादव 

असिस्टेंट प्रोफेिर एवं अध्यक्ष, ह दंी ववभाग, म ारानी काशीश्वरी कॉलेज, कोलकाता 
 
शोध-सार 

भारतीय कथा-िाह त्य में पे्रमचंद एक ऐिे रचनाकार थ ेजो भारतीय िमाज के ग्रामीण जीवन और 
पररवेश को अतत-िूक्ष्मता िे तनरीक्षण एवं परीक्षण ककये थे। लेखन की दृष्टट िे पे्रमचंद की म ानता का 
आधार उनकी िजृन शष्तत  ै। उन् ोंने जीवन की ब ुलता िे िषृ्टट की और एक नए िंिार की रचना कर उिे 
िजीव पात्रों िे भर हदया। पे्रमचंद के सलये जीवन िंिार में िैकड़ों ऐिे पात्र  ैं, ष्जनमें ककिान, जमींदार, 
म ाजन, उद्योगपतत, जुआरी, वीर, भले लोग, बुरे लोग, लड़ककयााँ, वदृ्धाएं आहद प्रमुख  ैं। उनकी ककिी भी 
रचनाओं में चा े क ानी  ों या उपन्याि िभी को वे िमय और िमय िे जुड़ ेिवालों, िमस्याओं िे जोड़कर 
देखते  ैं। मंुशी पे्रमचंद श र जीवन को बुवद्ध िे देखते  ैं तो व ीं पर ग्रामीण जीवन को हृदय िे जोड़कर। 
बतौर कलाकार पे्रमचंद दोनों ष्स्थततयों को भोगे थ,े लेककन वे गााँव में डूबकर जीत े थे। मानव िमाज के 
ग्रामीण जीवन की पड़ताल पे्रमचंद ने अपन ेजीवन में स्वयं में जीकर ककया था। उनके चररत्रों में नायक चा े 
 ल्कू  ो, िुजान  ो, शंकर  ो या घीिू-माधव आहद  ों, िभी भारतीय ग्रामीण पररवेश की िच्चाई  ैं। दरअिल 
में, भारतीय िमाज का दपपण ग्रामीण  ी र ा  ै। ऐिे दपपण में हदखन ेवाली तस्वीरों की िच्चाई को पे्रमचंद 
ब ुत  ी यथाथपता के िाथ  मारे िमक्ष प्रस्तुत करते  ैं। उन तस्वीरों में प्रकृतत के जलाशय, वनस्पतत के 
िाथ-िाथ जीवन के ववववध स्वरुपों को  म िाफ-िाफ ग्रामीण आइनों में देख िकते  ैं। श र  ो या गॉवं 
दोनों प्रकार के जीवन में ित्यता  ै, इिसलए भारतीय िमाज के गााँव सिफप  गााँव  ी न ीं  ैं बष्ल्क भारतीय 
िामाष्जक जीवन शैली  ैं।  
बीज शब्द : िमाज, िमस्या, गााँव, श र, यथाथप, िंवेदना, दृष्टटकोण, ववधवा-स्त्री, ि ानुभूतत, ऐब, ष्जजीववषा, 
श्रम, पररवेश, िभ्यता, ककिान-मजदरू, शोषण, अन्याय, कहिन, ग्रामीण। 
 

प्रस्तावना 
पे्रमचंद की दृष्टट में गााँव जीवन आख्यानों का खुला दस्तावेज़  ैं। वे अपने िाह त्य में भारत का चचत्र 

उतारते  ैं। य ााँ मानव अन्याय के ववरुद्ध िंघषप-रत  ैं चा े व  पररवेश गााँव का  ो या श र का। वे  र जग  
िाधारण आदमी िे जुड़ े र िमस्याओं को ब ुत पारखी दृष्टटकोण िे देखते  ैं। क ीं ककिान जमींदार और 
म ाजन के ववरुद्ध लड़ र ा  ै तो क ी ंववधवा पुरातन पंथी के ववरुद्ध। ये लड़ाइयााँ य ी ंतक िीसमत न ीं  ैं। 
बष्ल्क बदलते पररवेश के सलए अछूत पंड े के खखलाफ भी  ै, ष्जििे पे्रमचंद क्ांततकारी पे्ररणा िे भारत का 
नतशा  ी बदल देना चा त े ैं। उनका मानना  ै कक अब य  मूक और अि ाय जीवों का भारत न ीं र ेगा। 
बष्ल्क य  भारतीय िमाज के अगखणत जन-जीवन के ववजय पररवेश के चचत्र  ै। पे्रमचंद के िाह त्य की 
शष्तत जीवन के प्रतत ईमानदारी में  ै। भारत का िच्चा, यथाथप चचत्रण  में उनके िाह त्य में समलता  ै। य  
भारत नगरों और गााँवों में, खतेों और खसल ानों में, िंकरी गसलयों और राजपथों पर, िड़कों और गसलयारों में, 
छोटे-छोटे खेतों और टूटी-फूटी झोपड़ड़यों में तनवाि करता  ै। इि जीवन को पे्रमचंद अपनी लेखनी की शष्तत 
िे बदलना चा ते थे और वे इिमें एक िीमा तक िफल भी  ोते  ैं। पे्रमचंद के कथन का उनके पािकों के 
मन पर और उनके ववचारों पर बड़ा प्रभाव पड़ता  ै। चंूकक पे्रमचंद एक क्ांततकारी चचतंक थ।े अन्याय और 
कुरीततयों पर पे्रमचंद न े र तरफ िे आक्मण ककया। वे मजदरू और ककिान के िाथ कंधे िे कंधा समलाकर 
खड़ े ुए। वे पंड़डत के ववरोध में अछूत के िाथ और िामाष्जक तानाशा ों के ववरुद्ध ववधवा नारी के िाथ खड़ े
 ोते  ैं। पे्रमचंद तनरंकुशता के िभी रुपों के खखलाफ िंघषप में जुटे र े। वे उदार बुवद्धवादी थ।े वे पुरातन पंथी 
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और अंधववश्वािों, अंधी आस्था के ववरोधी थे। पे्रमचंद िदा मूतत प भंजक र े  ैं। ष्जनिे परंपरा के अंध-अनुयायी 
और दाि जलते थे और वैर रखते थे। ऐिे लोग पे्रमचन्द पर तनरन्तर  मले ककये, लेककन उन् ोंने डटकर और 
तनडर  ोकर उनके  मले का मुकाबला ककया।  ष्जनमें ग्रामीण िौंदयप ककिान, मजदरू के श्रम में, खते-
खसल ानों में,  रे-भरे मैदानों में और बाग-बगीचों में  म देख िकत े ैं। उनकी दृष्टट में खतेों में ल ल ाती 
फिलें भारतीय जीवन की उम्मीदें  ैं, ष्जनिे श र जीवन की खूबिूरती भी बरकरार  ै। भारतीय जीवन का 
ककिान अपन ेश्रम-िौंदयप को लुटाकर ग्रामीण और श र जीवन को गततशील एवं प्रगततशील बनाने में अपनी 
अ म भूसमका तनभाता  ै। कफर भी ग्रामीण जीवन की फटे ाली ष्जंदगी और डगर-डगर पर मुिीबतें ग्रामीण 
पररवेश को ज्यादा बदतर बनात े ैं। जीवन जीने की शैली, कथन-कथन के मध्य की वे भावनाएं जो मनुटय के 
अंदर की जीने की कलात्मक ष्जजीववषा, लड़ने का अदम्य िा ि पे्रमचंद की ग्रामीण पररवेश िे पररपूणप 
क ातनयों के मूल बबदं ुर े  ैं। पे्रमचंद एक ऐिे कथाकार  ैं जो ग्रामीण जीवन के पररवेश का सशनाख्त करत े
 ुए वे ग्रामीण पररवेश के चररत्रों का मनोववश्लेषण के स्तर तक जाकर उनकी प चान करत े ैं। इि िंदभप में 
'मुष्ततमागप' एक ऐिी  ी क ानी  ै ष्जिमें पे्रमचंद झींगुर ककिान और बुद्धू गड़रेरया के आपिी द्वंद्व को ब ुत 
बारीकी िे चचत्रण करते  ैं। दोनों के मध्य की शतु्रता एक दिूरे को बबापद कर देती  ै। दोनों ककिान िे मजदरू 
बनने के सलए वववश  ो जात े  ैं। ष्जनमें िामाष्जक कमपकाडं का भी प्रमुख योग र ा  ै। भारतीय ग्रामीण 
जीवन का यथाथप चचत्रण करते  ुए दोनों पात्रों के माध्यम िे पे्रमचंद ने सलखा  ै,"दोनों आदमी पत्थर की सिलों 
पर लेटे, और चचलम पीन ेलगे। बुद्धू ने क ा, 'तुम् ारी ऊख में आग मैंन ेलगाई थी।' झींगुर न ेववनोद भाव िे 
क ा, जानता  ूाँ। थोड़ी देर बाद झींगुर बोला, 'बतछया मैंन े ी बांधी थी, और  रर र न ेउिे कुछ खखला हदया 
था।' बुद्धू ने भी वैिे  ी भाव िे क ा, जानता  ूाँ।"1 इि क ानी में पे्रमचंद का मुख्य उदे्दश्य र ा  ै कक जो पात्र 
एक दिूरे के दशु्मन  ैं, लेककन ईटयाप-ईटयाप का इतना मेल  ोता  ै कक अंत में वे दोनों पात्र अपनी गलती तक 
को भी स्वीकार कर अपनी खासमयों िे मुतत  ोने का प्रायष्श्चत करते  ैं। अपनी गलती की स्वीकारोष्तत  ी 
मुष्ततमागप  ै। 

चंूकक पे्रमचंद का िमय पष्श्चमी िभ्यता के अततक्मण का था। इि िंदभप में 'िभ्यता का र स्य' 
क ानी मुख्य  ै। इिसलए उि काल में जो पढ़े-सलखे व्यष्तत िभ्य क लाते थे भले  ी इिकी आड़ में ररश्वत 
लेते  ों या अन्य भ्रटट कायप करते  ों, लेककन िभ्य पोशाक में उनके वास्तववक चे रे तछप जाते  ैं। दिूरे 
तरफ ग्रामीण पररवेश के असशक्षक्षत, गंवार ककिान, मजदरू थोड़ ेिे अनसभज्ञता में चूक  ो जाने पर भी िजा 
के  कदार ि रा हदये जाते  ैं। प्रस्तुत क ानी के पात्र रतनककशोर जो बड़ ेअफिर  ैं लेककन इनमें और दमड़ी, 
बलदेव म तो के मध्य िभ्यता के स्वरुप, म त्व सभन्न-सभन्न  ैं। पे्रमचंद ने सलखा  ै,"िभ्यता केवल  ुनर के 
िाथ ऐब करने का नाम  ै! आप बुरे िे बुरे काम करें, लेककन अगर आप इि पर पदाप डाल िकते  ैं, तो आप 
िभ्य  ैं, िज्जन  ैं, जेंहटलमैन। अगर आपमें य  सिफ़्त न ीं तो आप अिभ्य  ैं, गंवार  ैं, बदमाश  ैं य ी 
िभ्यता का र स्य  ै।"2 पे्रमचंद िभ्यों की िभ्यता को व्यंग्यपूणप तरीके िे खोलत े ैं और अपनी ि ानुभूतत 
को अिभ्यों के िाथ रखते  ुए यथाथप चचत्रण करते  ैं। इि िंदभप में डॉ रघुवंश न ेसलखा  ै,"पे्रमचंद िामाष्जक 
यथाथप के कथाकार  ैं, तयोंकक जैिा क ा गया  ै, उन् ोंने ह दंी कथा को भारतीय जीवन िे जोड़ा और 
िामाष्जक यथाथप की रचना करने का प्रयत्न ककया।'3 ग्रामीण पररवेश िे जुड़ी क ातनयों में अगर  म बात करें 
तो पे्रमचंद की प्रमुख क ानी 'अलग्योझा', 'िुभागी', 'िवा िेर गे ूाँ' और 'िुजान भगत' आहद ववशेष  ैं। जैिे कक 
'अलग्योझा' क ानी ग्रामीण जीवन में िंयुतत पररवार के टूटन ेऔर उिे जोड़ने की क ानी  ै। गााँव में िंयुतत 
पररवार  ोने पर िुख-शांतत, िंपष्त्त, मान-मयापदा बढ़ जात े ैं और टूटन ेपर ये िभी घट जात े ैं। जैिे कक 
रग्घू का पररवार जब िंयुतत र ता  ै तो व  ब ुत िुखी र ता  ै, लेककन भोला म तो की मतृ्यु के बाद रग्घू 
अपनी िौतेली मााँ और उिके चार-बच्चों के पालन-पोषण का कायप पररवार को जोड़ ेरखता  ै ककंतु पररवार में 
मुसलया के आत े ी िंयुतत पररवार बबखर जाता  ै। पे्रमचंद ने सलखा  ै,"रग्घू ने दांत पीिकर क ा, 'मुझ ेजला 
मत, मुसलया, न ीं तो अच्छा न  ोगा! खाना क ीं भाग न ीं जाता। एक बेला न खाऊंगा, तो मर न 
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जाऊाँ गा।...तून ेघर में दिूरा चूल् ा न ी ंजलाया, मेरे कलेज ेमें आग लगाई  ै।"4 पे्रमचंद को वास्तववक तौर पर 
 म मनोववज्ञान का लेखक क  िकते  ैं। तयोंकक वे पात्रों के मन में इतनी बारीकी िे झााँकते  ुए यथाथप 
चचत्रण करत े  ैं कक उििे ककिी भी अन्य लेखक की तुलना न ीं  ो िकती  ै। इिी कड़ी में पे्रमचंद की 
क ानी 'िुभागी' भी अपना ववशेष स्थान रखती  ै। ष्जिमें पे्रमचंद एक बाल-ववधवा स्त्री कुभागी को िुभागी 
बनाते  ैं, और जब व  जीवनपयतं बबना ब्या  ककये अपने माता-वपता की िेवा करना चा ती  ै। मााँ की मतृ्यु 
के पश्चात व ी आग भी देती  ै। िजनसि ं िुभागी की इि कमपशीलता िे प्रभाववत  ोकर वे िुभागी को 
अपना पुत्र-वधू के रुप में स्वीकार करते  ैं। इि िंदभप में पे्रमचंद ने सलखा  ै,"िजनसि ं - मेरी इच्छा  ै कक 
तुम मेरी ब ू बनकर मेरे घर को पववत्र करो। मैं जात-पांत का कायल  ूाँ, मगर तुमने मेरे िारे बंधन तोड़ 
हदए।"5 क ानी में पे्रमचंद बाह्य िौंदयप की तुलना में भीतरी िौंदयप को अचधक म त्व देत े ैं, और वे स्त्री का 
उत्कषप करत े ैं। य ााँ लेखक स्त्री को अबला िे िबला बना स्त्री का एक आदशप चररत्र प्रस्तुत करते  ैं। इि 
िंदभप में क ें तो पे्रमचंद स्त्री-ववमशप को य ााँ प्रस्तुत करते  ुए एक 'रोल मॉडल' स्त्री स्वरुप को  मारे िमक्ष 
उपष्स्थत करते  ैं। जैिे कक पे्रमचंद अपनी मुख्य क ानी 'िुजान भगत' में िुजान भगत जैिा एक नये रुप का 
ककिान गढ़ते  ैं। जो िंपन्न  ोकर भी धमप और कीतत प की ओर उन्मुख  ोता  ै। व  गॉवं में पतका कुआं 
बनवाता  ै, गया तीथप की यात्रा करता  ै और लौटकर ब्रह्मभोज देता  ै। व  अब धासमपक, िाष्त्वक और 
नैततक जीवन जीता  ै। इि प्रकार 'िुजान भगत' क ानी एक अपमातनत वपता की अदम्य ष्जजीववषा, पुरुषाथप, 
श्रमशीलता, दानशीलता, परोपकाररता एवं प्रततटिा वप्रयता की क ानी बन जाती  ै। पे्रमचंद की मानवीय मन 
की अतत व्यापक ज्ञान की वज  िे वे ऐिे स्वरुप को प्रततष्टित कर पाते  ैं। उन् ोंने सलखा  ै,"िुजान म तो 
िुजान भगत  ो गये। भगत के आचार-ववचार कुछ और  ोते  ैं- व  बबना स्नान ककये कुछ न ी ं
खाता।...खाना-पान में भी उिे ब ुत ववचार रखना पड़ता  ै। िबिे बड़ी बात य   ै कक झूि का त्याग करना 
पड़ता  ै। भगत झूि न ीं बोलता।"6 इि िंदभप में एम.िी.जोशी ने सलखा  ै,"पे्रमचंद अपने लेखन में एक 
ववसशटट ववचारधारा को लेकर चले  ैं, इिमें िंदे  न ीं। य  भी िच  ै कक वे िाह त्य को मानव जीवन के 
यथाथों की असभव्यष्तत मानत े  ैं और उनका दृष्टटकोण अवश्य  ी िुधारवादी था।"7 पे्रमचंद की बे तरीन 
क ातनयों में 'िवा िेर गे ूाँ' प्रमुख  ै। ष्जिमें ककिानों के िंघषप, पररश्रम, पीड़ा और ककि प्रकार एक ककिान 
कहिन पररष्स्थततयों में भी ववववध िमस्याओं का मजबूरन िामना करने के सलए बाध्य  ैं, ककि प्रकार शोषक 
िमाज इनके इदप-चगदप मौजूद  ै इिका पे्रमचंद यथाथप चचत्रण करत े  ैं। श र के िमानातंर गााँवों में  ावी 
िा ूकारी व्यवस्था ककिानों के जीवन को ककि कदर पस्त कर देती  ै, अथापत जीवन को तोड़कर रख देती। 
आखखर िवाल  ै कक ककिान कबतक िा ूकारों द्वारा कुचला जाता र ेगा। पे्रमचंद ने सलखा  ै,"ववप्र म ाराज 
िाल में दो बार खसल ानी सलया करत ेथे। शंकर न ेहदल में क ा, िवा िेर गे ूाँ इन् ें तया लौटाऊं, पंिेरी के 
बदले कुछ ज्यादा खसल ानी दे दूाँगा।...िरल शंकर को तया मालूम था कक य  िवा िेर गे ूाँ चुकाने के सलए 
मुझे दिूरा जन्म लेना पड़गेा।"8 इि प्रकार पे्रमचंद ने इि क ानी के माध्यम िे शोषक और शोवषत के बीच 
के अन्तमपन के द्वंद्व को उजागर ककया  ै और िाथ  ी िामाष्जक एवं िांस्कृततक पररपे्रक्ष्य में उि ववषमता 
को य ााँ लेखक ने उभारा  ै जो क ीं-न-क ीं िामान्य लोगों की दृष्टट िे ओझल  ै। गााँव के शांत वातावरण, 
व ााँ के तौर-तरीकों, व ााँ के र न-ि न, खान-पान अमूमन ग्रामीण िमाज की िमग्र िंस्कृतत को पे्रमचंद न े
बख़ूबी तरीकों िे प्रस्तुत ककया  ै। ग्रामीण वातावरण की जीवंत स्वरुप को उनकी अन्य क ातनयों में भी  म 
देख िकते  ैं, जैिे कक 'पूि की रात' और 'दो बैलों की कथा' में गॉवं की समट्टी की िुगंध,  ाबो वा का स्वरुप, 
ग्रामीण लोगों के अंदर अदम्य ष्जजीववषा, िा ि और ववपरीत पररष्स्थततयों में लड़ने का अन्तमपन की शष्तत 
तथा कहिन िे कहिन िमस्याओं िे जूझने की पराक्म ह म्मत ये िभी पे्रमचंद की क ातनयों के मूल में  ैं, 
जो ग्रामीण पररवेश को उत्कषप रुप देते  ैं। िमानांतर तौर पर पे्रमचंद की क ातनयों में लोगों का जीवन खेती 
करना, पशुओं  की देखभाल करना, छोटे-बड़ ेतीज-त्यौ ार ये िभी उनकी क ातनयों में बोल उिते  ैं, और य ी 



Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 66 

कारण  ै कक उनकी क ातनयााँ ि ज िड़ ि ज रुप में िाधारण िमू ों िे भी अपना िंवाद स्थावपत करने में 
िक्षम  ोती  ैं। 

तनटकषपतः  म क  िकते  ैं कक पे्रमचंद ने अपनी ग्रामीण जीवन की क ातनयों के द्वारा भारतीय 
िामाष्जक, िांस्कृततक पररवेश को ब ुत  ी यथाथप रुप में चचबत्रत ककया  ै। वे एक िफल मनोचचककत्िक बन 
ग्रामीण वातावरण को िूक्ष्मता िे तनरीक्षण और परीक्षण करते  ैं तथा ग्रामीण पररवेश मन के द्वंद्व को 
उजागर करते  ैं। िाथ  ी उनके ग्रामीण पात्रों में चा े स्त्री  ो या पुरुष िभी को यथाथप स्वरुप में चचबत्रत करत े
 ुए उनके आपिी िंवादों और भाषा के माध्यम िे ग्रामीण वातावरण को िजीवता िे अंककत करने में पे्रमचंद 
िफल  ोते  ैं। ग्रामीण िमाज की जमींदारी, शोषण नीतत, िा ूकारी शोषण प्रवषृ्त्त, नीतत तथा िंयुतत पररवार 
के िद-चररत्रों और उनकी रुपरेखा को पे्रमचंद बड़ी िफलता िे चचत्रण करते  ैं। भारतीय िमाज में िंयुतत 
पररवार के टूटने और जुड़ने की यथावत प्रकक्या चलती र ती  ै, ष्जिको लेखक अतत म ीन दृष्टटकोण िे 
चचत्रण करता  ै। इि प्रकार पे्रमचंद भारतीय िमाज के ग्रामीण पररवेश को िमझन ेऔर उनकी त  तक 
जाकर अच्छाई, मनोमासलन्य, ववचार-चचतंन को उजागर करन ेकी अत्यंत िूक्ष्म कोसशश कर उन् ें प्रस्तुत करने 
में िक्षम  ैं। फलतः पे्रमचंद भारतीय ग्रामीण िमाज के प्रबल लेखक  ैं, ष्जिको उन् ोंने जीवनपयतं देखा, 
भोगा और उिको अपनी लेखनी के माध्यम िे यथाथप चचत्रण ककया। पे्रमचंद पािकों के ववशाल िमुदाय तक 
प ंुचने की असभलाषा िे वे ऐिी भाषा अपनाते  ैं कक जो िरल, ि ज और िशतत  ै, ष्जिे  म कुछ  ी 
शब्दों के बदलाव िे चा े ह दंी या उदूप क  िकते  ैं। य ी कारण  ै उनकी भाषा की पैि दरू-दरू तक िभी 
तर  के पररवेशों तक  ै। उनकी भाषा की चा त ग्रामीण पररवेश के कोने-कोने तक िमाह त  ै, ष्जिे बड़ी 
िरलता, ि जता िे अपढ़ लोग भी उनकी क ातनयों को लोक-कथा के तौर पर क ते  में आज भी ग्रामीण 
पररवेश में समल जायेंगे। 
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f'k{kk ds vf/kdkj vf/kfu;e 2009 ds lUnHkZ esa futh izkFkfed fo|ky;ksa ds 

f'k{kdksa dh tkx#drk dk v/;;u 

 

MkW0 vt; dqekj flag 

lgk;d f'k{kd] lh-,p-ch-,l-] ch-,p-;w-] okjk.klh 

 

lkjka'k 
RTE Act 2009 esa f”k{kk ds lkoZHkkSfedj.k ds y{; dks izkIr djus ds fy, mi;qDr izko/kkuksa dk 

fu/kkZj.k ,oa muds fØ;kUo;u dks lqfuf”pr djus ds fy, mfpr O;oLFkk,a dh x;h gSA ijUrq lQyrk 

rHkh feysxh tc izR;sd lEcfU/kr bdkbZ vius mŸkjnkf;Roksa dk lgh fuoZgu djsxhA blds fØ;kUo;u gsrq 

O;oLFkkvksa esa futh izkFkfed fo|ky; dk Hkh izeq[k LFkku gSA 

 

fdlh Hkh jk’Vª ,oa lekt dk fodkl mlesa fuokl djus okys O;fDr;ksa dh ;ksX;rk] dq”kyrk ,oa 

dk;Z{kerk ij fuHkZj djrk gS vkSj bu xq.kksa dk fodkl f'k{kk ds ek/;e ls gh lEHko gSA bl n`f’V ls ;g 

vko”;d gks tkrk gS fd jk’Vª vius lHkh ukxfjdksa ds fy, mfpr f'k{k.k&izf”k{k.k dh O;oLFkk lqfuf'pr 

djsA cPps fdlh Hkh jk"Vª ;k lekt dk Hkfo’; gksrs gaSA vr% Hkkoh lekt ,oa jk"Vª ds fuekZ.k ds fy, 

cPpksa dh f'k{kk dk mfpr izcU/k djuk izR;sd jk"Vª ,oa lekt dk drZO; gks tkrk gSA mDr egRo dks 

/;ku esa j[krs gq, izkFkfed f'k{kk ij lcls vf/kd /;ku nsuk vko';d gks tkrk gS D;ksafd izkFkfed f'k{kk 

lq;ksX; ukxfjdksa ds fuekZ.k dh vk/kkjf'kyk gSA  

dksBkjh vk;ksx ¼1964&66½ vius izfrosnu esa izkFkfed f'k{kk ds ckjs esa fy[kk gS **izkFkfed f'k{kk 

dk mn~ns”; ckyd dks Hkkoh thou dh ifjfLFkfr;ksa dk lkeuk djus esa leFkZ cukus ds fy, “kkjhfjd 

rFkk ekufld izf”k{k.k nsdj bl izdkj ls fodflr djuk gS fd og okLro esa ,d mi;ksxh ukxfjd cu 

ldsA** fo|ky; ekuo O;fDŸkRo ds fofHkUu vk;keksa dh igpku djds f'k{kk }kjk mudk laj{k.k ,oa 

fodkl djrk gS D;ksafd izR;sd O;fDr ds Hkkoh thou dk ifj.kke bUgha vk;keksa ij fuHkZj djrk gSA 

fo|ky;ksa dh miyC/krk] lekt ds lHkh oxksZa ds fy, f'k{kk ds leku volj iznku djuk ,oa fo|ky;ksa esa 

leqfpr lalk/kuksa dk gksuk vkfn ,sls eqn~ns gaS ftudk /;ku j[kuk izR;sd f'k{kk ra= ds fy, vfuok;Z gSA 

Lora=rk ds yxHkx N% n'kd i'pkr~ 16 tqykbZ] 2006 dks cPpksa ds fy, fu%'kqYd vkSj vfuok;Z 

f'k{kk dk liuk ^^fu%'kqYd vkSj vfuok;Z cky f'k{kk dk vf/kdkj vf/kfu;e] 2009** ds :i esa lkdkj 

gqvkA ;g fo/ks;d dSfcusV }kjk 2 tqykbZ] 2009 dks LohÑr fd;k x;k] jkT; lHkk us ;g fcy 20 tqykbZ] 

2009 dks o yksdlHkk esas 4 vxLr] 2009 dks ikfjr gqvkA 26 vxLr] 2009 dks jk"Vªifr dh LohÑfr 

feyus ds ckn 27 vxLr 2009 dks Hkkjr ljdkj ds jkt i= esa izdkf'kr fd;k x;kA 1 vizSy] 2010 dks 

bls tEew ,oa d”ehj jkT; dks NksM+dj iwjs Hkkjr esa ykxw dj fn;k x;k gSA f'k{kk dk vf/kdkj vf/kfu;e 

2009 dks ykxw gksrs gh 6&14 vk;q oxZ rd ds izR;sd cPps dk vius utnhdh fo|ky; esa fu%'kqYd ,oa 

vfuok;Z izkFkfed f'k{kk izkIr djus dk dkuwuh vf/kdkj fey x;kA 

“kks/k iz”u& f”k{kk ds lkoZHkkSfedj.k ds y{; dks ikus ds fy, mDr vf/kfu;e 1 vizSy 2010 ls izHkkoh 

gqvkA Lora=rk izkfIr ds mijkUr fiNys 63 o’kksZa dk vuqHko ;g crkrk gS fd f”k{kk ds lkoZHkkSfedj.k gsrq 

fd;s x;s gekjs leLr iz;kl] ;kstuk,a ,oa izksRlkgu vkfn foQy gh jgs gSaA vr% RTE Act ds lUnHkZ esa 

;g iz”u mBrk gS fd D;k f”k{kk dk vf/kdkj nsus ek= ls ge fu/kkZfjr y{;ksa dks izkIr dj ysaxs\ gkykafd 

RTE Act 2009 esa f”k{kk ds lkoZHkkSfedj.k ds y{; dks izkIr djus ds fy, mi;qDr izko/kkuksa dk fu/kkZj.k 

,oa muds fØ;kUo;u dks lqfuf”pr djus ds fy, mfpr O;oLFkk,a dh x;h gSA ijUrq lQyrk rHkh 

feysxh tc izR;sd lEcfU/kr bdkbZ vius mŸkjnkf;Roksa dk lgh fuoZgu djsxhA blds fØ;kUo;u gsrq 

O;oLFkkvksa esa futh izkFkfed fo|ky; dk Hkh izeq[k LFkku gSA blh lUnHkZ esa “kks/kdrkZ ds eu esa fuEu 

iz”u [kM +s gq, fd& 

➢ D;k futh izkFkfed fo|ky;ksa esa dk;Zjr f”k{kd fu%'kqYd ,oa vfuok;Z cky f'k{kk dk vf/kdkj 

vf/kfu;e 2009 ds ckjs esa Li’V tkudkjh j[krs gS\  
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➢ futh fo|ky;ksa esa dk;Zjr f”k{kd fu%'kqYd ,oa vfuok;Z cky f'k{kk dk vf/kdkj vf/kfu;e 2009 ds 

lanHkZ esa tkx:drk dh orZeku fLFkfr D;k gS\ 

leL;k dFku%& f'k{kk ds vf/kdkj vf/kfu;e 2009 ds lUnHkZ esa futh izkFkfed fo|ky;ksa ds f”k{kdksa dh 

tkx:drk dk v/;;uA 

v/;;u ds mn~ns'; %& fu%'kqYd ,oa vfuok;Z cky f'k{kk dk vf/kdkj vf/kfu;e 2009 ds lUnHkZ esa futh 

izkFkfed fo|ky;ksa esa dk;Zjr f”k{kdksa dh tkx:drk dk v/;;u djukA 

v/;;u dh fof/k %& leL;k dh izd`fr dks /;ku esa j[krs gq, o.kZukRed losZ{k.k fof/k iz;qDr dh x;h gSA 

lexz%&izLrqr 'kks/k esa lexz ds :i esa okjk.klh tuin ds vUrxZr vkus okys csfld f'k{kk ifj’kn m0iz0 

}kjk lapkfyr leLr izkFkfed fo|ky;ksa dks lfEefyr fd;k x;k gSA 

izfrn'kZ ,oa izfrn'kZu %& izLrqr 'kks/k esa Okkjk.klh tuin ds vUrxZr vkus okys m0iz0 csfld f'k{kk ifj’kn 

}kjk ekU;rk izkIr futh izkFkfed fo|ky;ksa esa ls mn~ns”;iw.kZ izfrn'kZu fof/k }kjk 40 fo|ky;ksa esa dk;Zjr 

f”k{kdksa dk p;u v/;;u ds fy, izfrn'kZ ds :i esa fd;k x;k gSA 

v/;;u gsrq iz;qDr midj.k %& f'k{kk ds vf/kdkj vf/kfu;e 2009 ds lUnHkZ esa futh izkFkfed fo|ky;ksa 

esa dk;Zjr f”k{kdksa gsrq tkx:drk iz”ukoyhA 

lheakdu %& izLrqr 'kks/k esa dsoy okjk.klh tuin dks gh lfEefyr fd;k x;k gSA 

• izLrqr v/;;u eas csfld f'k{kk ifj’kn mñizñ }kjk ekU;rk izkIr fo|ky;ksa dk gh v/;;u fd;k x;k gSA 

• izLrqr v/;;u esa futh fo|ky;ksa dks lfEefyr fd;k x;k gSA 

mn~ns”;& f”k{kk ds vf/kdkj vf/kfu;e 2009 ds lUnHkZ esa futh izkFkfed fo|ky;ksa esa dk;Zjr f”k{kdksa dh 

tkx:drk dk v/;;u djukA 

“kks/kdrkZ mn~ns”; dh iwfrZ ds fy, *f”k{kk ds vf/kdkj vf/kfu;e 2009 ds lUnHkZ esa futh 

izkFkfed fo|ky;ksa gsrq tkx:drk iz”ukoyh* dk fuekZ.k fd;k gSA bl iz”ukoyh esa futh izkFkfed 

fo|ky;ksa ls lEcfU/kr f”k{kk ds vf/kdkj vf/kfu;e 2009 ds Hkkx&4 ds vuqPNsn 12 esa fu/kkZfjr 

mŸkjnkf;Roksa ls lEcfU/kr dqy 15 iz”u gSA  

iz”u la[;k&1% fo|ky; esa vykfHkr ,oa fiNM+s lewg ds cPpksa ds fy, fdl izdkj dh izos”k izfØ;k 

viuk;h tkrh gS \  

lkj.kh& fo|ky; esa vykfHkr ,oa fiNM+s lewg ds cPpksa ds izos”k izfØ;k ds lEcU/k esa futh izkFkfed 

fo|ky;ksa ds v/;kidksa dh vuqfØ;kvksa dk fodYiokj fooj.k 

Ø0la0 fodYi iz/kkuk/;kidksa dh la[;k 
1- jkT; ljdkj }kjk fu/kkZfjr 70% 

2- viuh lqfo/kkuqlkj 08% 

3- ykVjh fof/k }kjk 10% 

4- vykfHkr ,oa fiNM+s cPpksa ds fy, dksbZ 

izko/kku ugha gS 

12% 

         
mijksDr lkj.kh ls Li’V gS fd futh izkFkfed fo|ky;ksa ds 70 izfr”kr iz/kkuk/;kidksa us Lohdkj 

fd;k fd vykfHkr ,oa fiNM+s lewg ds ckydksa ds izos”k ds fy, jkT; ljdkj }kjk fu/kkZfjr izfØ;k 

viuk;h tkrh gS] tcfd 08 izfr”kr yksxksa us dgk fd viuh lqfo/kkuqlkj izos”k fn;k tkrk gSA 10 

izfr”kr ds vuqlkj ykVjh fof/k }kjk ukekadu fd;k tkrk gS tcfd 12 izfr”kr iz/kkuk/;kidksa us Lohdkj 

fd muds fo|ky; esa vykfHkr ,oa fiNM+s lewg ds ckydkas ds izos”k ds fy, dksbZ izko/kku ugha gSA 

lhñlhñ,lñ ¼2012½ ds v/;;u ds ifj.kke ls bl ckr dh iqf’V gksrh gS fd fuEu ctV okys futh 

izkFkfed fo|ky; izos'k ds fy, ykVjh fof/k dk iz;ksx ugha djrs gaS bu fo|ky;ksa esa fdlh ds ifjp; ;k 

tkuus okys cPpksa dks izos'k ns fn;k tkrk gSA pkS/kjh] ,lñ ¼2014½ us Hkh v/;;u ds QyLo:i ;g ik;k 

fd 37 izfr”kr fo|ky; fu%”kqYd f”k{kk nsus dh nkok djrs Fks ysfdu ;g fu/kkZfjr ekudksa ds vuqlkj ugha 

ik;k x;kA 36 izfr”kr fo|ky;ksa esa f”k{kk ds vf/kdkj vf/kfu;e 2009 ds vuqPNsn&12 ¼x½ ds vUrxZr 

25 izfr”kr vykfHkr ,oa vkfFkZd :Ik ls fiNM+s cPpksa dks izos”k ugha fn;k x;k FkkA v/;;u ds QyLo:i 

;g ik;k gS fd vf/kdka”k fo|ky; esa f”k{kk ds vf/kdkj vf/kfu;e 2009 ds vuqPNsn ds rgr 25 izfr”kr 
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vykfHkr ,oa fiNM+s lewg ds ckydksa ds izos”k ds fy, ykVjh fof/k dk iz;ksx fd;k tkrk gS tks izLrqr 

“kks/k ifj.kke ds leku gSA flag] vkjñdsñ ,.M jkst] ,yñ ¼2015½ us v/;;u ds fu’d’kZ esa ik;k fd jk¡ph 

ftys esa 2013 esa dsoy 25 izfr”kr ds lkis{k dsoy 1-6 izfr”kr vykfHkr ,oa fiNM+s lewg ds ckyd gh 

futh izkFkfed fo|ky;ksa esa izos”k ik lds gaSA tcfd iwjs >kj[k.M esa dsoy 3-3 izfr”kr cPps gh bl 

izko/kku ds rgr izos”k ik;s gSa tks izLrqr ifj.kke ds vuq#i gSA  

iz”u la[;k&2 % D;k fo|ky; esa fo|kfFkZ;ksa ds izos”k ds igys muds vfHkHkkodksa dk lk{kkRdkj fy;k tkrk gS\ 

lkj.kh& fo|ky; esa fo|kfFkZ;ksa ds izos”k ds igys muds vfHkHkkodksa dk lk{kkRdkj fy;s tkus ds lEcU/k esa 

futh izkFkfed fo|ky; ds v/;kidksa dh vuqfØ;kvksa dh vko`fŸk ,oa izfr”kr 

vuqfØ;k gk¡ ughaa 
v/;kidksa dh la[;k 00 ¼00%½ 100 ¼100%½ 

 

mijksDr lkj.kh ls iznf”kZr gksrk gS fd lHkh ¼100 izfr”kr½ futh izkFkfed fo|ky;ksa ds v/;kidksa 

us Lohdkj fd;k fd fo|kfFkZ;ksa ds izos”k ds igys muds vfHkHkkodksa dk lk{kkRdkj ugha fy;k tkrk gSA 

iz”u la[;k&3% D;k fo|kfFkZ;ksa ls izos”k “kqYd fy;k tkrk gS \ 

lkj.kh& fo|kfFkZ;ksa ls izos”k “kqYd ysus ds lEcU/k esa futh izkFkfed fo|ky; ds v/;kidksa dh vuqfØ;kvksa 

dh vko`fŸk ,oa izfr”kr 

vuqfØ;k gk¡ ugha 
v/;kidksa dh la[;k 10 ¼10%½ 90 ¼90%½ 

 

mijksDr lkj.kh ls iznf”kZr gksrk gS fd 10 izfr”kr futh izkFkfed fo|ky;ksa ds v/;kidksa us 

Lohdkj fd;k fd 25 izfr”kr vykfHkr ,oa fiNM+s lewg ds cPpksa ls izos”k “kqYd fy;k tkrk gS tcfd 90 

izfr”kr v/;kidksa us crk;k fd izos”k “kqYd ugha fy;k tkrk gSA “kks/kdrkZ }kjk v/;kidksa ls vukSipkfjd 

ppkZ ls irk pyk fd vykfHkr ,oa fiNM+s lewg ds cPpksa ls izos”k ds le; lkekU; cPpksa dh rqyuk esa 

Qhl de fy;k tkrk gSA eqjyh/kju] dsñ ¼2014½ us v/;;u esa crk;k fd izos”k izfØ;k fo|ky; ds Lrj 

ij lEiUu gksrk gS ftlesa vusd izdkj fd vfu;feŸkk ik;h tkrh gS tSls euekus <ax ls cPpksa dks izos”k 

nsuk ,oa “kqYd fu/kkZfjr djuk vkfnA uk;d] chñdsñ ¼2012½ us v/;;u esa ik;k fd crk;k fd 37 izfr'kr 

fo|ky;ksa us Lohdkj fd;k fd f”k{kk ds vf/kdkj vf/kfu;e 2009 ekud ds ctk; fdlh nwljs rjhds ls 

25 izfr'kr vyfHkr lewg ds cPpksa dks fu%'kqYd ,oa vfuok;Z f'k{kk iznku djrs Fks tSls fdlh vfHkHkkod 

rhu cPpksa ds i<+us ij ,d cPps ls dksbZ Hkh 'kqYd ugha fy;k tkrk FkkA 

iz”u la[;k&4% fo|ky; fdl&fdl enksa ls vfrfjDr “kqYd ysrh gS \ 

lkj.kh& fo|ky; esa vfrfjDr “kqYd ysus ds lEcU/k esa futh izkFkfed fo|ky;ksa ds v/;kidksa dh 

vuqfØ;kvksa dh vko`fŸk ,oa izfr”kr dk fodYiokj fooj.k 

Ø0la0 fodYi v/;kidksa dh la[;k izfrmRkj ¼gk¡½ 

1- ifjogu “kqYd 93 ¼93%½ 

2- fdrkc “kqYd 87 ¼87%½ 

3- ijh{kk “kqYd 84 ¼84%½ 

4- ;wfuQkeZ “kqYd 94 ¼94%½ 

 

mijksDr lkj.kh ls irk pyrk gS fd 93 izfr”kr v/;kidksa us Lohdkj fd;k fd cPpksa ls 

ifjogu “kqYd fy;k tkrk gSA 97 izfr”kr yksxksa us crk;k fd fdrkc “kqYd cPpksa dks nsuk iM+rk gS ,oa 

84 izfr”kr iz/kkuk/;kidksa us dgk fd cPpksa ls ijh{kk “kqYd fy;k tkrk gS tcfd 94 izfr”kr yksxksa us 

Lohdkj fd;k vykfHkr ,oa fiNM+s lewg ds cPpksa dks ;wfuQkeZ “k qYd nsuk iM+rk gSA  

iz”u la[;k&5% D;k fo|ky; esa vykfHkr ,oa fiNM+s lewg ds cPpksa dks lkekU; cPpksa dh rjg lqfo/kk,¡ 

iznku dh tkrh gS \ 

lkj.kh& fo|ky; esa vykfHkr ,oa fiNM+s lewg ds cPpksa dks lkekU; cPpksa dh rjg lqfo/kk,¡ iznku djus 

ds lEcU/k esa futh izkFkfed fo|ky;ksa ds v/;kidkas dh vuqqfØ;kvksa dh vko`fŸk ,oa izfr”kr 
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vuqfØ;k gk¡ ugha 
iz/kkuk/;kidksa dh la[;k 100 ¼100%½ 00 ¼00%½ 

 

mijksDr lkj.kh la[;k ls Li’V gksrk gS fd lHkh v/;kidksa us Lohdkj fd;k fd muds fo|ky; 

esa vykfHkr ,oa fiNM+s lewg ds cPpksa dks lkekU; cPpksa dh rjg lqfo/kk,¡ iznku dh tkrh gSA vr% fdlh 

Hkh izdkj dk HksnHkko ugha fd;k tkrk gSA 

vr% mijksDr lkj.kh ds vk/kkj ij ge dg ldrs gSa fd vykfHkr ,oa fiNM+s lewg ds ckydksa dks 

fo|ky; esa lqfo/kk,¡ iznku djus ds lEcU/kh izko/kku dk vuqikyu f”k{kk ds vf/kdkj vf/kfu;e 2009 ds 

vuq:i gSA 

iz”u la[;k&6 D;k 25 izfr”kr vykfHkr ,oa fiNM+s lewg ds cPpksa ds izos”k gsrq ljdkj }kjk fn”kk funsZ”k 

tkjh fd;k tkrk gS \ 

lkj.kh& 25 izfr”kr vykfHkr ,oa fiNM+s lewg ds cPpksa ds izos”k gsrq ljdkj }kjk fn”kk funsZ”k tkjh djus 

ds lEcU/k esa futh izkFkfed fo|ky;ksa ds v/;kidksa dh vuqfØ;kvksa dh vko`fŸk ,oa izfr”kr 

vuqfØ;k gk¡ ugha 
iz/kku/;kidksa dh la[;k 94 ¼94%½ 06 ¼06%½ 

 

mijksDr lkj.kh la[;k ls fofnr gksrk gS fd 06 izfr”kr v/;kidksa us ;g Lohdkj fd;k fd 

ljdkj }kjk 25 izfr”kr vykfHkr ,oa fiNM+s lewg ds ckydksa ds izos”k gsrq dksbZ Li’V fn”kk&funsZ”k tkjh 

ugha fd;k tkrk gSA 

vr% lkj.kh ls Li’V gksrk gS futh izkFkfed fo|ky;kas esa 25 izfr”kr vykfHkr ,oa fiNM+s lewg 

ds ckydksa ds izos”k gsrq ljdkj }kjk fn”kk&funsZ”k tkjh djus lEcU/kh izko/kku dk vuqikyu f”k{kk ds 

vf/kdkj vf/kfu;e 2009 ds vuq:i ugha fd;k tkrk gSA flag] vkjñdsñ ,.M jkst] ,yñ ¼2015½ ds “kks/k 

ifj.kke ls Hkh bl ckr dh iqf’V gksrh gS fd ljdkj }kjk bl izko/kku dks ykxw djus ds fy, Bksl uhfr 

ugha cuk;h x;h gS ftlls tehuh Lrj ij bls fØ;kfUor fd;k tk ldsA bl izko/kku dks ykxw djus ds 

fy, tks izko/kku cuk;s x;s gSa oks vLi’V ,oa vi;kZIr gSA v/;;u esa ik;k fd f”k{kk ds vf/kdkj 

vf/kfu;e 2009 ykxw gksus ds nks lky ckn Hkh ljdkj ds }kjk 25 izfr”kr vkjf{kr ckydksa ds lEcU/k esa 

dksbZ tkudkjh ugha ek¡xh x;hA egsUnyk] ,ñ ,.M eq[kksik/;k;] vkjñ,ñ ¼2014½] ,oa inekUnHkk ¼2014½ us 

dgk fd ljdkj }kjk miyC/k iM+ksl fo|ky; ,oa muds fjDr lhVksa dk C;ksjk vkuykbu miyC/k djk;k 

tkrk gSA ysfdu ;s vykfHkr ,oa fiNM+s lewg ds vfHkHkkodksa ds de i<+s&fy[ks ;k vf”kf{kr gksus ds dkj.k 

;g lqfo/kk mudh igq¡p ds ckgj gSA cPpksa ds vfHkHkkodksa dks bl izko/kku ds lEcU/k esa tkudkjh ugha gS 

ftlls mfpr :i ls fØ;kUo;u esa ck/kk mRiUu gks jgh gSA 

iz”u la[;k&7% fo|ky; esa 25 izfr”kr vykfHkr ,oa fiNM+s lewg ds cPpksa ds izos”k gsrq fdl&fdl izek.k 

i=ksa dh vko”;drk gksrh gS \ 

lkj.kh& fo|ky; esa 25 izfr”kr vykfHkr ,oa fiNM+s lewg ds cPpksa ds izos”k gsrq vko”;d izek.k i=ksa ds 

lEcU/k esa futh izkFkfed fo|ky;ksa ds v/;kidksa dh vuqfØ;kvksa dh vkòfŸk ,oa izfr”kr dk fodYiokj fooj.k 

Ø0la0 fodYi gk¡ ugha 
1- tUe izek.k i= 60 ¼60%½ 40 ¼40%½ 

2- tkfr izek.k i= 70 ¼10%½ 30 ¼30%½ 

3- vk; izek.k i= 70 ¼10%½ 30 ¼90%½ 

4- ch0ih0,y0@vU;ksn; jk”ku dkMZ 8 ¼8%½ 92 ¼92%½ 

 

mijksDr lkj.kh ls Li’V gksrk gS fd futh izkFkfed fo|ky;ksa ds 60 izfr”kr v/;kidksa us crk;k 

fd izos”k ds fy, tUe izek.k i= tek djuk vko”;d gSA 70 izfr”kr v/;kidksa us dgk fd 25 izfr”kr 

vykfHkr ,oa fiNM+s lewg ds ckydksa dks izos”k ds le; tkfr izek.k i= nsuk gksrk gSA 70 izfr”kr yksxksa 

us vk; izek.k i= ,oa 8 izfr”kr v/;kidksa us Lohdkj fd;k fd izos”k ds le; ch0ih0,y0 ;k vU;ksn; 

dkMZ dh vko”;drk iM+rh gSaA 
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vr% lkj.kh ls ;g iznf”kZr gksrk gS fd futh izkFkfed fo|ky; 25 izfr”kr vykfHkr ,oa fiNM+s 

lewg ds ckydksa dk igpku djus ds fy, tkfr] vk; ,oa jk”ku dkMZ dk mi;ksx djrs gSA v/;;u esa 

cgqr de futh fo|ky; ,sls gS tgk¡ 25 izfr”kr vykfHkr ,oa fiNMs+ lewg ds ckydksa ds izos”k gsrq 

jk”kudkMZ dk mi;ksx fd;k tkrk gSA lhñlhñ,lñ ¼2012½ us vius “kks/k fu’d’kZ esa crk;k fd futh 

fo|ky;ksa dks vuqPNsn&12 ds 1 ¼x½ ds fØ;kUo;u esa lcls cM+h ck/kk detksj oxZ ds vfHkHkkodksa }kjk 

vfuok;Z dkxtkr miyC/k u djk ikuk crk;k gSA pkS/kjh] ,lñ ¼2014½ us v/;;u esa ik;k fd vykfHkr 

,oa fiNM lewg ds ckydksa ds fy, vk; izek.k] tkfr izek.k ,oa tUe izek.k vfuok;Z FkkA 

iz”u la[;k&8 D;k fdlh cPps dks 'kkjhfjd ;k ekufld n.M ugha fn;k tkrk gS\ 

lkj.kh % fo|ky; esa fo|kfFkZ;ksa dks 'kkjhfjd ;k ekufld n.M fn;s tkus ds lEcU/k esa futh izkFkfed 

fo|ky; ds v/;kidksa dh vuqfØ;kvksa dh vko`fŸk ,oa izfr”kr 

vuqfØ;k gk¡ ugha 
v/;kidksa dh la[;k 20 ¼20%½ 80 ¼80%½ 

 

mijksDr lkj.kh ls iznf”kZr gksrk gS fd lHkh ¼80 izfr”kr½ futh izkFkfed fo|ky;ksa ds v/;kidksa 

us Lohdkj fd;k fd fdlh Hkh cPps dks 'kkjhfjd ;k ekufld n.M ugha fn;k tkrk tkrk gSA 

iz”u la[;k&9 D;k vkids }kjk fo|ky; ds f”k{k.k ds mijkUr V~;q”ku ¼futh f”k{k.k½ dk;Z fd;k tkrk gS\ 

lkj.kh % fo|ky; ds f”k{k.k ds mijkUr V~;q”ku ¼futh f”k{k.k½ dk;Z ds lanHkZ esa v/;kidksa dh vuqfØ;kvksa 

dh vko`fŸk ,oa izfr”kr 

vuqfØ;k gk¡ ugha 
v/;kidksa dh la[;k 05 ¼05%½ 95 ¼95%½ 

 

mijksDr lkj.kh ls iznf”kZr gksrk gS fd 95 izfr”kr izkFkfed fo|ky;ksa ds v/;kidksa us Lohdkj 

fd;k fd fo|ky; ds f”k{k.k ds mijkUr V~;q”ku ¼futh f”k{k.k½ dk;Z ugha fd;k tkrk gSA 

iz”u la[;k&10 &mijksDr fcUnqvksa ds vfrfjDr f”k{kk dk vf/kdkj vf/kfu;e ds rgr~ izHkkoh f”k{k.k dk;Z] 

LoLFk fo|ky;h okrkoj.k ,oa cPpksa ds leL;kvksa ds lek/kku gsrq mi;qDr mik;ksa ds ckjs esa d`Ik;k vius 

lq>ko nasA 

izHkkoh f”k{k.k dk;Z] LoLFk fo|ky;h okrkoj.k ,oa cPpksa ds leL;kvksa ds lek/kku gsrq 

v/kksfyf[kr lq>ko fn;s x;s& 

➢ fo|ky; ds dk;kZy;h dk;Z ls ;fn lEcfU/kr fo|ky; ds f”k{kd dks vyx dj fn;k tk;] rFkk “kklu 

vius Lrj ls fdlh vU; deZpkjh dks fu;qDr djs rks f”k{kk esa xq.koÙkk c<+sxhA f”k{kd dks dsoy f”k{k.k 

dk;Z gsrq j[kk tk;( D;ksafd vfrfjDr dk;Z ls ekufld ruko dh fLFkfr mRiUu gksrh gSA 

➢ v/;kidksa dks le; ij vkus gsrq funsZf”kr fd;k tk;A  

➢ ;kstukvksa dk ykHk tSls& ;qfuQkeZ] fdrkcs] Nk=o`fr bR;kfn le; ij miyC/k djk;h tk¡;A 

➢ e/;kUg Hkkstu ;kstuk&[kk|ku o duotZu dkLV lgh ek=k esa ,oa ,Mokal esa feyus ij gh leL;k 

nwj gks ldrh gSA 

➢ yxHkx lHkh fo|ky;ksa esa izcU/k lfefr ds lnL; o inkf/kdkjh vf”kf{kr gksrs gS dsoy 

vkSipkfjdrko”k lfefr esa j[k fn;k tkrk gSA vr% f”k{kk foHkkx }kjk lHkh fo|ky;ksa dks vknsf”kr 

fd;k tk; fd vf/kdka”k lnL; f”kf{kr gksus pkfg,] ftlls fd fo|ky; dk izcU/ku Bhd <+x ls gks 

ldsA 

➢ xzkeh.k {kss= esa vf/kdka”k cPps d`’kd ,oa etnwj oxZ ds ifjokjksa ls lEcfU/kr gkssrs gaSA Qly dh cqvkbZ 

,oa dVkbZ ds le; vf/kdka”k cPps lEcfU/kr dk;Z esa yx tkrs gSa ;k ?kj ij cPpksa dh ns[kHkky djus 

yxrs gS( ftlls os fo|ky; esa vuqifLFkr jgrs gSaA vr% f”k{kk dk vf/kdkj vf/kfu;e ds vUrxZr 

[ksr ;k bZV ds HkV~Bksa ij dk;Z djus okys etnwjksaa ds cPpksa ds fy;s dksbZ ,slk fodYi fudkyk tk; 

rkfd os cPps Hkh i<+ ldsA bl lEcU/k esa mej Qk:dh ¼2011½ us vius ys[k f”k{kk gj cPps dk 

ekSfyd vf/kdkj esa fopkj O;Dr djrs gq, dgk gS fd bl dkuwu dk lcls T;knk Qk;nk Jfedksa ds 

cPps] cky etnwj] fo”ks’k vko”;drk okys cPps ;k fQj tks lkekftd] lkaLd`frd] Hkksxksfyd] Hkk’kkbZ 



Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 72 

vFkok fyxa dkjdksa dh otg ls f”k{kk ls oafpr cPpksa dks feysxk D;ksafd chp esa fo|ky; NksM+us okys 

,sls cPpksa dh la[;k vf/kd gksrh gSA os dqN le; i<+kbZ djus ds Ckkn fofHkUu dkj.kksa ls vU; dk;kZsa 

esa tqV tkrs gaSA 

➢ vuqnkfur fo|ky;ksa dks ifj’knh; ds leku lqfo/kk o lalk/ku miyC/k ugha djk;s tkrs gaSA ijh{kk ds 

nkSjku isij CySd cksMZ ij fy[kk tkrk gSA e/;kUg Hkkstu ;kstuk esa lgh le; ij [kk|ku o 

duotZu dkLV ugha igqpk;k tkrk gS] Hkkstu cukus okyh efgykvksa dks le; ij ekuns; ughsa fn;k 

tkrk gS ,oa mudk ekuns; egaxkbZ ds vuqlkj de gSA 

vr% fo|ky; ds lrr~ lapkyu ,oa xq.koÙkkiw.kZ f”k{kk gsrq mijksDr leL;kvksa dk lek/kku vo”; 

gksuk pkfg,A 
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x<+oky fgeky; ¼mÙkjk[k.M½ dh tyizokg iz.kkyh dh foospuk 

 

MkWŒ eukst dqekj flag 

,lksfl,V izksQslj] Hkwxksy foHkkx] fryd/kkjh LukrdksÙkj egkfo|ky;] tkSuiqj 

 

lkjka'k 

 x<+oky fgeky; esa viokg rU= dk fodkl fgeky; dh mRifRr ds ckn izkjEHk gqvkA izkjEHk esa ;gk¡ 

<ky ds vuq:i vuqorhZ lfjrkvksa dk fodkl gqvk] ijUrq ckn esa fgeky; dh Jsf.k;ksa esa HkwxfHkZd ?kVukvksa ds 

dkj.k ifjorZu gqvk vkSj ufn;ksa dh fo'ks"krkvksa esa ifjorZu gqvkA ;gk¡ dh ufn;k¡ ?kkVh xrZu dh fØ;k vf/kd 

djrh gSa] ijUrq f'kokfyd vkSj e/;&fgeky; ds chp esa tyks<+ ia[k vkSj tyks<+ 'kadq dh Hkh jpuk djrh gSA 

;gk¡ dh ufn;ksa esa vusd LFkyksa ij eksM+ ik;s tkrs gSa] tks lajpuk ds izHkko dks izfrfcfEcr djrs gSaA ufn;ksa us 

?kkVh xrZu djds ^oh* vkdkj dh ?kkVh ds fofo/k :iksa ¼xktZ vkSj dSfu;u½ dh jpuk fd;k gSA ufn;ksa ds ekxZ 

esa ty&izikr] f{kfizdk,a vkSj tyt xfrZdk,a ik;h tkrh gSaA ufn;ksa dh ?kkfV;k¡ vR;Ur l¡djh vkSj xgjh gSaA 

o"kkZ _rq esa ufn;ksa ds ty ds vk;ru vkSj ty ds osx esa o`f) gks tkrh gS] tcfd xzh"edky esa ty dh 

ek=k esa deh vk tkrh gS] ijUrq izFke Js.kh dh lfjrkvksa dks NksM+dj vf/kdrj ufn;k¡ o"kZ Hkj tyiwfjr jgrh 

gSa vFkkZr~ ;gk¡ ij lrr~ okfguh ufn;k¡ izokfgr gksrh gSaA 

 

'kks/k i= dk mn~ns'; 

 izLrqr 'kks/k i= ds ek/;e ls 'kks/kkFkhZ x<+oky izns'k dh viokg iz.kkyh dh O;k[;k djuk pkgrk 

gSA viokg iz.kkyh lajpuk] HkwxfHkZd ?kVukvksa vkSj ty dh miyC/krk ij vk/kkfjr gksrh gSA  

v/;;u {ks= 

 ioZrh; izns'k ¼x<+oky@x<+oky fgeky;½ orZeku mRrjkapy dk if'peh Hkw&Hkkx gSA ;g {ks= 

vius /kkfeZd] lkefjd o HkkSfrd Lo:i ds dkj.k dkQh egRoiw.kZ rFkk vU; {ks=ksa ls fHkUu gSA bldk 

v{kka'kh; foLrkj 2092*648Þ mRrj ls 31027*51Þ mRrj ,oa ns'kkUrjh; foLrkj 27034*45Þ iwoZ ls 8006*54Þ 

iwoZ ds e/; QSyk gS] ftldk lEiw.kZ {ks=Qy 30150 oxZ fdehŒ gSA blesa N% ftys 'kkfey gSa& nsgjknwu] 

mRrjdk'kh] peksyh] fVgjh] #nziz;kx] ikS<+h x<+okyA bu ftyksa esa 28 rglhysa o 48 fodkl[k.M gSaA 

buds vfrfjDr 34 Lok;Rr'kklh uxj bdkbZ;k¡ gSaA tula[;k dh n`f"V ls ;g {ks= cgqr le`) ugha gS] 

ftldk izeq[k dkj.k lkekU; thou&;kiu esa is'k vk jgh {ks=h; nq:grk gSA fQj Hkh o"kZ 2001 dh 

tux.kuk ds vuqlkj {ks= dh dqy tula[;k 3471380 gS] ftlesa iq#"k tula[;k 1743586 gS rFkk efgyk 

tula[;k 1727794 gSA bl izns'k ds iwoZ esa dqek;w¡ e.My] if'pe esa fgekapy izns'k] mRrj esa frCcr 

¼phu½ o nf{k.k esa mRrj izns'k ds rjkbZ {ks= esa lrr~ okfguh ufn;ksa dk tky rFkk muds }kjk dkVs x;s 

ioZrksa ds e/; fLFkr ?kkfV;k¡] fo'kky fgeunh; {ks=] vikj izkÑfrd laink] ouLifr;k¡ Hkjh iM+h gSaA 

'kks/k dh fof/kra= 

 izLrqr 'kks/k i= dks rS;kj djus ds fy, losZ vkWQ bf.M;k }kjk izdkf'kr 1%50]000 Hkw&i=dksa dh 

lgk;rk yh x;h gSA ty&izokg ds fu/kkZj.k ds fy, xgu {ks= losZ{k.k dk dk;Z fd;k x;k gSA ufn;ksa dh 

yEckbZ tkuus ds fy, Hkw&i=dksa ij vksfilksehVj ls ukik x;k gS rFkk vusd LFkyksa ij ty izokg iz.kkyh 

dk lajpuk ls lglEcU/k LFkkfir fd;k x;k gSA 

viokg ra= 

 x<+oky izns'k esa rhu eq[; unh Øe gSA pkS[kEck f'k[kj ds loZFkk foijhr <kyksa ls HkkxhjFkh o 

vyduUnk ufn;k¡ fudydj dqN nwjh rd ijLij foijhr fn'kk esa cgus ds i'pkr~ fQj rst ?kqeko ysdj 

xgjh dUnjk;sa dkVrh gq;h cgrh gSa] rRi'pkr~ vuqnS/;Z ?kkfV;ksa esa cgus ds ckn nsoiz;kx esa feydj xxk 

unh dk :i /kkj.k dj ysrh gSA {ks=Qy dh n`f"V ls yxHkx 49 izfr'kr {ks= xaxk rFkk mldh lgk;d 

HkkxhjFkh rFkk vyduank ufn;ksa }kjk izokfgr gksrk gSA xaxk dh lgk;d HkkxhjFkh rFkk vyduUnk ufn;k¡ 

Øe'k% 212 rFkk 193 fdehŒ yEch gS rFkk la;qDr xaxk nsoiz;kx ls 90 fdehŒ nwjh ij izokfgr gksdj 

fHkUu&fHkUu LFky :i fufeZr djrh gq;h eSnku {ks= esa izos'k djrh gSA lgk;d ufn;ksa dh n`f"V ls 
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vyduUnk egRoiw.kZ gS] bldh lgk;d /kkSyhxaxk] eankfduh rFkk fi.Mj ufn;ksa dh yEckbZ Øe'k% 82] 82 

rFkk 124 fdehŒ gSA 

 bl izdkj ;equk rFkk Vksal] ftudh yEckbZ Øe'k% 160&175 fdehŒ gS] canj iwaN f'k[kj ds 

nf{k.k&iwohZ o mRrj&if'pe <kyksa ls fudy dj dkQh nwjh rd ,d&nwljs ds lekukUrj cgrh gq;h 

vUr esa dkylh ds lehi fey tkrh gSA laxe ls 24 fdehŒ dk ekxZ jkT; dh if'peh lhek ds vuq:i 

cgdj nwu ls gksrs gq, eSnku esa izos'k djrh gSA xaxk rFkk ;equk bl {ks= esa yxHkx ,d&nwljs ds 

lekukUrj rFkk yxHkx nf{k.k&if'pe fn'kk dh vksj cgrh gq;h nwj ?kkVh dh Øe'k% iwohZ rFkk if'peh 

lhek cukrh gq;h gfj}kj rFkk [kkjk ds lehi fgeky; {ks= dks NksM+dj eSnkuh Hkkx esa izos'k djrh gS 

¼fuR;kuUn] deys'k dqekj 1989½A lEiw.kZ x<+oky izns'k ds nf{k.k&if'pe dh vksj dk lhfer {ks=Qy 

okyk Hkkx ¼peksyh o ikSM+h x<+oky ftyk esa½ jkexaxk ds {ks= esa vkrk gSA x<+oky fgeky; dk viokg 

rU= ekufp= laŒ 1 esa iznf'kZr gSA  

 bl {ks= dh eq[; unh HkkxhjFkh dk mn~xe xaxks=h] fgeun dk eq[k&xkseq[k gSA ;g pkS[kEck 

pksVh ¼7138 ehŒ½ ds nwljh vksj fLFkr gSA ;gha ls fHkYyquxaxk fudy dj HkkxhjFkh ls fey tkrh gSA 

HkkxhjFkh mRrj ls if'pe dh vksj ;w ¼U½ vkdkj dh ?kkVh esa cgrh gqbZ ,d rst eksM+ ysdj xgjh dUnjk 

dkVrh gq;h nf{k.k&if'pe dh vksj cgrh gSA fgekuhÑr {ks= esa bl unh ds izokg {ks= esa nksuksa vksj dbZ 

LFkkuksa ij yVdrh gq;h ?kkfV;k¡ gSaA ;g unh rhu >jus cukdj xgjh ?kkVh dkVrh gq;h cgrh gSA HkkSjks 

?kkVh ¼2990 ehŒ½ dh dUnjk esa vis{kkÑr yEch rFkk cM+h unh tkM+xaxk blh rjg dh ?kkVh dkVdj 

feyrh gSA 

 tkM+xaxk tks HkkxhjFkh dh if'peh lcls cM+h lgk;d unh gS] Fkkaxyk njsZ ds 5 fdehŒ nf{k.k ls 

fudydj cgrh gSA dqN nwj cgus ds ckn ekukxkM+ ds laxe ij bldh ?kkVh dkQh [kqyh o foLr`r gks 

tkrh gSA bldk lEiw.kZ izokg {ks= foLr`r [kqyh ?kkfV;ksa rFkk Hk;kog dUnjkvksa ls ;qDr gSA HkSjks ?kkVh esa 

HkkxhjFkh ls feyus ls iwoZ Hkh ;g unh yxHkx ,d fdehŒ yEch lh/ks [kM+s <ky okyh ladjh dUnjk ls 

cgrh gS ¼izlkn] lhŒ ,oa lkfMY;] ,ŒdsŒ 1981½A 

 ekjd.Mk o >kyk ds chp HkkxhjFkh dkQh [kqyh gq;h gS rFkk bl {ks= ds iwoZ esa fgekuhÑr 

LFkykÑfr;k¡ feyrh gSaA iqu% yEcor dUnjk ls gksdj cgrh gq;h HkVokM+h ls fVgjh rd HkkxhjFkh 

vis{kkÑr foLr`r ?kkVh esa gksdj cgrh gSA bl lEiw.kZ {ks= esa HkkxhjFkh ds nksuksa rjQ foLr`r mitkÅ 

osfndk;sa feyrh gSaA ftuesa eusjh&fguk] Kkulw] ekyrh] Mq.Mk] fpU;kyh lkSM+] uxq.k] Nke] ljkbZ&eky 

nsoy] vBwj vkfn {ks=ksa dh osfndk;sa dkQh foLr`r o ?kuh clh gSaA fVgjh ds i'pkr~~~ ;g unh yxHkx 

nf{k.k fn'kk dh vksj yEcor~ ladjh ?kkVh cukrh gq;h nsoiz;kx igq¡prh gS] tgk¡ vyduUnk blesa vkdj 

feyrh gSA ;gha ls lfEefyr /kkjk xaxk esa ifjofrZr gks tkrh gSA  

 HkkxhjFkh unh ds if'pe dh rjQ ls tkM+xaxk ds vfrfjDr tyU/kjh xkM+] R;kaxkM ¼gf'kZy ds 

lehi½] duksfM+;k xkM ¼nojkuh ds lehi½] vftxaxk ¼xaxksjh½] dqjeksyk xkM ¼/kjklw½] uxq.k xkM ¼uxq.k½ 

rFkk iwoZ dh rjQ ls lkjhxkM ¼HkVokM+h½] /kukjhxkM ¼Mq.Mk ds lehi½] tydqV~V ¼HkfYM;kuk½ izeq[k 

lgk;d ufn;k¡ gSaA ;s lHkh ufn;k¡ vis{kkÑr cgqr yEch rFkk dkQy NksVh gSA tksxu f'k[kj lewg ds 

ioZr inh; {ks= esa fLFkr [krfyax ¼QVfyax½ fge unh ls Hkhyaxuk unh dk mn~Hko gqvk gSA ;g HkkxhjFkh 

dh izeq[k lgk;d unh gSA vius lEiw.kZ izokg ¼89 fdehŒ½ dk vk/kk Hkkx nf{k.k if'pe dh vksj rFkk 'ks"k 

Hkkx yxHkx if'pe dh vksj izokfgr gksdj fVgjh tuin ds x.ks'k iz;kx esa HkkxhjFkh ds lkFk fey tkrh 

gS] vc ;g iz;kx LFkku c`gn~ tyk'k; fVgjh ck¡/k ds :i esa ns[kk tk ldrk gSA cky xaxk lglz/kkjk ds 

lehi dq[kyh/kkj ¼4600 ehVj½ dh Å¡pkbZ ls izokfgr gksdj ?kulkyh ds lehi nkfgus rV ij fHkyaxuk ls 

fey tkrh gSA ckyxaxk o fHkyaxuk dh ?kkVh dkQh foLr`r] je.khd rFkk fofo/krk fy, gq, gSA 

 xaxk izokg Øe esa HkkxhjFkh ;|fi izeq[k unh gS] fdUrq vius vkdkj] ty dh ek=k] yEckbZ] 

izokg {ks= rFkk ?kuh tula[;k ds clko okys izokg {ks= ds dkj.k vyduUnk HkkxhjFkh dk vis{kk vf/kd 

egRoiw.kZ unh cu tkrh gSA fiNys dqN o"kksaZ eas HkkxhjFkh unh ds fdukjs ds ekxZ ij vkokxeu c<+us ls 

bl {ks ds fodkl dh xfr eas dkQh o`f) gqbZ gSA vyduUnk dk mn~xe vYdkiqjh uked fgeun rFkk 

HkkxhjFkh [kjd fgeunkas ds laxe ij fLFkr fgeun ls gSA ;g unh pkS[kEck f'k[kj iq¡t ds iwohZ <ky ls 

fudydj yxHkx iwoZ dh vksj cgrh gSA ljLorh unh ls ds'ko iz;kx uked LFkku ij laxe ds i'pkr~ 

;g yxHkx ledks.k cukrh gqbZ nf{k.k dh vksj eqM+ tkrh gSA ;g ekxZ fo".kq iz;kx eas /kkSyhxaxk ds laxe 
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rd vifjofrZr jgrk gSA vyduUnk dh vis{kk vf/kd yEch rFkk cM+h ljLorh unh ekuk njsZ ds lehi 

rkjk ckad o nsorky ls fudydj nksukas vksj ls vusd rhoz cgko okyh ioZrh; cQhZyh ufn;kas dk ty 

xzg.k djrh gqbZ mÙkj&nf{k.k fn'kk eas izokfgr gksdj ekuk xk¡o ds ikl iqjkus fgeks<+ ds <sjkas dks dkV dj 

xgjh ?kkVh cukrh gqbZ ds'koiz;kx eas vyduUnk ls fey tkrh gSA ljLorh unh dh vf/kdka'k ?kkVh dkQh 

foLr`r vkSj [kqyh gSA ds'koiz;kx ds i'pkr~ unh]vyduUnk uke /kkj.k dj cnzhukFk gksrs gq, dqN [kqyh 

?kkVh ls gksdj cgrh gSa rFkk fo".kqiz;kx ds lehi xgjh dUnjk dkVrh gSA fo".kq xaxk] tks /kkSykfxfj ls 

fudyrh gS eas fo".kqiz;kx ds iwoZ nk;ha vksj ls Nhj xaxk rFkk ck¡;h vksj ls guqeku xaxk o H;w¡Mkj xaxk 

vkdj feyrh gSA bu nksukas ufn;kas dh ?kkfV;k¡ yVdrh gqbZ ?kkfV;k¡ gS ftueas jrou ds fge {ks=kas ls 

fudyus okyh H;w¡Mkj xaxk dj yVdrh ?kkVh fo[;kr Qwykas dh ?kkVh ds :i eas gSA fo".kq iz;kx eas /kkSyh 

xaxk ¼fo".kq xaxk½ ls vkdj feyus ds i'pkr~ lfEefyr /kkjk iqu% vyduUnk dgykrh gS ¼fuR;kuUn ,oa 

deys'k dqekj] 1989½A 

 vyduUnk dh izeq[k lgk;d unh /kkSyhxaxk gS tks ek=k rFkk yEckbZ nksukas n`f"Vdks.kkas ls 

vyduUnk dh eq[; /kkjk ls cM+h gSA ;g unh uhrh njsZ ds lehi 5070 eh0 dh Å¡pkbZ ls fudydj 

vis{kkÑr foLr`r ;w vkdkj dh ?kkVh cukrh gqbZ eykjh ¼3050 eh0½ rd cgrh gSA ;gk¡ iwjc dh vksj ls 

f?kjrh xaxk] tks Å¡Vk /kqjk njsZ ¼6000 eh0½ ls fudy dj viuk iwjk izokg Øe cgqr gh foLr`r ;w vkdkj 

dh ?kkVh eas iwjk dj xgjh danjk dVrh gqbZ eykjh ds lehi dqjdqVh ¼2920 eh0½ eas /kkSyh xaxk ls fey 

tkrh gSA rr~i'pkr~ /kkSyhxaxk dh la;qDr /kkjk tqEek rd ¼2500 eh0½ xgjh dUnjk dkVrh gqbZ nf{k.k iwoZ 

dh vksj cgrh gSA bl chp bleas nk;ha vksj ls dkslk o tqEek xkM o cka;h vksj ls nwukfxjh o rksyek 

xkM vkdj feyrs gSaA js.kh rd ;g unh ¼2020 eh0½ blh fn'kk eas izokfgr gksrh gSA ;gk¡ ij uUnknsoh 

f'k[kj lewg ds if'peh <ky ls fudydj if'pe dh vksj cgus okyh js.kh ¼_f"k xaxk½ feyrh gS rFkk 

/kkSyh izokg fn'kk Hkh if'pekfHkeq[k gks tkrh gSA 

 fo".kq iz;kx ls d.kZ iz;kx rd vyduUnk dh izokg fn'kk nf{k.k if'pe rFkk d.kZ iz;kx ls 

nso&iz;kx rd vyduUnk if'pe&nf{k.k jgrh gSA ;g unh fo".kq iz;kx ls ihiy dksVh rd egku 

fgeky; {ks= eas cgrs gq, xgjh dUnjk dk fuekZ.k djrh gS rFkk :nziz;kx rd txg&txg ij foLr`r 

unh osfndk;as cukrh gqbZ rFkk [kqyh ?kkVh eas cgrh gSA Jhuxj gqbZ izokfgr gksrh gSA :nziz;kx ¼583 eh0½ 

ls igys bl unh ds ekxZ eas ihiy dksVh] ek;kiqj] fNudk] dksf";ky lS.k&eSBk.kk] ekalkas] yaxklw] xkSpj 

lS.k] jrwM+klsjk dh foLr`r osfndk;as ik;h tkrh gSaA :nziz;kx ls nsoiz;kx ds chp bl {ks= dh lcls cM+h 

unh osfndk tks unh ds nksukas vksj pkSjkl&Jhuxj ¼500&600 eh0½ eas leku :i ls QSyh ik;h tkrh gS 

tks pkj fd0eh0 yEch rFkk rhu fd0eh0 rd pkSM+h gSA blds vfrfjDr eysFkk o cxoku dh osfndk;sa Hkh 

mYys[kuh; gSaA ;g unh d.kZ iz;kx ¼750 eh0½ ls igys vis{kkÑr detksj pV~Vkukas okys {ks= ls gksdj 

xqtjrh gSA vr% bl {ks= eas HkwL[kyu o unh vijnu dh nj vU; {ks=kas dh vis{kk vf/kd gSA blhfy;s 

bl {ks= eas izfro"kZ Hkkjh&HkwL[kyu ls lM+dkas dks O;kid {kfr igq¡prh gSA 1894 rFkk 1962 dh fcjgh xaxk 

dh ck<+ rFkk 1971 dh ikrky xaxk dh ck<+ HkwL[kyu ds dkj.k cuh >hykas ds tyIykou dk ifj.kke FkhA 

 fo".kq iz;kx ls vkxs vyduUnk eas nk¡;h vksj ls Øe'k% ikrky xaxk] x:M+ xaxk] fojgh xaxk] 

uUnkfduh] fi.Mj] cPN.k L;waxkM] MwMokyL;waxkM vkdj feyrh gSA fojgh xaxk viuh fouk'kdkjh ck<+kas ds 

fy;s fo[;kr jgh gSA ;g unh eksgurky ls fudydj ¼uUnk nsoh ds if'peh ldZ ls½ fojgh uked LFkku 

ij ,d cM+s cxM+ dk fuekZ.k djrh gS rFkk vyduUnk unh eas fey tkrh gSA uUnkfduh f='kwy pksVh ds 

if'peh <ky ls fudydj uUniz;kx eas vyduUnk eas feyrh gSA fi.Mj] vyduUnk ds nk;h rjQ dh 

yEckbZ o ty dh ek=k dh n`f"V eas lcls egRoiw.kZ unh gSA ;g unh uUnknsoh f'k[kj lewg ds nf{k.k iwoZ 

<ky ds fi.Mkjh Xysf'k;j ls fudydj igys nf{k.kiwoZ dh vksj vYeksM+k eas izokfgr gksdj rRi'pkr~ 

if'pe dh vksj eqM+dj x<+oky eas blh fn'kk eas izokfgr gksrh gq;h nksukas vksj ls i;kZIr yEckbZ dh vusd 

ufn;kas dk ty xzg.k djrh gq;h d.kZiz;kx eas vyduUnk eas fey tkrh gSA fi.Mj ds ckn 'ks"k ufn;k¡ 

e/; fgeky; dh de Å¡ph ioZr Jsf.k;kas ls fudyrh gSA yxkrkj de gksrs ou {ks=kas o Ñf"k Hkwfe ds 

foLrkj ds dkj.k bueas ty dh ek=k cgqr de jgrh gSA 

 vyduUnk ds nk;h vksj ls Øe'k% :nziz;kx ckyfjoyk] fuaxksy] eankfduh] ofM;kjx<xkM] 

<q.MfljxkM] pUnzHkkxk vkfn ufn;k¡ vkdj feyrh gSaA bueas eankfduh tks dsnkjukFk ds f'k[kj ds 

ioZrinh; {ks= eas pkSjkokm+h uked fgekuhÑr >hy ls fudydj yxHkx nf{k.k dh vksj izokfgr gksdj 
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:nziz;kx eas vyduUnk eas feyrh gSA lksu] xaxk] dkdM+kxkM] e|egs'oj] dksVekxkM] pUnzHkkxk o yLrj 

eUnkfduh dh mYys[kuh; lgk;d ufn;k¡ gSaA :nzxaxk] ckyf[kyk o eankfduh dks NksM+ 'ks"k lHkh ufn;k¡ 

e/; fgeky; {ks= dh ufn;k¡ gSa rFkk i;kZIr yEckbZ o foLr`r izokg {ks= ds ckotwn bueas ty dh ek=k 

cgqr de jgrh gSaA 

 nsoiz;kx ¼442 eh0½ ls vkxs vyduUnk o HkkxhjFkh dh la;qDr /kkjk xaxk dgykrh gSA xaxk dh 

izokg fn'kk nsoiz;kx ls O;kl ?kkV rd ¼u;kj ds laxe rd½ nf{k.k dh vksj rFkk O;kl?kkV ds i'pkr~ 

u;kj dh izokg fn'kk ds vuq:i ,d nh?kZ eksM+ cukdj e/; fgeky; dh Jsf.k;kas ds vuq:i if'pe dh 

vksj rFkk y{e.k >wyk ¼383 eh0½ ds i'pkr~ nf{k.k dh vksj gks tkrh gSA nsoiz;kx ds i'pkr~ xaxk unh 

lkekU; pkSM+kbZ ds xktZ ls gksdj xqtjrh gSA ftleas unh osfndk;as cgqr de rFkk cgqr NksVh&NksVh ik;h 

tkrh gSA y{e.k >wyk ds i'pkr~ unh dk izokg ean gks tkrk gS rFkk ;g vius ekxZ eas Hkkjh inkFkZ ;Fkk 

ctjh o cM+s&cM+s cksYMlZ tek djrh jgrh gSA gfj}kj ¼340 eh0½ igq¡prs gh xaxk] x<+oky fgeky; {ks= 

dks NksM+dj eSnkuh {ks= eas izos'k djrh gqbZ xqfEQr /kkjk ds :i eas izokfgr gksrh gSA nsoiz;kx ls y{e.k 

>wyk ds chp nk¡;h vksj ls bleas Hkjiwj xkM] ewyjxkM rFkk fg;waukxkM] tSlh NksVh&NksVh ufn;k¡ vkdj 

feyrh gSA ck¡;h vksj ls jUnhxkM] fgacy] rFkk u;kj izeq[k lgk;d ufn;k¡ gSaA bl {ks= eas u;kj] xaxk dh 

egRoiw.kZ lgk;d unh gS] tks nw/kkrksyh Js.kh ds nf{k.k iwohZ <ky ls fudyus okyh iwohZ u;kj rFkk nf{k.k 

if'pe <ky ls fudyus okyh if'peh u;kj dh la;qDr /kkjkvkas ls feydj cuh gSA ;s nksukas /kkjk;as 

yxHkx o`Ùkkdkj vkÑfr cukrh gq;h lriqyh&ck¡/kkV eas feydj if'pe fn'kk dh vksj cgdj O;kl ?kkV 

vFkok banziz;kx ¼420 eh0½ eas xaxk eas fey tkrh gSA ikSjkf.kd lkfgR; eas bl unh dk ekyfodk rFkk 

ukjnxaxk uke ls mYys[k gSA viuh i;kZIr yEckbZ rFkk fo'kky csflu ds ckotwn bleas ty dh ek=k de 

gSA bldk izokg {ks= yxHkx 2700 oxZ fd0eh0 eas QSyk gS rFkk iwjk izokg {ks= ?kuh tula[;k okyk gSA 

y{e.k >wyk ds ckn xaxk eas nksukas vksj ls f'kokfyd o nwu {ks= dh ufn;k¡ vkdj feyrh gSaA vius mn~xe 

rFkk vfUre izokg Hkkx dks NksM+dj lHkh ufn;k¡ viuk vf/kdka'k Hkkx Hkwfexr gksdj r; djrh gSaA bu 

lHkh ufn;kas eas o"kkZ dky eas ty dh ek=k o vijnu dh nj vR;f/kd c<+ tkrh gSA xaxk eas nwu {ks= ls 

pUnzHkkxk] lkSax rFkk lqlok izeq[k lgk;d ufn;k¡ gS tcfd ck¡;h vksj ls fonkl.kh o rky unh izeq[k 

lgk;d ufn;k¡ gSaA 

 lEiw.kZ x<+oky e.My dk ,d pkSFkkbZ {ks=] tks bl {ks= dk if'peh Hkkx gS] ;equk&VkSal o 

budh lgk;d ufn;kas }kjk izokfgr gksrk gSA ;equk bl Hkkx dh izeq[k unh gSA ijUrq ty dh ek=k rFkk 

izokg {ks= ds foLrkj dh n`f"V ls Vksal ;equk dh vis{kk cM+h rFkk egRoiw.kZ gSA ;s nksukas ufn;k¡ Øe'k% 

canj&iw¡N f'k[kj ds nf{k.k if'pe rFkk mÙkj if'pe <kykas ls fudydj yxHkx v.Mkdkj vkÑfr cukrh 

gq;h dkylh ds lehi tykfy;k ¼514 eh0½ eas vkil eas fey tkrh gSA eq[; unh ;equk ;equks=h ls 2 

fd0eh0 iwoZ canjiw¡N f'k[kj ds nf{k.k if'pe rygVh eas fLFkr lekIr izk; dkfyUnh fgeun ls fudydj 

vusd NksVh&NksVh ufn;kas dk ty xzg.k djrh gq;h tkudh pV~Vh rd foLr`r ^;w* ¼U½ vkdkj dh ?kkVh 

eas cgrh gS] rRi'pkr~ fQj xgjh dUnjk dkVdj [kjlkyh ds ckn vis{kkÑr foLr`r ?kkVh eas cgrh gSA 

bldh izokg fn'kk ukSxkao rd if'pe nf{k.k jgrh gSA egku fgeky; {ks= eas guqeku xaxk o ctjhxkM 

izeq[k lgk;d ufn;k¡ gSaA tcfd ukSxkao rd cuky] mdjky] cfM;kj] deyxkM izeq[k lgk;d ufn;k¡ gSA 

;s lHkh ufn;k¡ bleas nk;ha vksj ls vkdj feyrh gSA dqeksyk xkM dh ?kkVh ldZ uqek gS rFkk vR;f/kd 

mitkÅ gSA ;equks=h ls ukSxkao rd ;equk unh dh ?kkVh vR;Ur vkd"kZd] fofo/krk iw.kZ rFkk ljlTt gSA 

ukSxkao ds i'pkr~ ;g unh yxHkx nf{k.k dh vksj izokfgr gksdj tequk;qDr&yksgkjh ds ckn fQj if'pe] 

nf{k.k dh vksj eqM+dj dkylh ds ikl e/; fgeky; dks NksM+dj nwu ?kkVh {ks= eas izos'k djrh gS rFkk 

dkylh ¼514 eh0½ ds ckn x<+oky rFkk nwu ?kkVh dh if'peh lhek cukrh gq;h nf{k.k if'pe fn'kk eas 

cgrh gq;h rktsokyk ¼[kkjk½ ds ikl f'kokfyd Jsf.k;kas dks NksM+dj eSnkuh {ks= eas izos'k djrh gSA bl 

lEiw.kZ {ks= eas nk;h vksj ls bleas fj[kxkM] lsyhxkM] [kkVok xkM o vey[kk rFkk ck;h vksj ls bleas 

ojuhxkM] lkjhxkM] enjhxkM] vxykj&xkM] vkdj feyrh gSA nwu ?kkVh {ks= eas nwu ?kkVh dh vU; 

ufn;kas dh fo'ks"krkvkas ls ;qDr vklu unh if'pe dh vksj izokfgr gksdj bleas feyrh gS tcfd if'pe 

dh vksj ls fxjh unh fgekpy {ks= ds D;kjnknwu {ks= eas cgrh gq;h ;equk unh esa feyrh gSA ukSxkao ls 

dkylh rd dk {ks= ;g unh dUnjkuqek ?kkVh cukdj r; djrh gSA ftleas nksukas rjQ NksVh&NksVh unh 
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osfndk;as ik;h tkrh gSA ;equk us fojlkyh ls ukSxkao rd ds ekxZ eas vusd foLr`r unh osfndkvkas dh 

Ük`a[kyk dk fuekZ.k fd;k gS ftleas ukSxkao o cM+dksV dh osfndk;as vf/kd foLr`r gSaA 

 VkSal] tks ty dh ek=kuqlkj ;equk ls pkj ik¡p xquk cM+h rFkk yEckbZ eas nks xquh cM+h gS] 

canwjiwaN f'k[kj ds mÙkj if'pe <ky eas 8 fd0eh0 yEcas tkS/kkj fgeun ls fudydj if'pe nf{k.k dh 

vksj cgrh gSA R;w.kh ds i'pkr~ ;g unh nf{k.k dh vksj eqM+dj ,d fo'kky pki cukrh gq;h nwu ?kkVh eas 

izos'k djrh gS rFkk ;equk eas fey tkrh gSA vius mnxe ls R;w.kh rd ds lEiw.kZ izokg {ks eas cgqewY; o`{kkas 

ds ?kus ou ik;s tkrs gSaA bl unh ds lEiw.kZ ekxZ eas ;equk dh rjg unh osfndk;as ugha feyrh gSaA 

T;knkrj ekxZ ;g unh xgjh o ladjh danjk dkVdj r; djrh gSA uSVokM+] pkrjk] R;w.kh] dk.MksbZ] 

dq"kkuw ds lehi dgha&dgha NksVh&NksVh unh osfndk;as ikbZ tkrh gSA VkSal ds nkbZ vksj dh lHkh lgk;d 

unf;k¡ NksVh&NksVh o cgqr de ty okyh gSaA ck;ha vksj ls] R;w.kh ls iwoZ] bleas xM~MwxkM] [kwuh xkM 

rFkk R;w.kh ds ckn ¼920 eh0½ nkjehxkM o nkjkxkM izeq[k lgk;d ufn;k¡ gSaA VkSal ds nk;h vksj eq[; 

lgk;d iapxaxk rFkk Øe'k% lqfiu] :fiu ufn;k¡ vkdj feyrh gSaA :fiu fdUukSj {ks= ls fudydj 

uSVokM+ eas blls feyrh gSaA blh izdkj ;gha ls fudydj ikoj unh Hkh VkSal ls R;w.kh eas vkdj feyrh 

gSaA ikoj dh fupyh ?kkVh dkQh foLr`r rFkk lery osfndkvkas ls ifjiw.kZ o ljlTt gSaA lM+d ekxZ ds 

fuekZ.k ls iwoZ VkSal }kjk gh ydM+h ds Lyhij] yB~Bkas dk ifjogu gksrk jgkA vHkh Hkh dbZ LFkkukas ij ;g 

dk;Z bl unh ds ek/;e ls gksrk gSA 
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 x<+oky fgeky; ds nf{k.k iwohZ {ks= dk lhfer Hkkx jkexaxk izokg Øe }kjk izokfgr gksrk gSaA 

;g unh nw/kkrksyh Js.kh ds iwohZ <ky ls fudydj peksyh ftys ds xSjlS.k fodkl[k.M eas izokfgr gksdj 

dqek;w¡ eaMy ds vYeksM+k ftys eas izos'k djrh gSaA pkS[kqfV;k rd nf{k.k iwoZ dh vksj] pkS[kqfV;k ls xftZ;k 

eksgku rd nf{k.k dh vksj izokfgr gksdj] fQj if'pe nf{k.k dh vksj eqM+dj dkykx<+ igq¡prs gh x<+oky 

fgeky; {ks= dks NksM+dj rjkbZ {ks= eas izos'k djrh gSaA jkexaxk dk nf{k.kh izokg {ks= f'kokfyd Js.kh ls 

gksdj xqtjrk gSa] tgk¡ bldk izokg vR;Ur ean gSaA bl {ks= eas nk;h vksj ls iyk;u] eUnky] lksuk o 

dksVMh ufn;k¡ vkdj feyrh gSaA bl {ks= eas jkexaxk o mldh lgk;d ufn;kas us f'kokfyd Jsf.k;kas dh 

vuqorhZ fn'kkvkas eas izokfgr gksdj vusd NksVh&NksVh nwu ?kkfV;k¡ cuk Mkyh gSa] ftueas ikryh nwu] jkexaxk 

nwu] lksuk nwu o dksVM+h nwu izeq[k gSaA jkexaxk ds vfrfjDr ikSM+h ftys ds Hkkcj {ks= eas e/; fgeky; o 

f'kokfyd Jsf.k;kas ls vusd NksVh&NksVh ufn;k¡ fudydj nf{k.k dh vksj izokfgr gksrh gSaA ;s ufn;k¡ 

f'kokfyd o nwu {ks= dh vU; ufn;kas dh rjg vius mn~xe rFkk rjkbZ {ks= dks NksM+dj Hkkcj {ks= eas 

Hkwfexr gksdj cgrh gSaA bueas ekfyuheM+h xaxk eas rFkk [kksgunh jkexaxk eas feydj rjkbZ {ks= eas izokfgr 

gksrh gSaA 

fu"d"kZ 

 x<+oky izns'k dh ufn;ksa us vusd izdkj dh LFkykÑfr;ka dh jpuk fd;kA vf/kdrj cM+h ufn;ksa 

dh mRifRr fdlh u fdlh fgeyn ls gksus ds dkj.k ;s ufn;k¡ o"kZi;ZUr ty iwfjr jgrh gSA lajpuk ds 

izHkko ds dkj.k ,d gh unh vius ekxZ esa dgha pkSM+s ekxZ dk vuqlj.k djrh gS] tcfd dgha ladjs ekxZ 

esa izokfgr gksrh gSA ftu {ks=ksa esa pwuk iz/kku 'kSysa ik;h tkrh gSa] ogk¡ ij dUnjkvksa dh jpuk gqbZ gS vkSj 

ufn;ksa dUnjkvksa ls gksdj Hkh izHkkfor gksrh gSaA ufn;ksa ds ekxZ esa unh csfndk,a ik;h tkrh gSaA ufn;k¡ 

vusd LFkyksa ij njksZa ds ek/;e ls izokfgr gksrh gSa ;k njksZa dh jpuk djrh gSa] tks ekuo ekxZ ds vuqdwy 

gks x;s gSaA unh ds ekxZ esa cM+s&cM+s pV~Vkuh fi.M ik;s tkrs gSaA ufn;k¡ vusd LFkyksa ij Hkwfexr tyekxZ 

dh Hkh jpuk djrh gSaA 
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dk'kh dh laLd`fr esa laxhr ijaijk dk HkkSxksfyd fo'ys"k.k 
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साराांश 

 काशी की िाांस्कृततक विराित का प्रमुख अियि िांगीत परांपरा न केिल भारत बल्कक विदेशों में भी अत्यधिक 

लोकवप्रय है। इिका िततमान स्िरूप एक लम्बी विकाि प्रक्रिया का प्रततफल है। इिकी भौगोसलक अिल्स्ितत िे प्रभावित 

होकर देश के विसभन्न भागों िे िांगीत िे जुड़ ेकलाकारों का यहााँ आगमन हुआ, उन्होंने अपने िाि िांगीत की अनके 

वििाओां को भी लाया। कालाांतर में अनेक िांगीत घराने भी अल्स्तत्ि में आए ल्जििे प्रसशक्षित कलाकारों न ेभारत के िाि 

विश्ि के विसभन्न भागों में काशी की िांगीत का प्रिार क्रकया। यहााँ मांहदरों, घाटों, पित - त्योहार, मेलों के आयोजन स्िलों के 

िाि काशी नरेश एिां राईिों के भिनों में िांगीत के गायन एिां िादन विविि स्िरूप आज भी अिलोक्रकत क्रकए जाते हैं। 
प्रस्तुत शोि पत्र मुख्यत: द्वितीयक आकड़ों पर आिाररत है, ल्जन्हें विसभन्न िासमतक एिां काशी की विवििता प्रकट करन े

िाली पुस्तकों एिां पत्रत्रकाओां िे िांकसलत क्रकया गया है। एक िाांस्कृततक विराित के रूप में काशी की िांगीत परांपरा का 
िम्पूणत विश्लेषण करने के पश्चात अन्त में तनष्ट्कषत सलखा गया है।  
सांकेतक शब्द : िांगीत, विकाि, स्िानीयता, कलाकार, प्रिार। 
 

 भारतीय िांस्कृतत में िांगीत का इततहाि अतत जहटल है, इिी कारण इिके उद्भि एिां विकाि की तनल्श्चत 

अिधि न होने के कारण भारतीय िांस्कृतत में िांगीत की आत्मा प्रततविल्म्बत होती है। पौराणणक वििरणों के आिार पर 
नारद मुतन को भारतीय िभ्यता एिां िांस्कृतत में िांगीत कला का शुभारांभकतात माना जाता है। उन्होंने नारदब्रह्म नामक 

ध्ितन को िम्पूणत विश्ि में व्याप्त होने की पुल्ष्ट्ट की िी। भारतीय िांगीत की प्राचीनता को सिांिु घाटी िभ्यता के स्िलों 
पर िात तिद्रों िाली बाांिुरी एिां रािण हत्िा जैिे िांगीत िाद्य यांत्रों की उपल्स्ितत भी प्रमाणणत करती है (सिांह, 1985)। 
ईिा पूित लगभग दो हजार िषत पहले िैहदक काल में इिका िाहहल्त्यक प्रमाण भी समलता है। िामिेद के उपिेद गन्िितिेद 

को िांगीत का विज्ञान कहा जाता है। ऐतरेय ब्राह्मण में भी िीणा का उकलेख समलता है। जैसमनीय ब्राह्मण में िामूहहक 

रूप िे नतृ्य एिां िांगीत का िणतन समलता है तिा कौल्स्तकी ब्राह्मण में नतृ्य, गायन एिां िाद्य िांगीत को एक कला के रूप 

में िणणतत क्रकया गया है (राय, 2007)। भारतीय िांगीत के प्रारल्म्भक ग्रन्ि 'िांगीत मकरकां द' में िांगीत की उत्पल्त्त ब्रह्मा 
िे बताई गई है, इिके िाि ही शाांकयतदेि द्िारा सलणखत 'िांगीत रत्नाकर' में िांगीत का प्रारम्भ भगिान सशि िे माना 
गया है (केजरीिाल, 2017)।  
 िांगीत की उत्पल्त्त की व्याख्या सशि पुराण में भी समलती है ल्जिमें उल्कलणखत है क्रक महामुनी की अखण्ड 

िािना िे प्रिन्न होकर भगिान सशि द्िारा उन्हें िांगीत कला प्रदान की गई िी। अपनी पुस्तक 'काशी की िांगीत 

परम्परा' में कामेश्िर नाि समश्र सलखते है क्रक कुि विद्िानों का मानना है क्रक िांगीत की उत्पल्त्त 'ओम' शब्द िे हुई है। 
व्याकरणीय दृल्ष्ट्टकोण िे देखा जाए तो यह शब्द एकािर होने के िाि ही अपनें में 'अ', 'उ' एवां 'म' को िारण करता है, 

ल्जिको िारक, रिक एिां िांहारक िे जोड़ कर देखा जाता है। इि प्रकार 'ओम' शब्द में िारक िे ब्रह्मा, रिक िे विष्ट्णु 

एिां िांहारक िे महेश का बोि होता है, ल्जििे तीन शल्ततयों के पुांज 'त्रत्रमूतत त परमेश्िर' का बोि होता है। 
 भारतीय िांस्कृतत में िांगीत का ििातधिक विकाि भल्तत काल में हुआ है। इि दौरान भल्तत स्िलों पर िांगीत 

बजाए जाने का विशेष प्रचलन िा। िांगीतविदों का मानना है क्रक द्वितीय िे िातिीां शताब्दी के मध्य िांस्कृत में सलखा 
प्रमुख ग्रांि प्रबांि िांगीत बहुत महत्त्िपूणत है। िांगीत के िेत्र में भरत मुतन द्िारा रधचत सांगीत शास्त्र पहली रचना है, 

ल्जिमें िांगीत वििा के विषय को विस्ततृ रूप िे स्पष्ट्ट क्रकया गया है। ग्यारहिीां शताब्दी में नन्द द्िारा रधचत ग्रांि िांगीत 

मकरकां द में 93 रागों का िणतन समलता है। िांगीतविद िारांगदेि द्िारा तेरहिीां िदी में सलणखत पुस्तक िांगीत रत्नाकर भी 
महत्त्िपूणत कृतत है, ल्जिमें 264 रागों का िणतन समलता है (सिांघातनया, 2018)। िांगीत के विसभन्न आयामों को स्पष्ट्ट 

करने िाले प्रमुख ग्रांि स्िरमेला - कलातनधि को िोलहिीां शताब्दी में रामामात्य द्िारा सलखा गया िा। िांगीत वििा के 

िेत्र की कुि महत्त्िपूणत जानकारी ित्रहिीां शताब्दी में िेंकटमखी द्िारा सलणखत चातुदतण्डी प्रकासशका में भी समलती है। 
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 भल्तत काल के दौरान यहााँ शास्त्रीय िांगीत के विकाि का स्िणणतम काल हदखाई देता है। इिी अिधि में बांगाल 

िे काशी के प्रिाि पर आए िेदाांत के विद्िान महापल्ण्डत मिुिूदन िरस्िती न ेकृष्ट्ण भल्तत की शाखा को पूणतता प्रदान 

की तो िहीां उनके सशष्ट्य स्िामी ब्रह्माचायत के िाि अन्य लोगों न ेधु्रपद िांगीत को उत्कषत पर पहुांचाया। कबीरदाि के पदों 
न ेभी काशी के िांगीत के विकाि को निीन आिार हदया। अमीर खुिरो द्िारा िांचासलत िूफी िांगीत िारा को कबीर - 

कमाली न ेअद्िैत िेदाांत के िाि जोड़ कर एक लोक दशतन को प्रततपाहदत क्रकया।  
 19िीां शताब्दी में काशी िेत्र पर अाँग्रेजी िाम्राज्य के विस्तार के िाि काशी के आधितक - िामाल्जक जीिन में 
एक आश्चयतजनक एिां आमूल - चूल पररिततन देखने को समलता है। ओम प्रकाश केजरीिाल द्िारा िांपाहदत पुस्तक 

'काशी : नगरी एक रूप अनेक' में िणतन समलता है क्रक इिी अिधि में प्रयागराज, आजमगढ़ एिां अन्य िेत्रों िे लोक 

कलाकारों और किािाचकों का िमूह काशी की ओर अग्रिर हुआ। इिके िाि ही स्िर िाधिकाओां की एक विशाल िांख्या 
भी इिी अिधि में काशी में पकलवित होने लगी। अठारहिीां शताब्दी के मध्य भाग में महाराष्ट्र एिां पल्श्चम बांगाल िे भी 
सशक्षित ब्राह्मणों का एक िमूह काशी की ओर आकवषतत हुआ। प्रारल्म्भक िमय में यह िगत िांस्कृत के पठन - पाठन में 
िांलग्न हुआ परांतु कालाांतर में यह िमुदाय िांगीत वििा की ओर आकवषतत होने के िाि शास्त्रीय िांगीत का अनुयायी एिां 
िांरिक िगत बना। 

 
अध्ययन के्षर का भौगोललक ववश्लेषण 

 गांगा के बाएाँ तट पर अिल्स्ितत, एिां िाांस्कृततक विराितों का प्रमुख कें द्र होने के कारण काशी सशिा, कला, 
मनोरांजन, पयतटन एिां लघु वितनमातण का प्रमुख कें द्र है। यह िाांस्कृततक नगर पूित में गांगा, उत्तर में िरुणा एिां दक्षिण में 
अस्िी (िततमान में नाला में पररितततत) नहदयों के बीच ल्स्ित िा परांतु िततमान िमय में इिका चतुहदतक प्रिार हो गया है। 
इिकी भौगोसलक अिल्स्ितत के कारण ही यहााँ अनेकों िाांस्कृततक विराितें विकसित हुई हैं, इन्हीां विराितों में िे एक 



Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 81 

िांगीत की परांपरा एिां उििे जुड़ ेकलाकार यहााँ िाांस्कृततक िमवृि को विश्ि स्तर पर विखेरती है। िमुद्र तल िे इिकी 
औित ऊाँ चाई 80.71 मी. है। काशी का अिाांशीय विस्तार 25

॰
14' उत्तरी िे 25

॰
23.5' उत्तरी अिाांश के मध्य है तिा इिका 

देशाांतरीय विस्तार 82
॰
26' पूिी िे 83

॰
03' पूिी देशाांतर के मध्य है। काशी हदकली िे 750 क्रकमी., लखनऊ िे 250 क्रकमी., 

इलाहाबाद िे 125 क्रकमी. एिां गोरखपुर िे 200 क्रकमी. की दरूी पर अिल्स्ित है। 
उदे्दश्य 

• काशी की िांगीत परांपरा के भौगोसलक एिां िाांस्कृततक विशेषताओां तिा महत्त्ि का विश्लेषण करना। 
आकड़ा स्त्रोत एवां ववधि तांर   

 प्रस्तुत शोि पत्र हेतु द्वितीयक आकड़ों का प्रयोग क्रकया गया है। द्वितीयक आकड़ों का िांकलन विसभन्न शोि 

पत्रत्रकाओां, िासमतक ग्रन्िों, पुस्तकों एिां भौगोसलक पुस्तकों के माध्यम िे क्रकया गया है। इि शोि पत्र में काशी की िांगीत 

परांपरा तिा उििे जुड़ ेस्िलों के भौगोसलक विश्लेषण हेतु भूगोल की पुस्तकों एिां पत्रत्रकाओां िे आकड़ों को िांग्रहहत क्रकया 
गया है, जबक्रक उनके ऐततहासिक एिां िाांस्कृततक विश्लेषण हेतु िासमतक ग्रन्िों एिां पुस्तकों का प्रयोग क्रकया गया है। 
अिल्स्ितत मानधचत्र एिां िांगीत स्िलों के मानधचत्रण हेतु Arc GIS 10.5 िाफ्टिेयर का प्रयोग क्रकया गया है। 
 सांगीत के ववकास में मांददरों, आश्रमों एवां साांस्त्कृततक सांस्त्थाओां का योगदान  

 विसभन्न मान्यताओां एिां िासमतक िमुच्चय की नगरी काशी प्राचीन काल िे िततमान िमय तक अवितिन्न रूप 

िे गततशील है। िासमतक नगरी होने के िाि ही यहााँ की प्रभात बेला की शुरुआत िांगीत िे होती है। कामेश्िर नाि समश्र 

अपनी पुस्तक 'काशी की िांगीत परम्परा' में सलखते है क्रक काशी शहर का प्रात: काल सशिालयों, मांहदरों एिां देिालयों आहद 

के प्रिेश द्िारों के िाि पूित काल में राजाओां के महल के प्रिेश द्िारों के ऊपर ब्रह्म मुहूतत की प्रभाती बेला में शहनाई की 
बजती मिुर मांगल ध्ितन आकषतक होती है। देिालयों में तननाहदत घण्टे - घड़ड़याल एिां िहृद नगाड़ों िे आिमान 

गुांजायमान हो जाता है। काशी की प्रात: कालीन िांगीत गांगा की तनमतल, ल्स्नग्ि, ििल िारा काशी में िुबह को अलौक्रकक 

बना देती है। इिी को िांबोधित करते हुए क्रकिी कवि न े"िुबहे - बनारि, शाम - ए - अिि" की पांल्ततयों को प्रस्तुत क्रकया 
है। 
 काशी के पांचगांगा घाट पर ल्स्ित जड़ाऊ मांहदर में प्रततिषत कातततक की पूणणतमा के अििर पर प्रात:काल 10 बज े

िे िांगीत के जकिे का प्रारम्भ होता है, ल्जिमें स्िानीय के िाि बाहरी उच्चस्तरीय कलाकार िल्म्मसलत होते है। काशी 
विश्िेश्िर मांहदर के िावषतक िांगीत िमारोह का आयोजन प्रततिषत गोपालाष्ट्टमी के अििर पर होता है। काशी के नीची बाग 

में ल्स्ित मांहदर के पररिर में प्रसिि िांगीत पे्रमी क्रकशोरी रमण अग्रिाल द्िारा श्रािण झुलनोत्िि, कृष्ट्ण जन्माष्ट्टमी, 
होली एिां अन्य माांगसलक अििरों पर िांगीत का िमागम क्रकया जाता है ल्जिमें काशी के लगभग िभी प्रततल्ष्ट्ठत 

कलाकार प्रततभागी बनते है। श्रीदगुात मांहदर, िूमािती देिी मांहदर, शीतला मांहदर आहद स्िानों पर भी देवियों के िावषतक 

शृांगार के अििर पर िांगीतज्ञों की कला िािना का रिास्िादन नगरिासियों को प्राप्त होता है। औिानगांज के प्रसिि 

िांगीतज्ञ त्रत्रवििमनारायण सिांह द्िारा रानी बाग में ल्स्ित रािाकृष्ट्ण मांहदर के िावषतक श्रािण झूला, जन्माष्ट्टमी तिा 
अन्य माांगसलक अििरों पर िांगीत कायतिम िम्पन्न क्रकए जाते है। 
 काशी में अघोरपांि की विसशष्ट्ट सििपीठ 'क्रकनाराम स्िल' जो क्रक कबीर चौरा के तनकट ल्स्ित है, पर 

'औघढ़नाि की तक्रकया' नाम िे िांगीत के एक विशेष कायतिम की परम्परा चली आ रही है। यह सििपीठों का 
िावषतकोत्िि होता है। इिी तरह गुरु पूणणतमा के अििर पर राजघाट ल्स्ित कुष्ट्ठ िेिाश्रम में सिि अघोरेश्िर अििूत 

भगिान राम के प्रतत लोगों में श्रिा, दृढ़ आस्िा, िांगीत की अवितिन्न िारा रात्रत्रपयतं चलती है ल्जिमें लोगों का एक 

विशाल जन िमूह देखा जाता है। 
 शास्त्रीय िांगीत के उत्िान एिां जन िामान्य तक इिकी पहुाँच िुतनल्श्चत करन ेके सलए िषत 1906 ई. लगभग 

'काशी िांगीत िमाज' की स्िापना की गई। इिके द्िारा िाप्ताहहक, मासिक, तै्रमासिक, अितिावषतक एिां िावषतक अिधि के 

आिार पर िांगीत गोल्ष्ट्ठयों के द्िारा शास्त्रीय िांगीत के विकाििम को िुगम बनाया गया है। इि प्रकार प्रततभाशाली 
कला िमवपतत कलाकारों को त्रबना क्रकिी भेद - भाि के प्रोत्िाहन समला। 'काशी िांगीत िमाज' की िफलता िे पे्रररत होकर 

डॉ. कोशलपतत त्रत्रपाठी, रािा गोविन्द स्िामी, क्रकशोरी रमण अग्रिाल, एिां बजृनन्दन उपाध्याय जैिे िांगीत पे्रसमयों न े

समलकर िषत 1945 ई. 'सांगीत पररषद' और राजा वप्रयनन्दन प्रिाद सिांह, श्रीविकाि गुप्त, बजृपाल दाि, मिुिूदन दाि, 

काशी प्रिाद अग्रिाल एिां पद्मनदाि पाररख जैिे लोगों न े 'लललत' नामक िांगीत नाट्य िांस्िान की स्िापना की। इन 

दोनों िांस्िाओां न ेकाशी में अिांख्य िांगीत िम्मेलनों का िषों तक आयोजन करके विश्ि प्रसिि िांगीतकारों एिां िम्मान्य 



Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 82 

जन को एक विसशष्ट्ट मांच प्रदान क्रकया। िषत 1965 ई. में पल्ण्डत शारदा प्रिाद िहाय द्िारा काशी में तबला िादन के 

िांस्िापक पल्ण्डत राम िहाय की स्मतृत में 'िांगीत विद्यालय' की स्िापना की गई। िषत 1973 ई. में डॉ. राजन के प्रयाि िे 

पल्ण्डत ओमकारनाि ठाकुर द्िारा 'िादिन्दना' िांगीत मण्डली की स्िापना की गई। इि िांस्िान द्िारा मासिक, 

तै्रमासिक एिां िावषतक िांगीत िम्मेलनों की शृांखला द्िारा निोहदत, उदीयमान एिां मूितन्य शे्रणी के कलाकारों के सलए 

कायतिमों का आयोजन कर शास्त्रीय िांगीत के प्रचार - प्रिार में योगदान हदया गया। िषत 1975 ई. में धु्रपद मेला का प्रिम 

आयोजन 'भािप्रभापद्म िांस्िान' द्िारा िांकटग्रस्त धु्रपद गायन पितत के उिार हेतु क्रकया गया। इिके आयोजन में मुख्य 

भूसमका पल्ण्डत लालमणण समश्र द्िारा तनभाई गई तिा आयोजन को िफल बनाने हेतु 'कें द्रीय सांगीत नाटक एकादमी' िे 

अनुदान भी प्राप्त क्रकया गया। एकादमी के िहयोग िे िषत 1979 ई. तक प्रततिषत इिका आयोजन हुआ। इिके पश्चात इि 

मेला एिां िांगीत गायन का िांचालन 'काशी नरेश ववद्यामांददर न्यास' द्िारा होने लगा (समश्र, 2018)। िषत 1987 ई. में 
पल्ण्डत रविशांकर जी द्िारा काशी में िांगीत के गायन - िादन को प्रोत्िाहहत करने के सलए 'ररम्पा' नाम िे एक िांगीत 

िांस्िा नीि डाली गई। इिके अततररतत िततमान िमय में काशी में िांगीत के गायन एिां िादन के प्रोत्िाहन हेतु कण्ठे 

महाराज सांगीत सभा (साप्तादहक सांगीत सभा), वाणी ववतान, सुप्रभा, उस्त्ताद अलाउद्दीन खााँ स्त्मतृत सांगीत सलमतत एवां 
सांगीताांजलल आहद िांस्िाओां के माध्यम िे काशी में िांगीत का िातािरण गततमान अिस्िा में है। लायन्ि तलब, रोटरी 
तलब, जूतनयर चैंबित, बांग िाहहत्य िम्मेलन, िाांस्कृततक कायत विभाग, आकाशिाणी एिां नगर महापासलका आहद द्िारा 
िमय - िमय पर काशी के विसभन्न भागों िाांस्कृततक िांगीत के कायतिमों का आयोजन क्रकया जाता है। 
 सांगीत के प्रमुख घराने  
 काशी के िाांस्कृततक इततहाि में िांगीत की वििा को स्िावपत करने में िांगीत के मनीवषयों, कलाकारों एिां 
िािकों का महत्त्िपूणत योगदान रहा है। इिके सलए काशी में िांगीत िे जुड़ े लोगों द्िारा िमय - िमय पर उन्हें 
ऐततहासिक कालिम के पररपे्रक्ष्य में मूकयाांक्रकत भी क्रकया जाता है। िांगीत के विकाि में लगे लोगों की जो बड़ी शृांखला 
पाई जाती है प्रिमत: उन्हें घरानों में विभतत कर विश्लेवषत क्रकया जाता है। काशी में िांगीत के विसभन्न घरानों को उनकी 
विशेषताओां के िाि तनम्नसलणखत प्रकार िे व्यतत क्रकया गया है :  

1) वपयरी घराना  
 वपयरी घराने को काशी की िांगीत परम्परा में स्िावपत होने िाले प्रिम घराने का दजात प्राप्त है। ऐततहासिक एिां 
िाांस्कृततक ग्रन्िों में उल्कलणखत वििरणों के आिार पर कामेश्िर नाि समश्र अपनी पुस्तक 'काशी की िांगीत परम्परा' में 
सलखते है क्रक एक स्िावपत घरान े के रूप में वपयरी घराना काशी की िबिे प्राचीन गायन वििा है ल्जिके िांस्िापक 

हदलाराम समश्र का महत्त्िपूणत योगदान है। काशी में रह कर इन्होंने िांगीत के गायन एिां सशिा - दीिा हेतु ल्जि परांपरा 
को स्िावपत क्रकया, कालाांतर में िही परांपरा वपयरी घराना के रूप में प्रसिि हुआ। काशी में िांगीत के अध्ययन हेतु कें द्र 

स्िावपत करने के पश्चात हदलाराम समश्र न ेअपनी िािना एिां पूणत पारांगतता को 'िेिक' नामक ग्रांि में सलवपबि क्रकया। 
हदलाराम समश्र की कृतत 'सेवक' धु्रपद गायन पर सलखी गई पुस्तकों की एक शृांखला है। हदलाराम समश्र िे प्रारम्भ होकर 

िततमान िमय तक वपयरी घरान ेके िदस्य काशी की िांगीत में विशेष स्िान रखते है। इि घरान े के प्रमुख कलाकार 

मनोहर समश्र का होरी, टप्पा एिां खयाल की गायन शैसलयों पर िचतश्ि िा। 
2) पण्ण्डत लशवदास - प्रयाग जी घराना  
 काशी के प्रमुख िांगीत घरानों में पल्ण्डत सशिदाि - प्रयाग जी घराना भी महत्त्िपूणत है। ल्जिकी नीि सशिदाि 

एिां प्रयाग समश्र नामक दो िहोदर भाइयों द्िारा रखी गई िी। कामेश्िर नाि समश्र अपनी पुस्तक 'काशी की िांगीत 

परम्परा' में सलखते है क्रक अपनी प्रततभा, विद्िता एिां गायन शैली में पारांगतता के कारण दोनों भाइयों ने काशी नरेश 

ईश्िरीनारायण सिांह (1835 - 1889) के दरबार में मुख्य गायक एिां राजीर पद पर विराजमान होने का गौरि प्राप्त क्रकए। 
'काशी का इततहाि' में मोतीचन्द्र सलखते हैं क्रक काशी नरेश के दरबार में अनेकों अििरों पर िांगीत के कायतिमों का 
आयोजन होता रहता िा, ल्जिमें देश के प्रततल्ष्ट्ठत िांगीतकारों एिां कलाकारों को आमांत्रत्रत इन्हीां दोनों भाइयों के िलाह 

पर क्रकया जाता िा। 'काशी की पाल्ण्डत्य परम्परा' में बलदेि उपाध्याय सलखते है क्रक जब इनिे क्रकिी मूितन्य िांगीत 

विद्िान की मुलाक़ात होती िी तब िे उनकी गायन शैली एिां अन्य विशेषताओां को आत्मिात करते ि।े 
3) जगदीप लमश्र घराना  
 काशी के िांगीत घरानों में जगदीप समश्र घराने का महत्त्िपूणत स्िान है जो सशिदाि - प्रयाग जी घराने के 

िमकालीन िा। जगदीप समश्र काशी की िांगीत के प्रमुख अांग ठुमरी गायकी के प्रसिि, अनुपम एिां अद्वितीय गायक ि।े 
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गायन के िाि ही िे नतृ्यकला में भी पारांगत ि।े इन्होंने काशी में अपने अध्ययन एिां अध्यापन का प्रमुख कें द्र कबीरचौरा 
में कबीर मठ के पाि स्िावपत क्रकया िा। काशी में ठुमरी गायन की पितत को स्िावपत करन ेके िाि ही देश के विसभन्न 

भागों में इिका मांचन करके काशी की िांगीत परांपरा को विशेष आदर हदलाया। पल्ण्डत जगदीप समश्र न ेठुमरी गायन के 

िभी कलाओां को अपने सशष्ट्य मौजुद्दीन खााँ में स्िावपत करके उन्हें अमर बनाया। 
4) बेततया धु्रपद घराना  
 काशी में िांगीत िे िांबल्न्ित बेततया धु्रपद घराने को स्िावपत करने का शे्रय सशिदयाल समश्र को हदया जाता है। 
िे इि घरान ेको अपन ेिहोदर भाइयों के िाि प्रसिि बनाए। सशिदयाल समश्रा न ेअपनी िांगीत िािना िे धु्रपद गायन की 
चारो िाणी पर अधिकार कर सलया िा। इन्होंने धु्रपद गायन के प्राचीन तिा आिुतनक रागों एिां तालों को िसमधश्रत करके 

अिांख्य धु्रपद पदों की रचना की िी। 'काशी की िांगीत परांपरा' में कामेश्िर नाि समश्र सलखते हैं क्रक सशिदयाल समश्रा धु्रपद 

की बातनयों के अप्रततम, रिसिि, विद्िान गायक एिां धु्रपद बल्न्दशों के प्रणेता के िाि ही बेततया घरान ेके अनेक प्रसिि 

कलाकारों के गुरु ि।े सशिदयाल समश्र के प्रमुख सशष्ट्यों में जयकरन समश्र, गुरु प्रिाद समश्र, सशिनारायण समश्र, 

िदासशिराि भट्ट, विश्िनाि राि एिां बख्तािर समश्र जी ि ेल्जन्होंने िांगीत िािना करके अपना और अपने गुरु का नाम 

रोशन क्रकया। 
5) दरगाही लमश्र घराना  
 काशी की िांगीत परांपरा के प्रमुख श्री दरगाही समश्र घराना को स्िावपत करने िाले दरगाही समश्र के पूितज 

आज़मगढ़ िे प्रिाि करके काशी में आए ि ेतिा अपना प्रिम अधििाि रामनगर को बनाया। इन्हें िांगीत के िेत्र में 
गायन एिां िादन की कला विराित में प्राप्त हुई िी। तबला िादन का ज्ञान उन्हें वपता िे विराित में समला िा। काशी के 

प्रसिि 'लयभास्कर' विद्िान ननकू लाल समश्र िे इन्होंने सितार, िारांगी एिां बीन िादन की दीिा ली िी। इि प्रकार 

अदम्य िांगीत िािना िे िे गायकी, नायकी, तबला, तांत्र िादन एिां नतृ्य के मूितन्य विद्िान बन गए। दरगाही समश्र न े

रामिेिक जी, रामगोपाल जी, बड़कू समयााँ एिां सशिदाि - प्रयाग जी समश्र के िाि काशी नरेश के दरबार की शोभा को भी 
िुशोसभत क्रकया तिा कलािांत भी बने। काशी नरेश के दरबार के अततररतत उनहोंने काशी के िाि देश के विसभन्न िांगीत 

मांचों पर अपनी कला का िितशे्रष्ट्ठ प्रदशतन क्रकया िा। काशी के िांगीत िमाज में इनको 'नायक' के नाम िे िांबोधित क्रकया 
जाता िा। इि प्रकार इनके द्िारा शुरू की गई िांगीत परांपरा कालाांतर में घराना में पररितततत हो गई।  
6) बख्तावर लमश्र घराना  
 काशी में एक नए घराने को स्िावपत करने िाले बख्तािर समश्र मूल रूप िे बेततया के तनिािी ि ेतिा राजघरान े

में दरबारी गायक भी ि।े काशी में उनका आगमन काशी के महाराजा ईश्िरीनारायण के विशेष आमांत्रण पर हुआ िा। 
काशी आने के पश्चात उन्होंन ेदरबार में पहले िे मौजूद जाफ़र खााँ, प्यार खााँ, एिां बाित खााँ जैिे अन्य प्रमुख कलाकारों 
के िाि समलकर काशी की िांगीत परांपरा को और िमिृ क्रकया। 'आनन्द कानन काशी' में चन्द्रमौली सलखते हैं क्रक 

बख्तािर समश्र नाद ब्रह्म उपािक िासमतक प्रिलृ्त्त के तनरासभमानी उच्च कोहट के गायक ि।े काशी में धु्रपद शैली के पूणत 
पटु एिां िुदि गायक होने के िाि ही आप िांगीत का प्रसिि िाद्ययांत्र जलतरांग के उत्कृष्ट्ट िादक भी ि।े इन्होंने काशी में 
अपना तनिाि स्िान रामनगर क्रकले के पाि स्िावपत क्रकया िा। 
7) ठाकुर लमश्र घराना  
 ठाकुर प्रिाद समश्र काशी के प्रसिि िांगीतकार ि ेल्जनके द्िारा प्रारम्भ की गई परांपरा घराने में पररितततत हो गई। इनकी 
िांगीत की सशिा - दीिा वपयरी घराने के प्रसिि कलाकार सशििहाय समश्र के कुशल तनदेशन में िम्पन्न हुई िी। गायन 

की टप्पा शैली के विलिण विद्िान होन ेके िाि ठाकुर प्रिाद समश्र िारांगी एिां िीणा के सििहस्त कलाकार ि।े श्री ठाकुर 
प्रिाद के िांरिण में इि घराने के प्रमुख गायक ल्जनमें िोटे रामदाि समश्र, हुस्नबाई एिां िारांगी िादन के कलाकार 

बैजनाि प्रिाद समश्र की सशिा - दीिा हुई िी। इि घराने की िांगीत परांपरा के उत्तराधिकारी िोटे रामदाि समश्र में टप्पा 
एिां खयाल की विलिण प्रततभा िी ल्जि कारण उन्होंने काशी के िाि देश के िांगीत जगत में अपना महत्त्िपूणत स्िान 

बनाया िा। िोटे रामदाि समश्र के सशष्ट्य सशि कुमार शास्त्री सितार िादन एिां गायन के प्रसिि कलाकार िे। सशि कुमार 
शास्त्रीय न ेकाशी नरेश के दरबार में भी िांगीत का प्रदशतन क्रकया िा। 
8) मथुरा जी लमश्र घराना  
 काशी के मिुरा जी समश्र घराने के पूितज मूलत: देिररया, उत्तर प्रदेश के तनिािी ि ेजो 'पयािी के समसिर' के 

नाम िे जाना जाता िा। मिुरा समश्र गायन की धु्रपद, िमार, ख्याल, टप्पा एिां ठुमरी शैसलयों के सििहस्त कलाकार ि।े 
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भगिान की ित्ता में अधिक विश्िाि होने के कारण उनके जीिन का अधिकाांश िमय ईश्िर की पूजा, आरािना, भोग एिां 
आरती में व्यतीत होता िा। िासमतक कायों िे तनितृ्त होने के पश्चात िे राज दरबार में पहुाँचते ि।े मिुरा समश्र के पुत्र 

मनोहर समश्र कुशल गायक एिां िारांगी िादक ि।े मिुरा समश्र न ेअपने पौत्र राम प्रिाद समश्र (रामू जी) को टप्पा एिां ठुमरी 
गायन की िभी शैसलयों िे प्रसशक्षित करके एक कुशल एिां प्रसिि कलाकार बनाया। राम प्रिाद समश्र भी घरान ेकी िांगीत 

परांपरा के लोकवप्रय गायक हुए। 
9) तेललयानाला घराना  
 काशी की िांगीत परांपरा में तेसलयानाला घराने की प्रमुख भूसमका रही है। इि घराने के प्रमुख कलाकारों में 
अकबर अली (टप्पा गायक), तनिार अली (धु्रपद गायक), िाररि अली (बीनकार) एिां उस्ताद िाहदक़ अली हैं। इि 

पररिार के िदस्यों न ेतेसलयानाला मुहकला (िततमान में सशिाला मुहकला) को िांगीत कला के िािना का कें द्र बनाया। 
काशी की उितर िरजमीन एिां िांगीत के िातािरण न ेइन कलाकारों को उत्कृष्ट्ट प्रदशतन करने हेतु पे्रररत क्रकया। इि घरान े

के प्रारम्भ िे उस्ताद आसशक अली खााँ तक धु्रपद, ख्याल, टप्पा गायकी एिां बीन िादन की प्रमुखता देखी जाती है। इिके 

पश्चात इि घरान ेमें सितार िादन की कला का भी प्रविष्ट्ट हुआ ल्जिके प्रमुख िाहक उस्ताद मुस्ताक अली खााँ बने ि।े 
अपनी पुस्तक 'काशी की िांगीत परांपरा' में कामेश्िर नाि समश्र सलखते हैं क्रक उस्ताद िाहदक़ अली िे प्राप्त बीन िादन की 
सशिा को श्री समठाई लाल न ेग्रहण क्रकया िा। इि घराने के प्रसिि कलाकार मुस्ताक अली खााँ के सशष्ट्यों क्रक एक लम्बी 
िूची है ल्जिमें राम चििती, देिव्रत चौिरी एिां तनणखल बैनजी प्रमुख है। 
10) िन्नू - सांवरू जी घराना  
 काशी की िांगीत के असभन्न अांग िन्नू - िांिरू जी घराना के िांस्िापक मूल रूप िे बेततया, त्रबहार के तनिािी 
ि।ेिहााँ िे प्रिाि करके काशी आए तिा कबीरचौरा के पाि 'औघढ़नाि की तक्रकया' के िमीप अपना तनिाि स्िान एिां 
िािना कें द्र स्िावपत क्रकया। इन्होंने काशी के प्रसिि टप्पा गायक िोटे रामदाि समश्र को अपना गुरु बनाया तिा उन्हीां िे 

टप्पा एिां धु्रिपद गायन की शैसलयों एिां बारीक्रकयों को ग्रहण क्रकया। अपनी गायन शैली एिां सशष्ट्य परांपरा को मजबूत 

करके काशी में िांगीत के विकाि में योगदान हदया। 
तनष्कषष  
 काशी विश्ि का एकमात्र ऐिा शहर है जहााँ प्राचीनकाल िे आज तक की विराितों का अिलोकन प्रचुर मात्रा में 
क्रकया जाता है। प्राचीनकाल िे अब तक की िजृनता न ेइिे एक िमिृ िाांस्कृततक कें द्र का स्िरूप प्रदान क्रकया है। यहााँ की 
िांगीत परांपरा भी उनमें िे एक एिां उतनी ही प्राचीन है ल्जतनी काशी है। यहााँ िादन वििा के िबिे िरलतम स्िरूप डमरू 

िे लेकर िततमान िमय के जहटलतम िाद्य यांत्र एक िाि देखे जा िकते हैं। हदन-प्रततहदन के शारीररक एिां मानसिक 

कायों के कारण व्यल्तत जब तनाि में आ जाता है तब िह िांगीत का श्रिण करके पुन: स्फूतत तमान बनाता है। यहााँ शास्त्रीय 

िांगीत के अततररतत िेत्रीय िांगीत के भी अनेक स्िरूप देखे जाते है। यहााँ िासमतक भल्तत िांगीत, भजन, तनगुतण, त्रबरहा, 
भोजपुरी गीत, कजरी, फगुआ, कव्िाली, चैती, दादरा, आकहा एिां अततररतत आिुतनक गीतों का मांचन देखा जाता है। इन 

िांगीतों का आयोजन िासमतक त्योहारों एिां पिों के िाि-िाि काशी नरेश के क्रकला और कुि रईिों द्िारा भी क्रकया जाता 
है। इि प्रकार बनारि के 'रि' को बनाने में यहााँ की िांगीत परांपरा का महत्त्िपूणत योगदान देखा जाता है।  
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vkdk'kok.kh % lkaxhfrd yksd izlkjd 

 

izks0 'kfeZyk Vsyj 

eap dyk foHkkx] ouLFkyh fo|kihB] jktLFkku 

iYyoh [kjs 

'kks/k Nk=k] eap dyk foHkkx] ouLFkyh fo|kihB] jktLFkku 

 

lkjka'k 

vkfndky ls gh laxhr ekuo dh laosnukvksa rFkk Hkkoukvksa dh vfHkO;fDr dk izeq[k lk/ku jgk gSA 

;fn ge tulapkj dh n`f"V ls Hkh nf̀"Vikr djrs gSa rks tulapkj dk lcls igyk Lo:i vFkok ek/;e laxhr 

gh jgk gSA dkykUrj esa tSls&tSls ekuo vkSj lekt dk fodkl gksrk x;k oSls&oSls gh tc ekuo lekt esa 

rduhdh Kku c<+us yxk rks jsfM;ks vkSj nwjn'kZu vkfn lapkj ek/;eksa dk vkfo"dkj gqvkA fo'o vkSj Hkkjr esa 

jsfM;ks ds vkxeu o fodkl dh ijEijk esa laxhr mldk ,d vfHkUu vax jgk gSA tSls&tSls lekt esa jsfM;ks 

us fodkl fd;k oSls&oSls laxhr us Hkh fodkl fd;kA fu%lUnsg gh laxhr dks ,d cgqr cM+s lekt rd 

igq¡pkus o lEeku fnykus esa jsfM;ks ¼vkdk'kok.kh½ dk ;ksxnku vf}rh; gSA ijUrq jsfM;ks dks Hkh lekt esa 

cgq/kk yksdfiz; cukus esa laxhr dk Hkh vf}rh; ;ksxnku gSA vkdk'kok.kh ls ,d vksj rks lekt esa ?kfVr 

?kVukvksa dh tkudkjh rks feyrh gh gS ijUrq vkdk'kok.kh }kjk lkaxhfrd dk;ZØeksa esa cM+s&cM+s dykdkjksa o 

xk;u] oknu lquus dks feyrk gSA 

cht 'kCn % laxhr] vkdk'kok.kh] jsfM;ks] izpkj&izlkjA 

 

Hkwfedk& 

laxhr dyk vkfn ds laj{k.k dh n`f"V ls vusdkusd ek/;eksa ds vUrxZr mlds O;kid izpkj& 

izlkj rkfRod fodkl ,oa dykdkj o Jksrk ds chp ,d fo'ks"k izdkj dh rkjrE;rk LFkkfir djus esa 

vkdk'kok.kh ,d l'kDr ek/;e n`f"Vxr gksrk gSA 

Hkkjrh; /keZ'kkL=ksa esa Hkh ,slh ok.kh ds fy, vkdk'kok.kh 'kCn iz;qDr gqvk ftldk Hkko vkdk'k 

ls nsorkvksa }kjk izlkfjr fnO; ok.kh ls fy;k tkrk gSA ysfdu vkt Hkkjro"kZ esa vkdk'kok.kh 'kCn dsUnz 

ljdkj }kjk lapkfyr csrkj ls dk;ZØe izlkfjr djus okyh jk"Vªh; ns'k O;kid vf[ky Hkkjrh; laLFkk ds 

fy, gks x;k gSA 

vkdk'kok.kh ds fofHkUu dk;ZØeksa esa lkaxhfrd egRo& 

• lekpkj cqysfVuksa esa laxhr 

• cSdxzkmaM E;wftd 

• jsfM;ks ukVd] dgkuh vkfn esa laxhr 

• lkadsfrd /kquksa esa laxhr  

• o`fÙkfp=ksa o :idksa esa laxhr 

• ,d dk;ZØe ls nwljs dk;ZØe ds chp esa laxhr 

vkdk'kok.kh okLrfod tu&lapkj ek/;e gSA bldk de ewY;] vklkuh ls ,d txg ls nwljh 

txg ys tkus dh lqfo/kk vkSj yEch igq¡p lk/kkj.k O;fDr ds fy;s cgqr ykHkdkjh gSA1 &,l0,y0 fxy 

^vkdk'kks oS uke uke:i;ksfuZokZfgrk rs ;nUrjk rn~ czãA* ¼vkdk'k gh uke vkSj :i dk fuokZg 

djus okyk vFkkZr~ mudk vk/kkj gS] os nksuksa ftlds Hkhrj gSa] og czã gSA½2 

Radio is a means of communication of unparalleled immediately, intimacy and power, 

information, education and entertainment.3  
Hkkjrh; /keZ'kkL=ksa esa ,slh ok.kh ds fy;s vkdk'kok.kh 'kCn dk iz;ksx gqvk gS ftldk Hkko vkdk'k 

ls nsorkvksa }kjk izlkfjr fnO;&ok.kh ls fy;k tkrk Fkk ysfdu vkt Hkkjr esa vkdk'kok.kh 'kCn Hkkjro"kZ 

dh dsUnzh; ljdkj }kjk lapkfyr csrkj ls dk;ZØe izlkfjr djus okyh jk"Vªh;] ns'k O;kid] vf[ky 

Hkkjrh; laLFkk ds fy;s gks x;k gSA 
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laxhr jsfM;ks ls izkjEHk gksuk laxhr ds fy;s ,d uohu ;qx dk lw=ikr gksuk FkkA blds lkFk gh 

;g rF; Hkh mruk gh egRoiw.kZ gS fd laxhr us Hkh jsfM;ks dks lk/kkj.k lekt esa ,d yksdfiz;rk izkIr 

djokus esa vge Hkwfedk fuHkkbZ gSA 

According to 'Vani' 

"In our system 40 per cent of the total broadcast time should be devoted to music. Music has 

played a vital role in popularising radio. Therefore any one related to broadcasting apart from the 

producer should have a fairly good knowledge of music."4 

vr% jsfM;ks vkSj laxhr izkjEHk ls gh ,d nwljs ds iwjd jgs gSa] ,d vksj tgk¡ jsfM;ks dh izlkj.k 

lsok ds izkjEHk gksus ls lekt esa lwpuk ,oa f'k{kk ds {ks= esa izxfr ,oa fodkl dh laHkkoukvksa us tUe 

fy;k] ogha jsfM;ks ds vkxeu ls Hkkjrh; laxhr ds {ks= esa Økafr vkbZA vkt orZeku le; esa vusd nSfud] 

lkIrkfgd] ekfld o okf"kZd laxhr ds dk;ZØe jsfM;ks }kjk izLrqr fd;s tkrs gSa vkSj jsfM;ks ds laxzgky;ksa 

esa iqjkus mLrknksa ds xk;u oknu dh egRoiw.kZ lkexzh lqjf{kr gSA 

jsfM;ks ls 'kkL=h; laxhr dh fofHkUu /kkjk,a ,d fu;ksftr Øe ls izlkfjr gksrh jgrh gSaA 

dukZVd vkSj fgUnqLrkuh laxhr Ldwyksa esa jkxksa ls lEcfU/kr laxhr ds lekjksg] laxhr ds jk"Vªh; dk;ZØe 

rFkk jsfM;ks laxhr lEesyu bl fn'kk esa fd;s x;s fo'ks"k iz;kl gSA R;kxjkt rFkk rkulsu tSls 

laxhrdkjksa] fo".kq fnxEcj tSls xk;dksa rFkk Hkkr[k.Ms tSls laxhr 'kkfL=;ksa dh Le`fr;ksa esa fofHkUu mRloksa 

dk vk;kstu jsfM;ks ds }kjk le;&le; ij fd;k tkrk gSA 

xzkeksQksu ds vkfo"dkj ds yxHkx 16 o"kZ ckn gh lu~ 1896 esa ekdksZuh us csrkj ds rkj dk irk 

yxk;kA5 

jsfM;ks 'kCn dk tUe ySfVu Hkk"kk ^jsfM;l* ls gqvk gSA jsfM;l dk vFkZ gksrk gS fd ,d ladh.kZ 

fdj.k ;k izdk'k LrEHk tks vkdk'k esa fo|qr pqEcdh; rjax }kjk QSyrh gSA jsfM;ks dh [kkst egku 

oSKkfud ekdksZuh us lu~ 1890 esa dh ysfdu Hkkjr esa jsfM;ks izlkj.k dk vkjEHk lu~ 1922 esa gqvk] tks fd 

vfu;fer Fkk rFkk fu;fer rkSj ij bldk 'kqHkkjEHk 23 tqykbZ 1927 dks eqacbZ esa gqvkA6 

jsfM;ks izlkj.k ds fy;s ^oSD;we V~;wc iz.kkyh* }kjk jsfM;ks izlkj.k izfl) oSKkfud yh0Mh0 QkjsLV 

}kjk lu~ 1906 esa vkjEHk fd;k x;kA ch0ch0lh0 ls jsfM;ks dk izlkj.k 14 uoEcj] 1922 esa gqvkA lu~ 

1936 esa ykMZ fyufyFkxks us Hkkjrh; jsfM;ks dk u;k uke ^vky bf.M;k jsfM;ks* j[kkA 24 vDVwcj 1941 

dks Hkkjrh; izlkj.k dh ftEesnkjh lwpuk ,oa izlkj.k foHkkx dks lkSai nh xbZA 23 Qjojh] 1946 dks 

vkdk'kok.kh lwpuk ,oa dyk foHkkx dks gh lwpuk ,oa izlkj.k foHkkx esa ifjofrZr dj fn;k x;kA Hkkjr 

foHkktu ds le; Hkkjr ds fgLls esa ek= Ng jsfM;ks LVs'ku fnYyh] cacbZ] dydÙkk] enzkl] f=pjkiYyh 

vkSj y[kuÅ vk, FksA lu~ 1957 esa izFke lwpuk ,oa izlkj.k ea=h Mk0 ckyd`".k fo'oukFk us bldk uke 

^vkdk'kok.kh* j[kkA7 jsfM;ks ukVd esa jl mRiUu djus ds fy;s ,d ukVddkj ds gkFk esa ,d cgqr 

l'kDr vL= gksrk gS& mldh i`"BHkwfe dk laxhrA 

jsfM;ks vkSj nwjn'kZu nksuksa ljdkj ds fu;a=.k esa Fks vkSj ,slk gksus ds dkj.k gh bl ckr dks 

ysdj fopkj izkjEHk gqvk fd tufgr ds fy;s izlkj.k djus dk Hkfo"; D;k gS \ ,slk lq>ko fn;s tkus 

yxs fd jsfM;ks dks fujUrj ?kkVs esa jgus ds ctk; /kuktZu djuk pkfg;sA 90 ds n'kd esa Vsyhfotu dk 

izpkj izlkj gksus ds dkj.k jsfM;ks ds Jksrkvksa dh la[;k rsth ls ?kV jgh FkhA Jksrkvksa dh la[;k ?kVus 

dk dkj.k uohu l`tu'khyrk dk vHkko Hkh FkkA 

jsfM;ks dh mixzg lsok ^LdkbZ jsfM;ks* lu~ 1994 esa vkjEHk dh xbZA 23 uoEcj 1997 bZ0 dks 

izlkj Hkkjrh; vf/kfu;e ykxw gksus ds ckn jsfM;ks dks izlkj Hkkjrh vf/kfu;e ds vUrxZr lfEefyr dj 

fn;k x;kA vkt Hkh jsfM;ks bl izlkj Hkkjrh vf/kfu;e ds varxZr jg dj gh dk;Z dj jgk gSA 

dk;Z&O;ogkj dh O;atuk dk lgk;d midj.k laxhr gksrk gSA dk;Z O;ogkj dks vkdk'kok.kh ls 

fn[kk;k rks ugha tk ldrk dsoy] bldh O;atuk gh dh tk ldrh gSA dqN dk;Z O;ogkj bl izdkj ds gksrs 

gSa ftudh O;atuk /ofu ds ek/;e ls ugha dh tk ldrhA mldks laxhr ds }kjk izLrqr fd;k tkrk gSA 

jsfM;ks pSuy ,oa laxhr& 

igyk pSuy lu~ 2001 esa caxy: esa LFkkfir fd;kA lu~ 2003 esa jsfM;ks us fnYyh ds 

,Q0,e0&1 dks ,Q0,e0 ^xksYM* vkSj ,Q0,e0&2 dks ,Q0,e0 ^jsucks* dk uke ns fn;kA blh o"kZ 

,Q0,e0 xksYM ds dk;ZØeksa dk izlkj.k 10 jkT;ksa ds jkt/kkuh fjys dsUnzksa ls Hkh izlkfjr fd;k tkus yxk 
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vkSj bl izdkj ;g pSuy jk"Vªh; cu x;kA orZeku esa vkdk'kok.kh ds ikl ^vku fMekaM* lsok ds vUrxZr 

dsoy vkdk'kok.kh eqacbZ ds ikl 3848 fQYeh xhrksa dk laxzg gSA bl le; vf/kdka'k u, pSuy 700&800 

xhrksa dh ykbczsjh ls gh dke pyk jgs FksA ;s pSuy vf/kdrj u, fQYeh xhrksa ij gh fuHkZj jgrs FksA 

tcfd jsfM;ks ds ikl u, vkSj iqjkus fQYeh xhrksa ds vfrfjDr yksd laxhr] 'kkL=h; laxhr] lqxe laxhr 

vkSj ijEijkxr vkfnoklh {ks=ksa ds laxhr dk Hkh cgqr cM+k HkaMkj jgk gSA ;gh dkj.k gS fd ,Q0,e0 

pSuyksa dh rqyuk esa ijEijkxr jsfM;ks vkt Hkh vke yksxksa ds }kjk dkQh ilan fd;k tk jgk gSA 

vkdk'kok.kh vkt yxHkx 336 izlkj.k dsUnz] 143 ehfM;e oso] 54 'kkVZ oso vkSj 161 ,Q0,e0 

pSuyksa ds ek/;e ls izlkj.k dj jgh gSA 99-13 izfr'kr tula[;k vkSj 61-42 izfr'kr {ks= rd vius 

dk;ZØe izLrqr djrh gSA x`gizlkj.k lsok ds vUrxZr 24 Hkk"kkvksa vkSj 146 Hkk"kkvksa esa rFkk izlkj.k lsok 

esa dqy 27 Hkk"kkvksa] 17 jk"Vªh; vkSj 10 fons'kh Hkk"kkvksa esa izlkj.k dj jgh gSA8 jsfM;ks ij laxhr ds 

dk;ZØe dqy izlkj.k ds yxHkx 40 izfr'kr fgLls esa izlkfjr fd;s tkrs gSa rFkk fofo/k Hkkjrh ,oa 

,Q0,e0 pSuyksa ij yxHkx 65 izfr'kr dk;ZØe laxhr ij vk/kkfjr gksrs gSaA vkdk'kok.kh rFkk vU; 

jsfM;ks LVs'kuksa ds Hkh vius dykdkj gksrs gSa ftUgsa vkdk'kok.kh ,d p;u dh izfØ;k }kjk ,d izkekf.kd 

jsfM;ks dykdkj ?kksf"kr djrh gSA ,sls dykdkjksa dh la[;k vkt jsfM;ks ij cgqr vf/kd gSA 

According to H.R. Luthra : 

"Today there are around 30,000 musicians taking part in AIR'S Programme snot counting 1500 

or more on the roll of the stations as members of state engaged to provide instrumental accompaniment 

to artists or play in orchestras."9 

orZeku le; esa rks budh la[;k vkSj Hkh vf/kd gS vkSj ;g yxkrkj c<+rh gh tk jgh gSA bl 

izdkj ge ns[krs gSa tSls&tSls jsfM;ks us fodkl fd;k oSls&oSls laxhr ,oa euksjatu ds nwljs lk/kuksa us Hkh 

lekt esa ,d vyx igpku cukbZA vkt laxhr ij vk/kkfjr dk;ZØeksa ds Hkh vyx&vyx Lo:i ns[kus 

dks feyrs gSaA ,d gh izdkj ds laxhr dks Hkh vyx&vyx izdkj ds dk;ZØeksa ds :i esa izlkfjr djds 

izLrqr fd;k tk jgk gSA orZeku le; esa foKku ds peRdkfjd vkfo"dkjksa us laxhr ds dk;ZØeksa dk :i 

gh ifjofrZr dj fn;k gSA fofHkUu dykvksa dh f'k{kk izkIr djus ds fy, vc vusd lk/ku miyC/k gks x, 

gSaA Js"B dykdkjksa dks jsfM;ks] nwjn'kZu] Vsi fjdkMZj o vkuykbu jsfM;ks ds ek/;e ls O;fDr ?kj cSBdj 

gh lqu ldrk gSA 

lqfo[;kr laxhrK o 'kkL=h; izks0 ,u0oh0 iV~Vo/kZu th ds 'kCnksa esa& ^^laxhr ls tks fcYdqy 

vifjfpr gS] mudks Hkh laxhr dk izkjfEHkd Kku ykHk vkdk'kok.kh ds fofHkUu dk;ZØeksa ls feyrk gSA**  

vk/kqfud dky ds izfl) 'kkL= ch0lh0 nsok ds 'kCnksa esa& 

"As a governmental agency the All India Radio is the biggest Patron of music. With its large 

and ramifying network it has been able to draw upon extensive talent. Local artites, who would otherwise 

have no large audience, go on the air and can be listened to by a much greater population then a few year 

ago."10 
laxhr jsfM;ks esa Bhd mlh izdkj dh Hkwfedk vnk djrh gS] ftl izdkj izk.kh ek= ds 'kjhj esa 

jDrA ;fn izk.kh ds 'kjhj ls jDr dks fudky fn;k tk, rks og psruk 'kwU; gks tk,xk] mlh izdkj vxj 

ge jsfM;ks ls laxhr dks vyx dj nsa rks jsfM;ks Hkh psruk 'kwU; lh izrhr gksrh gSA  

vkdk'kok.kh ds bfrgkl esa Mk- dsldj dk dky Lo.kZ ;qx dgykrk gSA Mk- dsldj }kjk cukbZ 

xbZ izlkj.k lEcU/kh uhfr ds fuEufyf[kr lkr rÙo Fks11& 

1- Loj ijh{k.k iz.kkyh dk fuekZ.kA 

2- 'kkL=h; laxhr dks yksdfiz;rkA 

3- 'kkL=h; laxhr ds jk"Vªh; dk;ZØe dk izkjEHkA 

4- 'kkL=h; ok|&o`Un dk xBuA 

5- jsfM;ks laxhr&lEesyu] laxhr 'kkfL=;ksa }kjk laxhr ds fofHkUu fo"k;ksa ls lEcfU/kr fo"k;ksa ij fopkjA 

6- lqxe laxhr dk izlkj ,oa muds xk;dksa ds fjdkMksZa dks lqjf{kr j[kus dh O;oLFkkA 

7- lqxe laxhr Jksrkvksa ds fy, fofo/k&Hkkjrh lsok ,oa dk;ZØe fofue; bdkbZ dh O;oLFkkA 

'kkL=h; laxhr ds dk;ZØe& 

1- 'kkL=h; laxhr dk fu;fer izlkj.k 

2- 'kkL=h; laxhr dk jk"Vªh; dk;ZØe 
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(i) laxhr dk vf[ky Hkkjrh; dk;ZØe 

(ii) jfookjh; izkr%dkyhu lHkk 

3- p;u ¼eaxyokjh; jkf=dkyhu laxhr lHkk½ 

4- c`gLifrokjh; jkf=dkyhu laxhr lHkk 

5- 'kqØokjh; jkf=dkyhu lHkk 

6- vkdk'kok.kh laxhr izfr;ksfxrk 

7- laxhr if=dk 

8- egfQy 

9- vkd'kok.kh laxhr lEesyu 

10- laxhr lHkkvksa ,oa lEesyuksa dk izlkj.k 

11- laxhr ikB 

12- jk"Vªh; ok|o`Un 

13- izknsf'kd laxhr lHkk,¡ 

14- vkdk'kok.kh }kjk Hkkjrh; laxhr ij fopkj xks"Bh 

15- ;qook.kh 
16- fofo/k Hkkjrh 
17- ,Q0,e0 

vkdk'kok.kh dk egÙoiw.kZ dk;Z ;ksX; dykdkjksa dks lekt ds lehi ykuk vFkok lekt ls 

mudk izfrf"Br dykdkj ds :i esa ifjp; djokuk Hkh jgk gSA tks dykdkj laxhr laLFkkvksa ds lEidZ 

ls 'kkL=h; laxhr ds izseh Jksrkvksa ds dsoy ,d NksVs ls oxZ ds chp gh viuk dyk&dkS'ky fn[kk ikus 

esa leFkZ gks ikrs gsaA mUgha dykdkjksa dks vkdk'kok.kh ,d gh le; esa laxhr ds leLr jfld oxZ ds fy, 

miyC/k djkrk gS vkSj bl izdkj bl izpkj ek/;e ls gh Js"B dykdkjksa dh leLr jk"Vª esa viuh ,d 

igpku vkSj viuk ,d fof'k"V LFkku curk gSA ;g vius vki esa u dsoy vkdk'kok.kh ds fy, cfYd 

bu Js"B dykdkjksa ds fy, Hkh xoZ dh ckr gSA vr% 'kkL=h; laxhr vkSj 'kkL=h; laxhr ds dykdkj 

nksuksa dks gh eku&lEeku vkSj izfr"Bk fnyokrs gq, 'kkL=h; laxhr dks izxfr ds iFk ij ys tkus esa 

vkdk'kok.kh tks Hkwfedk fuHkk jgh gS] fu%lUnsg og vR;Ur ljkguh; gSA 

fu"d"kZ& 

bl izdkj fu"d"kZr% dgk tk ldrk gS fd vkdk'kok.kh us gekjs O;olkf;d dykdkjksa] laxhrKksa] 

laxhr 'kkfL=;ksa rFkk ;qokoxZ dh laxhr dyk izfrHkk dks ,d eap iznku fd;k gS vkSj lq:fpiw.kZ] ifjiDo 

vkSj izfrfuf/k laxhr dks jsfM;ks vkdk'kok.kh ds ek/;e ls izfrf"Br djus ds y{; dks ysdj vkdk'kok.kh 

ij vusdkusd lkaxhfrd dk;ZØe izlkfjr gksrs jgrs gSaA  

 

lUnHkZ lwph % 

1- dqekj] vkos'k ¼2017½- laxhr fucU/kkoyksdu- okjk.klh % ,-ch-,l- ifCyds'ku] vk'kkiqj] i`- 123 

2- iar] ,u-lh-] f}osnh] euh"kk ¼2007½- i=dkfjrk ,oa tulapkj- ubZ fnYyh % dfu"d ifCy'klZ fMLVªhC;wVlZ] ì0 238 

3- dqekj] vkos'k ¼2017½- laxhr fucU/kkoyksdu- okjk.klh % ,-ch-,l- ifCyds'ku] vk'kkiqj] i`- 123 

4- ;eu] v'kksd dqekj ¼2011½- jsfM;ks vkSj laxhr- ubZ fnYyh % dfu"d ifCy'klZ fMLVªhC;wVlZ] i0̀ 31 

5- iar] ,u-lh-] f}osnh] euh"kk ¼2007½- i=dkfjrk ,oa tulapkj- ubZ fnYyh % dfu"d ifCy'klZ fMLVªhC;wVlZ] ì0 229 

6- lDlsuk] vkyksd ¼2011½- vkdk'kok.kh dh vkokt tknwxj mn~?kks"kd- ubZ fnYyh % dfu"d ifCy'klZ 

fMLVªhC;wVlZ] i`0 04 

7- esgjk] jes'k ¼2008½- ehfM;k fuekZ.k- ubZ fnYyh % r{kf'kyk izdk'ku] i`0 66 

8- dqekj] vkos'k ¼2017½- laxhr fucU/kkoyksdu- okjk.klh % ,-ch-,l- ifCyds'ku] vk'kkiqj] i`- 126 

9- ;eu] v'kksd dqekj ¼2011½- jsfM;ks vkSj laxhr- ubZ fnYyh % dfu"d ifCy'klZ fMLVªhC;wVlZ] i0̀ 101 

10- dqekj] vkos'k ¼2017½- laxhr fucU/kkoyksdu- okjk.klh % ,-ch-,l- ifCyds'ku] vk'kkiqj] i`- 127 

11- 'kekZ] jkf/kdk ¼2010½- Hkkjrh; laxhr dks laLFkkuksa vkSj ehfM;k dk ;ksxnku- ubZ fnYyh % lat; izdk'ku] ì- 253 
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nwcsiqj fodkl[k.M ¼lqyrkuiqj tuin½ esa lsok dsUnzksa dh Hkwfedk 

 

MkW0 jfo dqekj 

vflLVsaV izksQslj] Hkwxksy foHkkx] ch-,u-ds-ch-ih-th- dkyst] vdcjiqj] vEcsMdjuxj 

 

lkjka'k 

lsok dsUnz fdlh {ks= dh vFkZO;oLFkk ds lkekftd] vkfFkZd] izkd`frd ,oa LFkkukRed i{kksa ds orZeku 

ifjfLFkfr;ksa ds lkFk&lkFk {ks= ds fodkl esa {ks= ds ikjLifjd leUo; dks O;Dr djrk gSA lefUor {ks=h; 

fodkl gsrq lsok dsUnzksa dk Lrj rFkk mudk forj.k Lo#i ,oa dsUnz LFkyksa dk fuekZ.k izknsf'kd fodkl dh 

#ijs[kk rS;kj djus esa egÙoiw.kZ Hkwfedk fuHkkrk gS] ftlds dkj.k izknsf'kd fo"kerkvksa dks de djus esa enn 

feyrh gSA lsok dsUnz og gksrk gS] tks vius prqfnZd {ks= dks lsok,a iznku djrk gS rFkk mRiknu forj.k dks 

viuh vksj vkdf"kZr djrk gSA 

eq[; fcUnq % lsok dsUnz] lefUor {ks=h; fodkl] izknsf'kd fo"kerk] LFkkukRed igyqvksaA 

 

izLrkouk&  

    fdlh {ks= dh vFkZO;oLFkk esa lsok dsUnz lkekftd] vkfFkZd ,oa LFkkukRed igyqvksa ds orZeku 

n'kkvksa ds lkFk&lkFk {ks= ds fodkl esa ikjLifjd lkeTkL; dks vfHkO;Dr djrk gSA ;|fi dsUnz LFky 

,oa mlds inkuqdze oxZ i)fr eq[; #i ls vf/kokl Hkwxksy ls laEcfU/kr gS fQj Hkh fodkl'khy ;kstukvksa 

esa ldy mi;ksx ds ifj.kke Lo#i blus laa'kksf/kr #i izkIr dj fy;k gSA lsok dsUnzksa dk egRo prqZeq[kh 

fodkl dh izxfr ds fy, vkfFkZd larqyu] lkekftd dY;k.k] vkfFkZd fodkl ,oa o`f) dh vo/kkj.kk dks 

ekSfyd vk/kkj iznku djuk gksrk gSA lefUor {ks=h; fodkl gsrq orZeku lsok dsUnzksa dh egÙoiw.kZ Hkwfedk 

gksrh gSA lkekU; rkSj ij y?kq Lrj ds izns'kksa] 'lefUor {ks=h; fodkl dks* xzkeh.k fodkl gh ekuk tkrk 

gSA blh dkj.k lefUor {ks= fodkl ds v/;;u esa lsok dsUnzksa dks] egÙo iznku fd;k x;k gSA 

v?;;u {ks=& 

fodkl[k.M nwcsiqj dk HkkSxksfyd foLrkj 26º9'53” mRrj ls 26º19'7” mRRkjh v{kka'k ,oa ns'kkarjh; 

foLrkj 81º53'22” iwjc ls 82º6'31” iwohZ ns'kkUrj ds e/; gSA v/;;u {ks= vij xaxk eSnku vkSj e/; 

xaxk eSnku dk ladze.k {ks= gSA fodkl[k.M dk HkkSxksfyd {ks=Qy 212.93 oxZ fdeh0 rFkk 2011 dh 

tux.kuk ds vuqlkj ;gk¡ dh tula[;k 244373 O;fDr gSA iz'kklfud n`f"V ls ;g 10 U;k; iapk;rks] 14 

jktLo xzke iapk;rksa rFkk 94 xzke iapk;rksa esa foHkDr gSA 
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'kks/k dk mn~ns';& 

izLrqr 'kks/ki i= esa v/;;u {ks= esa 'kks/k dsUnzksa dh ekStwnk fLFkfr dks tkuus dks iz;kl fd;k 

x;k gS] rFkk bu lsok dsUnzksa ij tula[;k dh fuHkZjrk fdruh gS lsok dsUnzksa dh mifLFkfr ls {ks= dk 

lkekftd] vkfFkZd fodkl fdl Lrj dk gS ;g Hkh tkuus dk iz;kl fd;k x;k gSA 

'kks/k izfof/k& 

'kks/k i= ls lEcfU/kr lHkh vko';d vk¡dMksa dk laxzg.k O;fDrxr rkSj ij fd;k x;k gSA 

lEcfU/kr {ks= dk Hkze.k dj vk¡dMas tqVk;s x;s gSaA f}rh;d vk¡dMsa ftyk lkaf[;dh; dk;kZy; ls izkIr 

fd;s x;s gSA leLr vk¡dMksa dk lkaf[;dh; fof/k;ksa ls fo'ys"k.k dj 'kks/k i= esa mi;ksx fd;k x;k gSA 

v/;;u {ks= esa lsok dsUnzksa dk fu/kkZj.k& 

fdlh {ks= esa lsok dsUnz ls rkRi;Z ,sls dsUnz ls gS tks vius dk;ksZ }kjk prqfnZd {ks= dks lsok,a 

iznku djrk gS rFkk mRiknu forj.k dks vkd̀"V djrk gSA lkekU;r% lsok dsUnzksa dh igpku muds dk;ksZ 

}kjk gksrh gS ftlds vUrxZr O;kikj] okf.kT;] iz'kklu] f'k{kk] fpfdRlk] ifjogu ,oa lapkj ek/;e vkrs 

gSA bUgha dsUnzh; dk;ksZ ds vuqikr ds vk/kkj ij lsok dsUnz vf/kdka'kr% mPp ,oa fuEu Lrj ds gksrs gSaA 

okLro esa lsok dsUnzksa }kjk lEiUu ,oa lehiorhZ {ks= dks iznku dh tkus okyh lsok,a gh muds fu/kkZj.k dk 

vk/kkj gksrh gSA nwcsiqj fodkl[k.M esa lsok dsUnzksa dh igpku ds fy, lHkh xzkeksa dh miyC/k lqfo/kkvksa ,oa 

xzkeksa dh tula[;k dh lwph rS;kj dj fuEufyf[kr fcUnqvksa dks vk/kkj ekudj lsok dsUnzksa dh igpku dh 

x;h gS& 

1- xk¡o ifj{ks= ds vUrxZr LFkkbZ vf/kokl a 

2- ,sls xk¡o ftudh tula[;k 1000 ls vf/kd gksA 

3- ,sls xzke tks Loa; rFkk lehiorhZ xk¡oksa dh tula[;k dks lkekftd vkfFkZd lqfo/kk,a iznku djrs gksA 

4- p;fur N% pjksa ¼f'k{kk] LokLF;] ;krk;kr] lapkj] okf.kT; ,oa O;kikj] iz'kklfud izlkj o vU; 

lsok,a½ esa de ls de fdUgha rhu lsok pjksa dh lsok,a miyC/k gksA 

lsok dsUnzksa ds iznkuqdze fu/kkZj.k esa iz;qDr fof/k& nwcsiqj fodkl [k.M ,d xzkeh.k {ks= gSA {ks= ds lsok 

dsUnzksa ds inkuqdze fu/kkZj.k gsrq izkFkfed lsok,a f'k{kk] LOkkLF;] d`f"k lsok,a] lapkj ,oa foRr ifjogu blds 

vfrfjDr vU; lsok, tSls&'khrx`g] Nfox̀g] isVªksy iai bR;kfn lsokvksa dks vk/kkj cuk;k x;k gSA 

'kks/kdrkZ }kjk mi;ZqDr lsokvksa dk xgurk ls v/;;u fd;k x;k gSA {ks= dk losZ{k.k ,oa lEcfU/kr 

dk;kZy;ksa ls tkudkjh izkIr dh x;h gSA lsok dsUnzksa dh dsUnzh; fu/kkZj.k gsrq Msfol }kjk izfrikfnr fuEu 

rduhd dk iz;ksx fd; x;k gS& 

C=t/Tx100 
tgkW] C= dk;Z fo'ks"k dk vofLFkfr xq.kkad 

t = dk;Z fo'ks"k dk ,d  izfr"Bku 

T= dk;Z fo'ks"k dk {ks= esa izfr"Bku oxZ dh dqy la[;k 

mi;qZDr lw= ls loZizFke fofHkUu dk;ksZ dk vofLFkfr xq.kkad Kkr fd;k x;k tk {ks= esa fo|eku 

dk;ksZ dh la[;k ,oa mlds egRo dks rkfydk }kjk n'kkZ;k x;k gSA 
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rkfydk&1 

dze la[;k lsok v/;;u {ks= esa lsok dk ;ksx vofLFkfr xq.kkad 

f'k{kk 

 
1 izkFkfed fo|ky;  111 0.90 

2 twfu;j gkbZ Ldwy  60 1.66 

3 mPp ek/;fed fo|ky; 14 7.14 

4 b.Vj dkyst 21 4.76 

5 fMxzh dkyst 08 12.5 

LokLF; 
6 jftLVMZ izkbosV izSDVh'kuj 87 1.14 

7 ifjokj ,oa ekr` f'k'kq dY;k.k 

dsUnz ,oa midsUnz 

17 5.88 

8 Lkkeqnkf;d LokLF; dsUnz 01 100 

9 izkFkfed LokLF; dsUnz  04 25 

10 gksfe;ksiSfFkd fpfdRlky;  07 14.28 

11 ;wukuh fpfdRlky; 01 100 

12 vkS"k/kky; 04 25 

iz'kklu 
13 iqfyl pkSdh ,oa iqfyl 

LVs'ku 

07 14.28 

14 CykWd eq[;ky; 01 100 

d`f"k lsok dsUnz 
15 d`f"k j{kk bdkbZ dsUnz 01 100 

16 cht ,oa moZjd forjd 

lkk/ku lgdkjh lfefr 

17 5.80 

17 O;fDrxr moZjd fodz; dsUnz  92 1.08 

18 O;fDrxr cht fodz; dsUnz 35 2.85 

lapkj ,oa foRr lsok,a 

 

19 VsyhQksu ,oa ih-lh-vks- 515 0.19 

20 Mkd?kj ,oa rkj?kj 33 3.03 

21 xzkeh.k cSad 08 12.5 

22 ;wfu;u cSad 03 33.33 

23 iatkc us'kuy cSad 03 33.33 

24 LVsV cSad vkWQ bf.M;k 05 20 

25 dksvkWijs'ku cSad 01 100 

;krk;kr lsok,a 
26 cl LVkWi  05 20 

27 jsyos LVs'ku  02 50 

vU; lsok,a 
28 fo|qr midsUnz 01 100 

dhVuk'kd fodz; dsUnz 
29 lgdkfjrk 08 12.50 

30 d`f"k foHkkx 01 100 

lzksr&izkFkfed losZ{k.k 2023 ftyk lkaf[;dh; dk;kZy; lqYrkuiqjA 
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v/;;u {ks= esa tula[;k vkSj lsok dsUnzksa dk forj.k fo"ke gS] ;g fo"kerk LFkykd`frd rFkk 

lkekftd] lkaLd`frd fofo/krk ds dkj.k gSA dgha&dgha lsok dsUnzksa dh miyC/krk vklku gS rks dgh ij 

dfBu gSA 

rkfydk&2 % vf/kokl ds vkdkj ds vuqlkj tula[;k forj.k 

Øe la[;k vf/kokl vkdkj vf/koklks dh dqy la[;k izfr'kr ¼%½ esa 

1 < 3000 8 8.521 

2 2000-3000 10 10.608 

3 1000-2000 20 20.04 

4 500-1000 45 46.95 

5 < 500 11 13.88 

 

v/;;u {ks= esa vf/kokl ds vkdkj ds vuqlkj tula[;k dk forj.k ;g n'kkZrk gS fd 8 

vf/kokl ,sls gS tgkW dh tula[;k 3000 ls Åij gSA 10 vf/koklks dh tula[;k 2000&3000 rd gSA 

tcfd 11 vf/koklks dh tula[;k 500 ls de gSA bl izdkj ge ns[krs gS fd fofHkUu {ks=ksa esa lsok dsUnzksa 

rFkk tula[;k dk forj.k esa fo"kerk gSA ;g ckr Li"V gS fd fodkl [k.M ds xzkeh.k lsok dsUnz esa tks 

izFke Js.kh dk inkuqØze ds vk/kkj ij lHkh dsUnz vius fuEu lsok dsUnzksa dks lsok,a iznku djrs gSA prqZFk 

Js.khs ds lsok dssUnz tgkW f'k{kk ,oa lapkj dh lqfo/kk eq[; gS vius fudVre izFke] f}rh; ,oa r`rh; Js.kh 

ds lsok dsUnz ls vU; lqfo/kk,a iznku djrs gSA  

lsok dsUnzksa dk fu;kstu& 

 orZeku esa vusd {ks=h; ,oa izknsf'kd leL;k,a fo|eku gS] ftlds lek/kku gsrq fu;kstu 

vifjgk;Z gS] D;ksafd fdlh {ks= esa miyC/k lalk/kuksa dk leqfpr ,oa lqfu;ksftr mi;ksx djds ml {ks= 

dk larqfyr vkfFkZd ,oa lkekftd fodkl fd;k tk ldrk gSA {ks=h; fodkl gsrq lsok dsUnzksa dh vge 

Hkwfedk gksrh gSA {ks=h; fodkl esa lsok dsUnzksa dh Hkwfedk dks ns[krs gq, fo'o ds vusd ns'kksa esa lsok dsUnzksa 

ds iquZxBu rFkk fodkl ij cy fn;k x;kA 

 fdlh {ks= ds lefUor fodkl ds fy, ;g t#jh gS fd ml {ks= ds lfdz; vf/koklksa dk muds 

lsok dk;Z ds vk/kkj ij ,d inkuqØze laxBu rS;kj fd;k tk; rFkk mlesa vko';d dk;Z&dykiksa ,oa 

izfr"Bkuksa dh LFkkiuk dh tk; ftlls og vius {ks= dks okafNr lsok,a iznku dj ldsA v/;;u  {ks= esa 

lsok dsUnzksa ds forj.k ,oa laHkj.k {kerk leku u gksus ds dkj.k lHkh lsok,a ugh izkIr gks ikrh RkFkk 

fodkl[k.M esa lsok dsUnzksa dh la[;k dqN LFkkuksa ds vfrfjDr de rks ugh cfYd lsok laHkj.k {kerk esa 

dkQh deh gSA fodkl [k.M esa fo|eku lkekftd] vkfFkZd] lkaLd`frd rFkk jktuSfrd leL;kvksa ds 

n`f"Vxr lsok dsUnzksa dks LFkkfir djus dk izLrko fd;k x;k gSA  
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12oha 'krkCnh esa mÙkj Hkkjr dh lkekftd ,oa vkfFkZd fLFkfr dk losZ{k.k 

 

MkWå eukst flag ckfQyk 

bfrgkl foHkkx] Mh-,l-ch- dSEil uSuhrky] dqekÅ¡ fo'ofo|ky;] uSuhrky 

xfjek ik.Ms; 

bfrgkl foHkkx] Mh-,l-ch- dSEil uSuhrky] dqekÅ¡ fo'ofo|ky;] uSuhrky 

 

lkjka'k 

12oha 'krkCnh dk Hkkjrh; bfrgkl ds lUnHkZ esa loZizeq[k egRo ;g gS fd bl 'krkCnh ds i'pkr~ 

gh izkphu Hkkjrh; bfrgkl dk vUr gksrk gS vkSj e/;dkyhu Hkkjrh; bfrgkl izkjEHk gksrk gSA Hkkjr esa 

8oha 'krkCnh esa vjcksa ds vkØe.k ds lkFkh gh eqfLye vkØe.kksa dk Øe vkjEHk gks x;k FkkA 11oha ,oa 

12oha 'krkCnh esa egewn xtuoh ,oa eqgEen xkSjh ds vkØe.kksa ls Hkkjr dh lkekftd ,oa vkfFkZd fLFkfr 

esa ,d o`gn ifjorZu n`f"Vxkspj gksrk gSA eqfLyeksa ds Hkkjr vkxeu ds lkFk gh Hkkjrh; lekt esa ,d 

uohu lkekftd voLFkk dk fodkl gqvkA eqfLye vkØe.kksa dk ,d izeq[k dkj.k Hkkjr dh le`f) Hkh 

FkhA vr% mlus Hkkjr ij vkØe.k ds le; efUnjksa ls dkQh /ku ywVk FkkA 12oha 'krkCnh esa mÙkj Hkkjr 

dh vis{kk nf{k.k Hkkjr dh vFkZO;oLFkk vf/kd lqn`<+ FkhA pksy lezkVksa us d`f"k dh j{kk ,oa foLrkj] 

flapkbZ] O;kikj ,oa m|ksxksa esa izxfr dj Hkkjrh; vFkZO;oLFkk dks uohu vk;ke iznku fd;s FksA 

 

12oha 'krkCnh esa mÙkj Hkkjr dh lkekftd fLFkfr dk losZ{k.k 

g"kZo)Zu ds le; ls 12oha 'krkCnh rd Hkkjr esa lkeUroknh lekt O;oLFkk dk fodkl gqvkA 

lSfud vFkok iz'kklfud vf/kdkfj;ksa dks mudh lsok ds cnys esa jktkvksa }kjk Hkwfe iznku dh tkrh FkhA 

bl izdkj iznÙk Hkwfe dk iz'kklu ml lkeUr }kjk gh pyk;k tkrk FkkA blds ,ot esa og jktk dks 

lSfud lsok ,oa ,d fu;r /kujkf'k nsrk FkkA ;s lkeUr ,oa egklkeUr ljdkj ds izeq[k vk/kkj LrEHk gks 

x;s FksA vkuZYM gkStj us bl O;oLFkk ds rkjrE; esa fy[kk gS fd ^^jktk ;q) rks djrk Fkk ijUrq og 

'kklu ugh djrk Fkk] cM+s&cM+s tehankj 'kklu djrs Fks ijUrq os vf/kdkfj;ksa vkSj lSfudksa ds :i esa ugh 

cfYd Lora= lkeUrksa ds :i esa 'kklu djrs FksA os 'kkld oxZ ds yksx ;s ftuds gkFk esa ljdkj ds lHkh 

fo'ks"kkf/kdkj leLr iz'kklu rU= rFkk lsuk ds lHkh egRoiw.kZ in gksrs FksA** bl izdkj bl lkeUroknh 

O;oLFkk us Hkkjrh; lekt O;oLFkk esa egRoiw.kZ Hkwfedk vnk dhA 

 lkeUr yksx jktk }kjk izkIr Hkwfe esa nkjsax] xjhcka ,oa dqN Jfedksa }kjk csxkj ysdj d`f"k dk;Z 

djkrs FksA lkeUr yksxks dk [kku&iku ,oa iks'kkdsa dkQh vPNh gksrh FkhA ,oa Hkksx&foykl esa fyIr jgrs 

FksA oS';kxeu Hkh mudk ,d izeq[k 'kkSd FkkA dqN lkeUr rks ;q) {ks=ksa esa Hkh fL=;ksa dks lkFk j[krs FksA 

bl rkjrE; esa gsepUnz us ,d lSfud f'kfoj dk o.kZu djrs gq, ml xU/koZ uxj dh laKk nh gSA ftlesa 

fL=;k¡ viuh ØhM+kvksa }kjk lkeUrksa dk euksjatu djrh FkhA lkeUr yksx tgk¡ ,d vksj oSHko&foykl esa 

fyIr Fks] ogh nwljh vksj os Hkz"V ,oa rkuk'kkg Hkh FksA dYg.k ,oa {ksesUnz us viuh d`fr;ksa esa vlSfud 

deZpkfj;ksa dh ccZjrk ,oa funZ;rk dk o.kZu fd;k gSA bu vlSfud deZpkfj;ksa ds v/khu tu leqnk; 

dkQh nq%[kh FkhA 

 lkeUrh lekt ds vykok ml le; ,d vkSj izeq[k /kuh leqnk; O;kikfj;ksa ,oa lkSnkxjksa dk 

FkkA ;g of.kd oxZ Hkh gj gky esa ykHk dekuk viuk mn~ns'; ekurk Fkh dYg.k ,oa {ksesUnz us O;kikfj;ksa 

}kjk vke turk ds 'kks"k.k dk mYys[k fd;k gSA ;s O;kikjh vko';d lkexzh dk lap; dj mls Å¡ps nke 

ij csprs Fks] de rkSyrs FksA vr% fu/kZu yksxksa dh fLFkfr dkQh n;uh; FkhA {ksesUnz ds vuqlkj fu/kZu yksx 

fcuk fdlh oL= ds tehu ij lksrs FksA mUgsa Hkw[k dh ;kruk Hkh lguh iM+rh FkhA gsepUnz lwjh us 1123 

bZ- esa fu/kZuksa dh n'kk ij izdk'k Mkyrs gq, fy[kk gS] ^^esjs ikl dksbZ iSlk ugha gS tcfd yksx [kqf'k;k¡ 

eukrs gS] esjs cPps fcy[krs gSA eS viuh ifRu  dks D;k gw¡\ vf/kdkfj;ksa dks HksaV nsus ds fy, esjs ikl dqN 

ugh gSA /kuh ,oa le`) yksx eq>s ?k`.kk dh n`f"V ls ns[krs gSA yM+dh l;kuh gSA yM+dk ;qok gS exj dqN 

dekrk ughA ifjokj ds lnL; chekj gS] bykt ds fy, esjs ikl iSls ugh gSA EkS D;k d:\ eS fdl 

le`) esa Mwc e:¡\ /kuh yksx viuk dtZ ekax jgs gSA Hkxoku eq>ls :Bs gS\ eS fdl iwtk i)fr ls mUgsa 
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eukÅ¡\ eSa fdl nsork dh vkjk/kuk d:¡\ eSa D;k d:a] dgk¡ tk:¡\ bl izdkj ge ns[krs gS fd 12oha 

'krkCnh esa vehjh&xjhch pje lhek ij FkhA fu/kZuksa dh n'kk dkQh n;uh; FkhA Hkkjr ds yksx ml le; 

dwieaMwd dh Hkkafr lkjh nqfu;k ls vyx&Fkyx FksA mUgsa vius ns'k ls ckgj dh nqfu;k ls dqN 

ysuk&nsuk ugha FkkA mUgsa vius vki ij dkQh xoZ FkkA vyc:uh us bl lEcU/k esa fy[kk gS fd fgUnqvksa 

dks fo'okl Fkk fd mUkds ns'k tSlk dksbZ ns'k ugha gS] muds jk"Vª tSlk dksbZ jk"Vª ugha gS] muds jktk 

tSlk dksbZ jktk ugh gS] muds /keZ tSlk dksbZ /keZ ugha gSA** vyCk:uh ds bl dFku  ls Li"V  gS fd 

vius bl feF;k vfHk;ku ds dkj.k Hkkjrh;ksa us vius ns'k dh lqj{kk dh vksj dksbZ /;ku ugha fn;kA 

oLrqr% fons'kh vkØkarkvksa us Hkkjrh;ksa dh blh detksjh dk Qk;nk mBk;kA 

 12oha 'krkCnh esa Hkkjr esa /keZ ds Lo:i esa Hkh voufr n`f"Vxkspj gksrh gSA ckS) eB tks igys 

fo/kk ds izeq[k dsUnz ,oa Kku izkfIr ds LFkku ;s vc ;s foykflrk ds izrhd cu x;s FksA yksxksa dh J)k 

ds QyLo:i bu eBksa esa vR;f/kd /ku ,df=r gks x;k Fkk vkSj mlh le`f) us ckS) eBksa ds eBokfl;ksa 

dks vfHkpkj esa Mqcksa fn;k FkkA 12oha 'krkCnh ds vUr esa 1197 bZ- esa bf[r;k:íhu&eqgEen&fcu&cf[r;kj 

f[kyth us fcgkj esa vkØe.k ds nkSjku ckS) eBksa dks Hkh ywVkA lglzksa fHk{kqvksa dks ekj Mkyk x;kA bl 

izdkj ge ns[krs gS fd eBksa esa c<+rh le`f) us tgk¡ eBksa esa foykflrk ,oa vfHkpkj dks c<+kok fn;k] ogh 

;gh le`f) muds fouk'k dk Hkh dkj.k cuhA 

 nf{k.k Hkkjr dh rjg mÙkj Hkkjr ds dqN efUnjksa esa Hkh nsonklh izFkk izpfyr FkhA dbZ 

vfookfgr yM+fd;ka eafUnjksa esa nsorkvksa dh lsok ds fy, lefiZr dj nh tkrh FkhA blls eBksa dh Hkkafr 

gh efUnjksa esa Hkh vfHkpkj dks cy feykA cukjl ds nf{k.k esa fo/;kpy igkM+h ij fLFkr jkex<+ dh ,d 

xqQk esa /kkfeZd os';ko`fÙk dk ,d vfHkys[k feyk gS ftlesa fy[kk gS& ^^vR;f/kd lqUnj ;qod nonhu 

uked fp=dkj lqruqdk uked nsonklh ls izse djrk Fkk** pkyqD; jktk foØekfnR; "k"V ds lsukifr 

egknso ds lEcU/kksa esa mYys[k feyrk gS fd mlus viuhh LoxhZ; ekrk dh Le`fr esa ,d efUnj dk fuekZ.k 

djk;k FkkA ftlesa ns'k dh ije lqUnj nsonkfl;ksa ds fy, fuokl LFkku cus gq, FksA bl izdkj efUnjksa esa 

/keZ ds uke ij Hkz"Vkpkj ,oa os';ko`fÙk dks cy feykA 

 efUnjksa dh nhokjksa ij dkeqd fL=;ksa dh ewfrZ;k¡ mdsjh tkrh FkhA jktnjckjksa dh Hkk¡fr efUnjksa esa 

Hkh eqfrZ;ksa ls ltkoV dh tkrh FkhA vyc:uh ds vuqlkj ^^os';kykvksa ls gksus okyh vkenuh jktkvksa dh 

lsukvksa ds [kpZ ds fy, i;kZIr FkhA** fgUnw /keZ esa rhFkZ ;k=k dks iq.;Qy nsus okyh le>k tkrk FkkA 

fofHkUu /kkfeZd R;kSgkjksa ij yksxk ifo= ljksojksa esa Luku djrs FksA lrh izFkk Hkh O;kid :i ls izpfyr 

FkhA jktiwrkuksa esa tkSgj izFkk dk Hkh izpyu Fkk lSfud ,oa ;ks)k oxZ esa cgqfookg izpfyr FkkA 

 czkg~e.k oxZ vHkh Hkh iwT; FkkA czkg~e.ksa dk oxhZdj.k {ks=h; vk/kkj ij gks jgk FkkA izkphu e/; 

ns'k ls nwjLFk czkg~e.kksa esa mnkgj.kkFkZ Xysl ns'kksa ds czkg~e.k] ccZj ns'k ds rFkk mM+hlk] vkU/kz] nzfoM+ izns'k 

ds czkg~e.k dks fuEu dksfV dk ekuk tkus yxk FkkA 'kklu djuk] ;q) djuk ,oa iztk dh j{kk {kf=; oxZ 

dk nkf;Ro ekuk tkrk FkkA jktiwr ;ks)k L=h] cPPkksa ,oa fu%'kL= 'k=q ij vkØe.k ugha djrs FksA 

'kj.kkxr dh j{kk djuk ;s viuk ije nkf;Ro ekurs FksA oS'; oxZ ds yksx O;kikj] d`f"k ,oa i'kqikyu esa 

layXu Fks ijUrq O;kikj dh rqyuk esa d`f"k ,oa i'kqikyu O;olk; ls tqM+s yksxksa dh lkekftd izfr"Bk de 

gksrh tk jgh FkhA bl dky dh ,d vkSj izeq[k fo'ks"krk ;g Fkh fd O;kikjh la?kksa esa ,oa f'kYidkj Jsf.k;ksa 

esa laxfBr gks jgs FksA 

 9oha 'krkCnh esa dk;Lr tkfr dk mn~Hko gks x;k FkkA 11oha 'krkCnh ds i'pkr~ rks dk;LFk tkfr 

ds yksx mPp iz'kkfud inks ij fu;qDr gksus yxs FksA psUnsyksa ds lsukifr dk;LFk FksA 'kwnz o.kZ dh fLFkfr 

bl dky esa Hkh fuEu gh FkhA pkaMky] jaxikd] vk;ksxo vao"V] lw= ex/k vkfn dqN o.kZ'kadj tkfr;k¡ 

FkhA vuqyksx ,oa izfrykse fookg cgqr gh de izpyu esa FksA ltkrh; fookg ij vf/kd tksj FkkA 

vfXuiqjk.k rFkk ukjn ,oa ikjk'kj Le`fr;ksa ds vuqlkj fL=;ksa dk iquZfookg ;k fo/kok fookg] ifr ds [kks 

tkus ij e`R;q] gks tkus ij lU;klh gks tkus ij ;k tkfr cfg"d`r gks tkus ij lEHko FkkA 

12oha 'krkCnh esa mÙkj Hkkjr dh vkfFkZd fLFkfr dk losZ{k.k  

12oha 'krkCnh esa Hkkjr dh vkfFkZd fLFkfr dkQh vPNh FkhA bl dky dh vFkZO;oLFkk esa d`f"k dh 

gh iz/kkurk FkhA ubZ tehu dks d`f"k ;ksX; cukus ds iz;kl fd;s tkrs FksA fofHkUu izkarh; jkT;ksa us d`f"k ds 

fodkl ij i;kZIr /;ku fn;k FkkA bl le; Hkkjr esa yxHkx lHkh izdkj ds vukt mRiUu fd;s tkrs FksA 

d`f"k gsrq flapkbZ dh Hkh O;oLFkk dh tkrh FkhA dq,a ,oa rkykc flapkbZ gsrq mi;ksx esa yk;s tkrs FksA 
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^vfHk/kkujRekyk* uked xzUFk esa vusd izdkj ds vuktksa dk mYys[k feyrk gSA ex/k ,oa dfyax izns'k 

pkoy ds fy, fo[;kr FksA es?kkfrfFk us pkoy rFk tkS lfgr l=g izdkj ds vuktksa dks /kku dh dksfV 

esa j[kk FkkA ^euklsYykl* xzUFk esa jax lqxU/k vkfn ds vuqlkj vkB izdkj ds pkyoksa dk mYys[k feyrk 

gSA Qyks dh n`f"V ls d'ehj dh dkQh [;kfr FkhA d'ehj esa Qyksa ds vykok vnjd] bZ[k ,oa elkyksa 

dh Hkh iSnkokj gksrh FkhA 

 mÙkj Hkkjr esa dqN izeq[k Qlyksa dk O;kikfjd Lrj ij Hkh mRiknu gksrk FkkA O;kikfjd Lrj ij 

mRikfnr Qlyksa esa /kku] tkS] fry] nkysa] bZ[k bR;kfn izeq[k FkhA Hkwfe dh mRiknu {kerk dks ns[krs gq, 

Hkwfe izeq[kr% rhu Hkkxksa esa oxhZd`r Fkh vf/kd mitkÅ Hkwfe moZjd Hkwfe gksrh FkhA de mitkÅ Hkwfe 

catj] f[kt dgykrh FkhA vU; fdLe dh Hkwfe e: ¼jsrhyh½ dgykrh FkhA d`"kd yksx dkQh esgur ls 

[ksrh dk;Z esa laXyu jgrs Fks fQj Hkh mudh n'kk n;uh; FkhA 

 iwoZ e/;dky esa Hkkjr esa diM+k m|ksx Hkh Hkkjrh; vFkZO;oLFkk dk ,d izeq[k vk/kkj FkkA 12oha 

'krkCnh ds lkses'oj r`rh; ds xzUFk ^ekulksYykl* ds vuqlkj lwrh diM+ksa ds fof'k"V mRiknu {ks= xqtjkr] 

eqYrku] dfyax] cax ,oa ekyok vkfn FksA xqtjkr esa ¼vfUgyokM+½ esa mPp dksfV dk diM+k fufeZr gksrk 

FkkA caxky cqukbZ ds dk;Z ds fy, izfl) Fkka d'khnkdkjh ,oa Js"Brk dh n`f"V ls caxky dk diM+k 

vf}rh; FkkA caxky ls diM+k fo'ks"kr% js'keh oL= if'peh ,f'k;k ds ns'kksa dks fu;kZr fd;s tkrs FksA 

;wjksfi; ns'kksa esa Hkh caxky esa fufeZr ixM+h ds diM+s ^fljcU/k* dh O;kid ek¡x FkhA ;wjksfi; efgyk,a budk 

mi;ksx f'kjksoL= ds fy, djrh FkhA bl izdkj 12oha 'krkCnh esa diM+k m|ksx Hkkjrh; vFkZO;oLFkk dk 

,d izeq[k vk/kkj LrEHk FkkA 

 ekdksZiksyks us fy[kk gS fd Hkkjrh;h jkT; ds lqYrkuksa us vkS|ksfxd fodkl dks c<+kok nsus ds fy, 

m|ksxifr;ksa dks izksRlkfgr fd;k FkkA oLrqvksa dh ek¡x dks ns[krs gq, fofHkUu dkj[kkus Hkh LFkkfir fd;s 

x;s FksA /kkrq m|ksx Hkh mUur voLFkk esa FkkA fofHkUu izdkj dh /kkrqvksa dk mR[kuu dj muls fofHkUu 

mi;ksxh oLrq,¡ fufeZr dh tkrh FkhA bCu gkSdy us fy[kk gS fd flU/k fLFkr nsoy ryokj fuekZ.k dk 

,d izfl) dsUnz FkkA ml le; rd Hkkjr esa ck:n dk iz;ksx izkjEHk ugh gqvk Fkk vr% ryokj vkfn dk 

lokZf/kd ek¡x FkhA nf{k.k Hkkjr esa v"V /kkrq dh eqfrZ;k cuk;h tkrh FkhA /kkj fLFkr ykSg LrEHk Hkh ykSg 

izkS|ksfxdh dh mUur voLFkk dks n'kkZrh gSA 

 diM+k ,oa ykSg m|ksx ds lkFk&lkFk Hkkjrh; dkjhxj lqUnj vkHkw"k.kksa ds fuekZ.k esa Hkh ikjaxr 

FksA ;s dkjhxj LOk.kZ ,oa pk¡nh ds dkQh lqUnj vkHkw"k.kksa ds fuekZ.k esa layXu FksA iRFkj ij mRd.kZ mPp 

dksfV dh dykd`fr;k¡ leLr Hkkjr esa fufeZr gksrh FkhA m|ksx /kU/kksa ,oa O;kikj layXu fofHkUu dkjhxjksa 

,oa O;kikfj;ksa dh viuh Jsf.k;k¡ gksrh FkhA fofHkUu f'kYidkjksa tSls& c<+bZ] Lo.kZdkj] yksgkj] jktxhj vkfn 

ds lkFk&lkFk cqudj] dqEgkj vkfn ds vius la?k gksrs FksA ;s la?k etnwjh ds lkFk&lkFk ,d:irk cuk;s 

j[kus ds fufeUr vU; fu;eksa dk fu/kkZj.k Hkh djrs FksA rR;qxhu vusd vfHkys[kksa esa fofHkUu f'kYidkjksa dh 

Jsf.k;ksa dk mYys[k feyrk gSA Jsf.k;ksa ds iz/kku egÙkj dgs tkrs FksA bu Jsf.k;ksa }kjk fu/kkZfjr fu;eksa ds 

lEcU/k esa es?kkfrfFk crkrs gS fd ,d gh O;olk; esa yxs yksx vius la?k ds fu;eksa ds rgr gh vius 

O;oLkk; dk lapkyu djrs FksA bl izdkj 12oha 'krkCnh esa Hkkjrh; O;kikjh] O;olk;h ,oa f'kYidkj 

laxfBr :i ls vius la?k }kjk izfrikfnr vkpkj lafgrk ds rgr vius nkf;Roksa dk dq'ky fuoZgu djrs 

FksA 

O;kikj 

12oha 'krkCnh esa Hkkjrh; O;kikj Hkh dkQh le`) FkkA Hkkjr dk fons'k O;kikj ty ,oa Fky nksuksa 

ekxksZa ls gksrk FkkA vkarfjd ,oa ckg~; O;kikj nksuksa gh mUur voLFkk esa FksA vkUrfjd O;kikj Fky ekxZ ls 

,oa ufn;ksaesa ukSdkvksa ds ek/;e ls gksrk FkkA fons'k O;kikj ty ,oa Fky ekxksZa }kjk iwohZ if'peh ns'kksa ds 

lkFk gksrk FkkA Hkkjr ls phu dk O;kikfjd lEcU/k Fky ekxZ }kjk frCcr gksdj FkkA dkcqy ,oa da/kkj 

gksdj vjc ns'kksa ,oa e/; ,f'k;k ds lkFk Hkh Hkkjr ds O;kikfjd lEcU/k FksA e/; ,f'k;k ds lkFk Hkh 

vQxkfuLrku ,d izeq[k ,oa cM+k O;kikfjd dsUnz Fkk tgk¡ ls Hkkjrh; eky bjkd tkrk FkkA vjc lkxj 

ls Hkkjrh; O;kikj ij vjc O;kikfj;ksa dk opZLo FkkA nsoy] [kEHkkr] Fkkuk rFkk lksikjk vkfn if'peh 

Hkkjr ds rFkk rkezi.khZ iwohZ Hkkjr dk izeq[k cUnjxkg FksA bu cUnjxkgksa ls ty ekxZ }kjk eky fu;kZr 

fd;k tkrk FkkA 
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 vjc ys[kd bCu [kksjnkn csg ds vuqlkj Hkkjr ls eyey ds lkeku diM+ksa panu dh ydM+h 

ykSax] diwj] ukfj;y rsy ,oa vusd izdkj dh ouLifr dk fu;kZr gksrk FkkA buds vykok gkFkh nk¡r dh 

dykd`fr;ksa dh Hkh fons'kksa esa dkQh ek¡x FkhA nsonkj dh ydM+h] lkxkSu elkyksa ,oa b= bR;kfn dk Hkh 

fu;kZr fd;k tkrk FkkA tkuojksa dh [kkysa js'keh diM+s] Åuh diM+s vkfn dk Hkh fu;kZr fd;k tkrk FkkA 

 Hkkjr esa fons'kksa ls vk;kr Hkh gksrk FkkA vfHk/kku jRuekyk xzUFk ls Kkr gksrk gS fd e/; ,f'k;k 

,oa if'peh ns'kksa ls vPNh uLy ds ?kksM+s ,oa 'kjkc Hkkjr vkrh FkhA bCu lbZn ds vuqlkj cljk ls [ktwj 

dk vk;kr fd;k tkrk FkkA phu ls js'ke ¼bls phu ;qd½ Hkh dgrs gSA nf{k.k iwohZ ,f'k;k ls cgqewY; jRu] 

,oa dEcksfM;k ls vx: dh ydM+h vkfn dk vk;kr fd;k tkrk Fkk nf{k.k iwohZ ,f'k;k;h ns'kksa ls cgqewY; 

jRuksa ds vykok fofHkUu izdkj ds elkys Hkh vk;kr fd;s tkrs FksA Hkkjr lksuk&pk¡nh ,oa rk¡cs tSlh /kkrqvksa 

dk Hkh vk;kr djrk FkkA Hkkjrh; O;kikj dh loZizeq[k fo'ks"krk ;g Fkh fd vk;kr dh rqyuk esa fu;kZr 

vf/kd Fkk vr% okf.kT; dk ykHk i{k lnSo Hkkjr ds i{k esa jgrk FkkA 

 12oha lnh esa ifjogu ,oa vkokxeu ds lk/kuksa dh Hkh vPNh O;oLFkk FkhA mRiknu dsUnzksa ls eky 

dks cUnjxkgksa rd ys tkus dh O;oLFkk FkhA Hkkjr ds O;kikjh viuh O;kikfjd bZekunkjh ds fy, tkus 

tkr FksA fnYyh ds O;kikjh dkQh le`) FksA Hkkjrh; yksx vPNs leqnzh ;k=h Hkh FksA Hkkjrh; cUnjxkg 

nf{k.k&iwohZ ,f'k;k vkSj if'pe&iwohZ ,f'k;k;h ns'kksa ds chp O;kikj dk ek/;e FksA bldk ifj.kke ;g 

gqvk fd Hkkjr dks lhek&'kqYd ds :i esa Hkh i;kZIr vkenuh gksrh FkhA 

 bl izdkj 12ohas 'krkCnh esa mÙkj Hkkjr dh vkfFkZd fLFkfr dkQh vPNh FkhA d`f"k] O;kikj ,oa 

m|ksx&/kU/kksa lHkh dh vPNh n'kk gksus ds dkj.k Hkkjr ,d le`) ns'k FkkA bl le; vf/kdka'k 

/ku&lEink eBks] efUnjksa] O;kikfj;ksa ,oa jktkvksa ds ikl ,df=r FkhA rR;qxhu Hkkjrh; le`f) us gh 

egewn xtuoh tSls vkØkark dks Hkkjr ij vkØe.k gsrq izsfjr fd;kA 

 

lUnHkZ lwph % 

1- fnYyh lYrur % vk'khokZnh yky JhokLro 

2- mÙkj Hkkjr dk jktuhfrd bfrgkl % Mkå fo'kq)kuUn ikBd 

3- e/;dkyhu Hkkjr] Hkkx&1 % gfj'pUnz oekZ 

4- e/;dkyhu Hkkjrh; laLdf̀r % Mkå ybZd vgen 

5- e/;dkyhu Hkkjrh; Hkkjr jktuhfr] lekt vkSj laLdf̀r] 8oha ls 17oha lnh rd 

6- iwoZ&e/;dkyhu Hkkjr % lquhy dqekj] js[kk dkSf'kd 

7- izkphu Hkkjr % Mkå jes'k pUnz etwenkj 

8- vkjafHkd Hkkjr dk laf{kIr bfrgkl ¼izkphu vkSj vkfn e/;dky½ % Mkå ,u0 >k 

9- Hkkjr dk bfrgkl % jksfeyk Fkkij 

10- izkphu Hkkjr dk bfrgkl % f}tsUnz ukjk;.k >k] d`".keksgu Jhekyh 

11- izkphu Hkkjr dk bfrgkl rFkk laLdf̀r % ds0lh0 JhokLro 

12- izkphu Hkkjr % ,y0ih0 'kekZ 

13- izkphu Hkkjr dk jktuhfrd ,oa lkaLdf̀rd bfrgkl % Mkå vkj0,u0 ik.Ms; 

14- Hkkjr dk c`gr bfrgkl0 Hkkx&2 % etwenkj jk;] pkS/kjh nÙk 

15- e/;dkyhu Hkkjr ¼1000 bZ- ls 1761 bZ- rd½ % Mkå ch-Mh- egktu 

16- Hkkjr lkekftd ,oa vkfFkZd bfrgkl % Mkå vkj0 oekZ 

17- izkphu Hkkjr dk lkekftd bfrgkl % Mkå t;'kadj feJ 

18- Hkkjr dk bfrgkl ¼vkfndky ls 1206 bZ-½ % deys'oj izlkn 

19- e/;dkyhu Hkkjr % lrh'k pUnz 
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Jhyadk d¢ rkaf=d vuq"Bkuksa esa u`R; 

 

MkW0 vatfy feJk 

foHkkxk/;{k] Hkkjrh; u`R; foHkkx] ;w-oh-ih-,-] Jhyadk 

 

vkdk'k vkSj /kjrh] bu nksuksa ds chp ds varfj{k esa fopj.k djus okys Hkwr&izsrksa ls Hk;Hkhr gksdj 

thou fcrkus dks vkfn ekuo foo'k FkkA D;ksafd mlds eu esa Hkwr&izsrksa ls lacaf/kr va/kfo'oklksa dh Hkjekj 

FkhA mlus lkspk fd jksx dk lzksr Hkwr&izsrksa dk izdksi gS] fQj Hkwr&izsrksa dk LoHkko ,slk gS fd ekSdk 

feyrs gh os ekuo ds 'kjhj esa izos'k djrs gSa] rc ekuo jksx ls ihfM+r gksrk gSA bruk gh ugha] Hkwr&izsrksa 

dh ek= n`f"V ekuo ij iM+us ls ekuo ewfNZr gksrk gS] gks'k o gokl [kks cSBrk gSA e`r O;fDr dh vkRek 

vius mlh vkokl LFkku esa okil vkus dk iz;kl djrh gS tgka mlus thou fcrk;k FkkA bruk gh ugha] 

og thfor O;fDr dh rjg [kku&iku&oL= vkfn dh vis{kk djrh gSA fQj tc dksbZ thfor O;fDr ,slh 

vkRek dks ns[krk gS] rc ml n'kZu ek= ls og Mjdj dkaius yxrk gS vkSj ewfNZr gksrk gSA Åij ls og 

cq[kkjxzLr Hkh gks tkrk gSA 

ckS) HkDr dk ?kjsyw thou /kkfeZd ca/kuksa ls izk;% eqDr gS blfy, og vius thou ds dqN 

egRoiw.kZ eksM+ksa ij xzkeh.k yksd thou esa izpfyr fo'oklksa ij vk/kkfjr vuq"Bkuksa ds ikyu ds fy, ck/; 

gksrk gSA mnkgj.k ds :i esa ckS)ksa esa izpfyr xHkkZ/kku] larkuksRifRr] ukedj.k] vUuizk'ku] eqaMu] 

v{kjikBu vkfn laLdkj is'k fd;s tk ldrs gSa] tks xk¡o ds rkaf=d ds mins'kksa ds vuqlkj gh lEiUu 

fd;s tkrs gSaA laLdkjksa ds ikyu ds le; ckS) HkDr fdlh ckS) fHk{kq dks ugha] cfYd fdlh rkaf=d dks gh 

cqykrs gSaA 

yadk esa ckS) /keZ ds vkxeu ds ifj.kkeLo:i yadh; tulk/kkj.k us ckS) HkDr cuk, vkSj vius 

fopkjksa esa ckS) vkn'kksZa dks lekfo"V dj fy;kA ijarq os izkphu dky ls vius ?kjsyw thou ls tqM+s xzkeh.k 

vuq"Bkuksa dk Hkh ikyu djrs jgsA bldk ifj.kke ;g gqvk fd dkykarj esa cq) /keZ esa fufgr ewyHkwr 

O;fDrxr lk/kuk i)fr esa ifjorZu vkus yxs vkSj var esa og ,d lkekftd lk/kuk i)fr cudj jg 

x;hA 

ew/kZU; iqjkrRofon Jh lsu jru ij.kforku egksn; }kjk fyf[kr ,d egRoiw.kZ ys[k] yadk ds 

izkxkS) /kkfeZd fopkj esa ;g mYys[k gS fd cq) /keZ ds yadk dk eq[; /keZ cuus ls igys vusd 

tM+kReoknh iwtkfof/k;ka yadk esa ik;h tkrh FkhA ,slk izrhr gksrk gS fd ;s iwtk fof/k;ka vkfn tutkfr;ksa 

ds vkxeu ds lkFk ;gka vk;hA D;ksafd ,slh gh iwtkfof/k;ksa dk] izkphu Hkkjr esa izpfyr gksus dk izek.k 

miyC/k gS&1 

'kkafrdeZ fo|k ra= dk ,d Hkkx gS] ftlesa ftldh tks&tks =qfV;k¡ gSa mldh mu =qfV;ksa dks gVk 

nsus ij mls =qfV eqDr djus ij xzg nks"k ¼ck/kk foifÙk;k¡½ iz'kfer gksrs gSaA fo|k ra= ds "kV~deZ bl 

izdkj gSa& 

1- ekj.k& eU= dh lgk;rk ls vFkok fofHkUu vuq"kaxksa dh lgk;rk ls ;k vU; fdlh d`f=e mik; ls 

fdlh dh gR;k djus dk uke gS ekj.kA ;g vfo|krU= dk fgLlk gSA 

tM+kReoknh iwtkfof/k;ka yadk esa ik;h tkrh FkhA ,slk izrhr gksrk gS fd ;s iwtk fof/k;ka vkfn 

tutkfr;ksa ds vkxeu ds lkFk ;gka vk;hA D;ksafd ,slh gh iwtkfof/k;ksa dk] izkphu Hkkjr esa izpfyr gksus 

dk izek.k miyC/k gS& 'kkafrdeZ fo|k ra= dk ,d Hkkx gS] ftlesa ftldh tks&tks =qfV;k¡ gSa mldh mu 

=qfV;ksa dks gVk nsus ij mls =qfV eqDr djus ij xzg nks"k ¼ck/kk foifÙk;k¡½ iz'kfer gksrs gSaA fo|k ra= ds 

"kV~deZ bl izdkj gSa& 
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2- ekj.k& eU= dh lgk;rk ls vFkok fofHkUu vuq"kaxksa dh lgk;rk ls ;k vU; fdlh d`f=e mik; ls 

fdlh dh gR;k djus dk uke gS ekj.kA ;g vfo|krU= dk fgLlk gSA 

3- o'khdj.k& eU= vFkok nzO;xq.kksa dh lgk;rk ls dqN f[kykdj ghaz&Øha&Dya ea= ls fNidyh dh iw¡N 

dfu"Bkxqfy esa iguus ij ;k iku esas Hkjdj f[kyk nsus ij o'khdj.k fØ;k gksrh gSA mlds lkFk 

vfo|kxr iqj'pj.k djuk iM+rk gSA bl o'khdj.k ls nwljs o'k esa vkrs gSa vkSj Hk`R;or vkpj.k djrs gSaA 

4- mPpkVu& pVu@pkVu dk vFkZ gS fdlh txg tedj cSB tkuk¼ viuk fuokl½A dF; caxyk esa 

blds fy, ^pkfV* 'kCn vkt Hkh pyrk gS ¼^ls pkfV&ckfV xqfV;s QsysNs*&vFkkZr~ og cksfj;k&fcLrj ck¡/k 

pqdk gSS½ fdlh dks eU= dh lgk;rk ls] tknw&Vksus dh lgk;rk ls] nzO;xq.k dh lgk;rk ls] nzO;xq.k dh 

lgk;rk ls x`gR;kxh cukus dks dgrs gSa mPpkVuA ,d bZV ij yky L;kgh ls ,d fufnZ"V ea= dks 

fy[kdj fdlh x`g ds bZ'kku dksus esa ckfj'k dh voLFkk esa oL=ghu gksdj ml bZV dks xkM+ nsus ij 

'kk;n rhu fnuksa ds vUnj O;fDr ml x`g ls mPpkfVr gks tkrk gSA Qy feys vFkok u feysA ;fn Qy 

feyrk Hkh gS rks og {kfr dk gh dkj.k cusxkA2 

5- lEeksgu& fdlh dks vkyksdjf'e dh lgk;rk ls ;k vf{k xksydj dh lgk;rk ls eksgeqX/k djds mls 

}kjk dksbZ dke djk ysuk ;k mlds O;fDrRo dks usLrukcwn dj nsus dks dgrs gSa ^lEeksgu*] vaxzsth esa 

ftls dgrs gSa Hypnotism. Ýkalhlh fpfdRld Dr. Mesmer us bl mik; dks tudY;k.k esa yxk;k tk 

ldrk gS ;k ugha&blds lEcU/k esa xos"k.k dh FkhA blhfy, bldk uke iM+k Mesmerism. 

6- LrEHku& fdlh pht dh xfr dks vpkud jksd nsus dks dgrs gSa LrEHkuA LrEHk dk vFkZ gS [kaHkkA [kaHkk 

ftl izdkj :dk jgrk gS mlh izdkj ea= dh lgk;rk ls ;k nzO;xq.k dh lgk;rk ls fdlh pht dks 

jksd nsuk dks dgrs gSa LrEHku fØ;kA pk¡nh dh ,d vaxwBh esa chp ds cjkcj dk¡Vk xsa/kkjh ds ewy ;k tM+ 

dks csl ¼vk/kkj½ ds :i esa O;ogkj djds ,d fo'ks"k ea= dk mpkj.k djds viuh thHk ds uhps j[kdj 

;fn izfØ;k dh tk; rks 'kk;n mlls dksbZ ftl izdkj dk dke djus tk jgk Fkk mlls jksd fn;k tkrk 

gS] mls gh dgrs gSa LrEHku fØ;kA tSls eku yks dksbZ is'kkc djus tk jgk gS] mlds is'kkc dh xfr jksd 

fn;k x;kA vk;qosZn esa bls ew=LrEHk dgrs gSaA mlh izdkj okd~LrEHk Hkh vfo|kra= dh ,d fØ;k gSA 

ysfdu ,slk LrEHku vf/kd le; rd pyus ij tks LrEHku djrk gS mls lko/kku jguk pkfg,] D;ksafd 

LrEHku pyus ds le; mls FkksM+h nwljh voLFkk esa jguk iM+rk gS blfy, vf/kd nsj pyus ij mls {kfr 

igq¡p ldrh gSA3 

7- 'kkfUrdeZ& vfo|krU= esa 'kkfUrdeZ gS fo'ks"k fo'ks"k ;ksx&;kx ds }kjk ,d O;f"V dks O;kf/k&foifr ls 

eqDr djds ml O;kf/k ;k foifÙk dks nwljs ds vUnj izfo"V djk nsukA ,d dks ftykdj nwlj dks ekj 

MkyukA ,d le; caxky esa tc dkypØ;ku vkSj otz;ku rU= dk izpyu Fkk] rc bl izdkj ds 

vfo|krU= ds "kV~deZ O;kid rkSj ij pyrs FksA dkypØ;ku vkSj otz;ku ds caxky ls gV tkus ds 

QyLo:i bl vfo|krU= ds "kV~deZ us Hkh fonk yh gS dgk tk ldrk gSA lkFk gh fo|kra= ds "kV~deZ 

us Hkh fonk yh gSA fonk ysuk gh vPNk gSA LoLFk ekufldrk ds lkFk Kku&deZ&O;f"V ds iFk ls gksdj 

yksx mUufr ds iFk ij vkxs c<+sa&;gh dkE; gSA ;s fo|kra= ;k vfo/kkra= dh xksiufØ;k,¡ gSa& bls gh 

dgrs gSa xqáfo|kA ;s vfo|kra= tks lh[krs gSa os ftl ekSfyd o`fÙk ls izHkkfor gSa og gS ^^ekj; ekj;] 

uk'k; uk'k;] mPpkV; mPpkV;] ee 'k=q.kke~**A bl izdkj dh Hkkouk Hkh eu esa ugha ykuh pkfg,&bl 

izdkj dh izkFkZuk Hkh ugha djuh pkfg,A4 flagyh tutkfr esa ik;s tkus okys 'kkafrdeksZa esa mijksDr 

'kkafrdeksZa dk iz;ksx cgq/kk ns[kk x;k gSA 

 flagyh tutkfr esa izpfyr ,d eq[; “kkafrdeZ] dksgksack dadkfj;] okLro esa oSfn tutkfr ds 

,d vuq’Bku dk gh fodflr :i gSA igrjV u`R; esa nsorkvksa ds fy, xeeMq] nsoksy eMq] iquk eMq] xjk 

eMq vkfn rFkk xzgksa ds fy, cfy 'kkafrdeZ dk izpyu gSA ¼ra= ds ckjs esa½'kkafr deksZa esa izeq[k ,d 

'kkafrdeZ ng vB lUuh dk laf{kIr fooj.k ;gk¡ izLrqr fd;k tk jgk gS& 



Advance Multidisciplinary Journal of Education Vol. 1, No. 2, May 2026 

 99 

lUuh ;dk ¼Hkwr½ ls gksusokys nks"k nwj djds mls vkSj mlls laca/k muds lkfFk;ksa ds fy, fd;k 

tkusokyk 'kkafr deZ ^lUuh ;dqe* vFkok ^ngvV lfUu;* uke ls tkuk tkrk gSA lUuh le;e ls Hkh ;g 

iqdkjk tkrk gSA 

'kjhj esa gksus okys vusd jksxksa ds fy, tSls& xys dh fcekfj;k¡] gfM~M;ksa ds tksM+ ds nnZ] 

¼gUnhir] osnHkko½ vk¡[kas yky gksuk] yaxM+k] ywyk cuuk] Toj ds lkFk daiu] ikxyiu] dSalj] vk¡[k dku] 

vkfn detksj gksuk] ;s lc lUuh jksx gSA5 

vk;qosZn esa of.kZr lUuh jksx rFkk lUuh ;Ddq }kjk gksus okys jksx] nksuksa esa lkE; gSA 'kY;] 

'kykD;] dk; fpfdRlk] Hkwr fon~;k] dkSekjHk`R;] fo"kra=] jlk;u ra= vkSj okthdj.k vkfn vkB ukeksa ls 

vfHkfgr v"Bkafxd vk;qosZn ;as pkSFkk LFkku Hkwr fon~;k dks feyrk gSA 

lUuh ;dqe dh mRifÙk 

 blls lacaf/kr dbZ dFkk;sa izpfyr gSa] ij nmafn dh dFkk ,oa la[kiky dh dFkk izfl) gSA ;gk¡ 

ij nmafn dh dFkk dk o.kZu fd;k tk jgk gS& 

namfn folkyk eguqoj dk oklh FkkA og cq) Hkxoku dk os'k /kkj.k djds Hkh{kk eakxdj [kkrk 

Fkk vkSj mlh iki ds ckn izsrkRek cu dj ,d pV~Vku cukA 

bl rjg 12 o"kZ chrus ds ckn fHk{kk ekaxus vk;s Hkxoku cq) us bl pV~Vku dh fo'ks"krk dks 

ns[kdj vUrKkZu ls irk yxk;k fd ;g namfn dh izsrkRek gSA nsmfn dks ikideZ ls eqDr djkus ds fy, 

mUgksus ea=kPpkj.k dj mls mBus dh vkKk nhA Hkxoku cq) ds rhu ckj cqyku ij rhljh ckj dh vkokt 

esa namfn iszrkRek ls eqfDr ik;k vkSj cksyus eq¡g [kksyk] eq¡g [kksys namfn ds eq[k ls fudys nqxZa/k ls lUuh 

;d~dw dh mRifRr gqbZ gSA mlds eqag ls fudys Fkwd dh rhu cw¡nksa esa igyh cawn ls dqRrs] nwljh xk;sa vkSj 

rhljh cwanesa igyh cwan ls ekuo dk fouk'k gksus yxkA6 

lUUkh ;dqe 18 gSa] ftuls 18 izdkj ds jksxksa dh mRifÙk dk fooj.k feyrk gS& 

lUuh;ksa ds uke   jksxksa ds uke 

1. Hkwr lUuh  1- dqN fnuksa ds fy, mUeRr gks tkukA 

2. dksy lUuh  2- ges'kk chekj jgukA 

3. nso lUuh  3- pspd vkfn nso laca/kh jksxA 

4. xksyw lUuh  4- dqN fnuksa ds fy, xawxsiu f'kdkj gksukA 

5. Hkhr lUuh  5- dqN fnuksa ds fy, ;knnk'r detksj gksukA 

6. xwYe lUuh  6- isV esa nnZ gksukA 

7. fiLlw lUuh  7- dqN fnuksa ds fy, ikxy gks tkukA 

8. ty lUuh  8- 'kjhj esa didikgV vkukA 

9. vewDdw lUuh  9- isV laca/kh jksx gksukA 

10. dksj lUuh  10- ?kqVuksa esa lwtu vkfn dh LFkfrA 

11. xsMh lUuh  11- 'kjhj esa QksM+s QqfUl;ksa dk fudyuk 

12. d.k lUuh  12- dqN fnuksa ds fy, va/krk dk f'kdkj gksukA 

13. e: lUuh  13- ejus dh fLFkfr ys tkukA 

14. okr lUuh   14- okr laca/kh jksxA 

15. ukx lUuh  15- 'kjhj esa ukx fo"k ds leku fo"k dk lapkj gksukA 

16. fcfgjh lUuh  16- dqN fnuksa ds fy, cgjkiuA 

17. fxuhtky lUuh 17- 'kjhj esa vfXu ngu leku m".krkA 
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18. dMoj lUuh  18- bl lUuh esa jksxh rkaf=d ds }kjk fd;s tkus okys iwtk fof/k ls fu;a=.k esa  

   ugha vkrk gSA 

 lUuh ;K dk vkjEHk lqfu;e nso dks fuea=.k nsdj fd;k tkrk gSA fQj 4 vkSj vU; lHkh nsoksa 

dks iq"i fufeZr rksj.k esa vkus dk fuea=.k fn;k tkrk gSA ;g fuea=.k ey ;gu u`R; djrs gSA eaxy Hksjh 

oknu Hkh fd;k tkrk gSA lqcg ls 'kke rd pyus okys bl u`R; vuq"Bku esa dbZ pj.k gksrs gSaA fojke 

ysdj u`R; dh izLrqfr;k¡ dh tkrh gSA7 

 'kkafrdeZ izk;% ekufld ihM+k nwj djus ds fy, iz;qDr gksrs gSaA Hkwr&izsr dk nks"k okLro esa euq"; 

dks ekufld ihM+k igq¡pkrk gSA ,sls nks"kksa ds f'kdkj cus yksx 'kjhj dh n`f"V ls LoLFk gS vFkkZr~ os 

'kkjhfjd jksx ds ejht+ ugha gksrs blfy, MkDVj ;k oS| dh nok ls os Bhd ugha gksrsA mudks MkWDVj ;k 

oS| dh ugha] cfYd rkaf=d dh vko';drk gksrh gSA rkaf=d }kjk tis ea= rFkk fd;s tkus okys vuq"Bkuksa 

ls nks"k dk 'keu gksrk gS vkSj ihfM+r dks jkgr feyrh gSA ;s ea= vkSj vuq"Bku ekufld mipkj fof/k gh 

gS] u fd 'kkjhfjd mipkj fof/kA 

                                 

lanHkZ % 

1- flagy xSfe ukVd;] i`0 8 

2- ,e ch vkfj;ikyk e/;dkyhu yadk lekt; 36 

3- rU«k gh lk/kUkk lk/kUkk gh rU«k] i`0 390 

4- ogh] i`0 397 

5- izoh.k dadkfj f”kYih egksn; ls fd;s x;s okrkZyki ds vuqlkj 

6- igrjV 'kkafrdeZ lkfgR;] i`0 40  

7- ogh] i`0 27 
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